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What is Open Pedagogy?
Open Pedagogy to me seems a concept that is not defined rigorously yet. Common in all opinions
is connecting the outside world to the educational process in institutions in an open way, using
available open tools to realize that, creating and reusing OER by both teachers and students,
realizing an active form of learning. I use an adapted form of the description of Hegarty: Attributes
of Open Pedagogy: A Model for Using Open Educational Resources. Hegarty defines 8 attributes
that should all be present in teaching to call this an open pedagogy. Examples are Sharing ideas
and resources, using peer review and learners generating content. But I think that situations that
adhere to fewer of these attributes are still connecting the outside world in a meaningful way to
education. I therefore consider them also forms of open pedagogy.

Why is it important?

Part
(/pa

Open Pedagogy provides teachers with an extended set of didactical approaches to make their
education more active. Characteristics of the learning processes based on this pedagogy are to
challenge students to develop skills like communication a collaboration with learners and
practitioners from other cultures, using ICT tools. These skills are considered important for
nowadays citizens worldwide (“21st century skills”), although I believe they have always been
important.
Important for me is that Open Pedagogy is an extension of and not a replacement for didactical
approaches a teacher can use. Under certain conditions e.g. a “lecture hall approach” can still be a
good way to teach about a subject.

What changes do you hope it will bring (for your country/region)?
I hope that open pedagogy can act as a lever to realize a greater adoption of OER by teachers
because open pedagogy connects directly to the core of a teacher: teaching. It can be a means to
realize the ideal lesson a teacher has in mind.

What is the future of Open Pedagogy?
I think open pedagogy will be used more and more because for an educational institution it can
realize an open connection with the outside world, necessary for learners to acquire the skills they
need for their future.
Hegarty, B. (2015). Attributes of Open Pedagogy: A Model for Using Open Educational Resources.
Educational technology, July– August 2015, 313.
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What is Open Pedagogy Anyway?
When we call anything “open” we need to clarify: What are we opening, how are we opening it, for
whom, and why?
Open pedagogy is a slightly less welldefined term than, say, Open Access or Open Educational
Resources (OERs). UNESCO defines OERs (http://www.unesco.org/new/en/communicationand
information/accesstoknowledge/openeducationalresources/whatareopeneducational
resourcesoers/) as “any type of educational materials that are in the public domain or introduced
with an open license. The nature of these open materials means that anyone can 2legally and
freely copy, use, adapt and reshare them” (Emphasis in original). OERs can support teachers
and/or learners, and can reduce/remove textbook costs or provide additional learning material –
but they can do more (see the section on content under my understanding of open pedagogy).
People who care about open access are making their journal articles openly available (free to
access not necessarily using an open license) so that anyone in the world can access them if they
have internet (even if they don’t have a library subscription) and redistribute them without
permission (usually). Some people will do this for instrumental reasons (to get better citations for
example) or for social justice reasons (because they want to reduce inequality in access to
knowledge, or because they feel if authors and reviewers don’t get paid, then readers should not
have to pay). Open scholarship takes this one step further and involves a combination of open
access, open education and networked participation (see Veletsianos & Kimmons 2013
(http://www.irrodl.org/index.php/irrodl/article/view/1313/2304); Czerniewicz 2016
(https://youtu.be/msVSQ3bGmIc)). For example as scholars make their work more accessible to
nonexperts via blogging, or interact via Twitter with others. See also this video
(https://www.youtube.com/watch?v=XT2x1COHX0w) on different approaches to “open”.

But open pedagogy? It can be any combination of those things. It’s a person who teaches and
makes much of what they do open, including possibly:

A focus on content. This may be anything from committing to use OER material, textbooks
and OA articles (aiming primarily to reduce costs for students). That model can be complicated
to apply if insufficient high quality materials exist for one’s subject matter, or if choosing this
route implies lack of content from marginalized populations
(https://upstreamdownstreamblog.wordpress.com/2017/03/05/workingintheopenpart1ofa
series/). A more pedagogicallyfocused extreme would involve having students curate their own
content or create their own textbook (for example, what Laura Gibbs
(http://anatomy.lauragibbs.net/2014/09/theuntextbookoerinterview.html) calls “untextbook”,
Kris Shaffer (http://www.digitalpedagogylab.com/hybridped/criticaltextbook/) calls “critical
textbook”, and Kate Bowles (http://musicfordeckchairs.com/blog/2016/06/12/contentitsus/)

calls “content, it’s us” after the rhizomatic learning work of Dave Cormier
(http://davecormier.com/edblog/2008/06/03/rhizomaticeducationcommunityascurriculum/),
and what I call in my practice: contentindependent teaching
(http://www.chronicle.com/blogs/profhacker/contentindependentteaching/62493)). The latter
aims to empower students to construct their own knowledge, but may need some scaffolding
depending on students’ incoming critical digital literacies, and again runs the risk of missing
valuable material if it is not easily available online, because “the internet is like having a
classroom made of glass where students can look outside easily – but outside needs to be rich
enough for that exercise to be useful (http://www.chronicle.com/blogs/profhacker/content
independentteaching/62493)”. For example, if you care that students are exposed to diverse
perspectives or authors, this may not automatically happen without scaffolding.
A focus on teaching. Some people make their syllabus public for other teachers to learn from
and remix. Some people write openly about their teaching either afterthefact to reflect, or
beforehand as they are brainstorming and soliciting feedback from other educators. Others
make their syllabus open to their own students and give students opportunities to comment on
or even modify the syllabus (see the liquefied syllabus assignment)
(http://blog.mahabali.me/blog/pedagogy/bestassignmenteverliquidsyllabus/). Some people
even have students contribute tutorial videos or or assignment or test banks to be used in the
same and future courses (see ds106 for assignment banks (http://assignments.ds106.us); see
Rajiv Jhangiani’s work for open test banks via groups of faculty (https://thatpsychprof.com/the
greatpsychologytestbanksprint/) and more radically, having students create questions
(https://thatpsychprof.com/whyhavestudentsanswerquestionswhentheycanwritethem/)).
A focus on student work being public, for example via blogging openly (listen to Robin
DeRosa’s take on it (http://www.digitalpedagogylab.com/hybridped/access/)). Some are
cognizant of trying to create assignments that are sustainable or not disposable, assignments
that would have benefit to others beyond the limited course time and space. For example,
having students create their own blogs or domains (see Domain of One’s Own
(http://umw.domains)), edit Wikipedia or create podcasts or websites that have value beyond
the course. The purpose of this is for students to use their learning in more authentic and
meaningful ways, and sometimes to interact with others in the world beyond the classroom’s
walls. Crucially, taking students out in the open means exposing them to certain risks beyond
the safe rooms of the classroom, and those of us who do this need to be aware of differing
vulnerabilities of some students and to recognize that some may not be safe working in the
open.
A focus on students networking in public. Having students interact with each other or people
outside the class altogether on social media like Twitter (see my Twitter Scavenger Hunt as a
smallscale example (http://blog.mahabali.me/blog/educationaltechnology2/constantly
updatingtwitterscavengerhunthandoutforstudents/)) or creating entire courses where
students are constantly interacting with others outside of the course (a recent example is

Networked Narratives (http://www.twitter.com/netnarr) by Mia Zamora
(http://www.twitter.com/miazamoraphd) and Alan Levine (http://www.twitter.com/cogdog)).
I would say open pedagogy is an ethos that has two major components:
A belief in the potential of openness and sharing to improve learning
A social justice orientation – caring about equity, with openness as one way to achieve this
Not every open pedagogy practice achieves both of these. Examples that emphasize the social
justice orientation are feminist Wikipedia editathons (http://www.newyorker.com/tech/elements/a
feministeditathonseekstoreshapewikipedia). Examples that may or may not empower
students are those involving students having a say in their syllabus, content or assignments/tests –
because this may end up empowering some students but not others. One of the important
questions of open education is how institutional structures may limit the degree of openness
possible. A good article on this is Andrew Rikard’s “Do I Own My Domain if You Grade It?”
(https://www.edsurge.com/news/20150810doiownmydomainifyougradeit), written while he
was an undergraduate student at Davidson College. Other important critiques are how working in
the open requires us to be cognizant of how student data can lose some of its privacy and be
monetized by commercial providers of social media.
Suzan Koseoglu and I have gone one step further and said that someone who embraces
openness as attitude or worldview can be consider their own “self as OER
(http://www.chronicle.com/blogs/profhacker/selfasoerselfoer/62679)“. It’s someone who
embraces not just open products like OERs or open access articles, but open processes and are
themselves either open to change, or open to making themselves vulnerable in the open for the
purpose of supporting others. Having said this, we must again recognize that “we are not equally
fragile (http://blog.mahabali.me/blog/pedagogy/criticalpedagogy/reproducingmarginality/)” online.
If open pedagogy is something you are interested in exploring, here are some resources that can
support your exploration:
Open pedagogy can be learnercentric or teachercentric:
http://wikieducator.org/File:Open_Pedagogy_matrix.jpg
(http://wikieducator.org/File:Open_Pedagogy_matrix.jpg) (although to me i think it’s more about
being content centric vs process centric)
Viv Rolfe and Catherine Cronin’s Go Open collection of resources:
http://wikieducator.org/GoOPEN (http://wikieducator.org/GoOPEN)
Resources, examples of open pedagogy from David Wiley
http://openedgroup.org/openpedagogy (http://openedgroup.org/openpedagogy) and (here is a
Google doc
(https://docs.google.com/document/d/1TDf9Uem4SID0anlUQPxWdwCh3SkvQnEpvQu_bRGRUIU/edit)
you can add your own examples to)

Robin DeRosa’s Extreme Makeover: Pedagogy Edition: http://robinderosa.net/higher
ed/extrememakeoverpedagogyedition/ (http://robinderosa.net/highered/extrememakeover
pedagogyedition/)
I think the one thing most open pedagogues will agree on is that open pedagogy is constantly
evolving, and how we understand its benefits and limitations changes the more we practice it and
explore different facets of it.

Dr. Arthur Gill Green, Affiliate Assistant Professor, UBC Geography
arthur.green@geog.ubc.ca
arthur.green@mail.mcgill.ca
(mailto:arthur.green@mail.mcgill.ca)http://greengeographer.com/ (http://greengeographer.com/)

What is Open Pedagogy?
At its core the term “open pedagogy” expresses the aspiration to improve learning processes
through more open teaching practices. So, I believe open pedagogy encapsulates the theories and
the innovative, applied strategies that support that aspiration.
That being said, I am not sure that open pedagogy can be neatly defined. There are, for example,
at least two contemporary understandings of open pedagogy. One contemporary definition focuses
on the use of openlylicensed content in tandem with open, effective teaching strategies
(https://opencontent.org/blog/archives/2975), while another focuses on a more general philosophy
of openness in all elements of the teaching process including open planning, open products, and
open post hoc reflection. (https://campustechnology.com/Articles/2014/11/12/OpenPedagogy
ConnectionCommunityandTransparency.aspx?Page=1 ) As well, in the 1960s and 1970s the
term open pedagogy (http://www.erudit.org/culture/qf1076656/qf1208689/51334ac.pdf) was also
used to refer (interchangeably with “open education” (https://eric.ed.gov/?id=ED076004) and open
classrooms) to learnercentered teaching approaches that were inspired by theorists such as John
Dewey and Jean Piaget .

While each of the above definitions of open pedagogy has radical value in that they each advance
the core aspiration of open pedagogy, I find the greatest fidelity with and utility in David Wiley’s
definition of open pedagogy as the use of open education resources (OER as defined by the 5Rs)
in tandem with open, effective teaching strategies (https://opencontent.org/blog/archives/2975).

Why is it important?
Open pedagogy is the present and future of teaching and learning. Open pedagogy is the natural
progression of integrating socially just principles of human relations and the potential of current
technology into the educational system. If we believe education leads to human flourishing and
that education is a right, then the use and creation of OER in tandem with effective teaching and
learning strategies (that is, open pedagogy) is required to establish and protect that right. Open
pedagogy fulfills one of the core commitments to a democratic system by cultivating an informed,
educated, and engaged electorate.
On a more personal level, open pedagogy has become not just important, but fundamental to my
own approach to teaching. My engagement with open pedagogy focuses on revolutionizing the
pedagogical relations between learners, learning facilitators, the production of knowledge, and the
societal contexts in which we learn, teach, and live. In fact, my theoretical approach to teaching
draws directly from critical pedagogy (https://en.wikipedia.org/wiki/Critical_pedagogy) which
emphasizes the awakening of a critical consciousness. Critical pedagogy questions the institutions
and practices of education by supporting an approach that emphasizes teaching as a political act,
learnercentered practices, praxis, the coproduction of knowledge, and the educator as a
facilitator. I believe practicing contemporary critical pedagogy requires engaging with OER and
therefore leads naturally to experiments in open pedagogy.

What changes do you hope it will bring (for your country/region)?
I think open pedagogy has ripple effects. So, what I outline below are what I would describe as
direct impacts of open pedagogy that I can see in the first couple of “ripples”, though I am sure
other positive, possibly more indirect impacts (gender opportunities, environment stewardship,
etc.) might occur. When open pedagogy is more widely adopted, I believe we will see the following
changes within our regional education systems:
1. Students and faculty working on creating and updating openlylicensed educational materials
that are locally adapted.
2. Learners contributing novel ideas and original research to pressing contemporary problems.
3. Better retention and completion rates in postsecondary education due to lower costs and more
engaging and efficient teaching strategies.

4. A more critical, informed, and engaged electorate.
5. Higher human capital and performance in creative applications of principles from natural and
social sciences, technology, engineering, and mathematics.

What is the future of Open Pedagogy?
The future of open pedagogy is experimentation and adaptive management.
I see parallels between open pedagogy and the evolution of thought among environmental
scientists regarding uncertainty and adaptive management. When my colleagues and I teach
about environmental management and complex environmental issues, we believe one of the first
things that students must grasp is that there is not a solution to every problem. Many complex
environmental problems require adaptive management – that is, constantly using scientific
principles and experimentation to find and adjust optimum conditions in the face of complex
uncertainty. These problems require not only expertise in environmental science, but an
understanding of the constraints and opportunities of human institutions that mediate our
relationship to our environment. As well, engaging in adaptive management sometimes means a
change of paradigm to reconceptualize stubborn problems as possible opportunities.
Open pedagogy describes that same approach for the future of education. Education poses
innumerable complex problems. If education is a right, then providing access to human knowledge
becomes a societal obligation. There is not one teaching style that can magically address that
obligation or all the complex issues involved in education. However, open pedagogy provides the
tools, resources, and framework to adaptively manage and find the optimum conditions for
education in many different contexts. If accessing the educational materials that everyone needs to
succeed is a problem due to costs or other constraints, then it is also an opportunity to teach
people about the systems that produce knowledge and how to create and share educational
materials. If our institutional and professional practices in education encourage locking knowledge
behind paywalls, then it is an opportunity to create communities of coproduction of knowledge
wherein data is shared and the learning process happens in the open accessible to many people
at many levels. Our growing understanding of the science of how people learn, creative legal
innovations such as Creative Commons, and the vast affordances of the internet all provide new,
exciting opportunities to manage and turn enduring challenges into opportunities within our
educational systems. We live, perhaps unaware, in the playground of open pedagogy.
I believe that disciplines, institutions, and departments are beginning to awaken to the potential of
open pedagogy. I see exploration of how to encourage and support open pedagogy practices
through new policies at all these different levels. So, I sincerely hope that effective learning
strategies that involve using and making OER become the default rather than an afterthought or
secondary option.

What cannot be denied is that the future of open pedagogy entails the creation of relationships,
tools, and processes that allow us to improve learning processes through more open teaching
practices.

How Is Open Pedagogy Different?
I feel like words should mean something. Especially the word “open.”
Read the full blog by David Wiley at https://opencontent.org/blog/archives/4943
(https://opencontent.org/blog/archives/4943).
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