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Preface

The purpose of this book is to help students achieve the learning objectives of their English 12 course.
English 12 teaches students how to

» Write intelligently, clearly, and fluently;

* Understand and employ effectively the conventions of various forms of school and college
writing assignments;

* Read actively and critically;
* Understand and appreciate diverse and inclusive works of imaginative literature; and

 Think critically, creatively, and reflectively.

By achieving these goals, English 12 helps students find success in all the academic courses they take,
whether they complete high school or earn their Adult Graduation Diploma. This course also helps
prepare students for further work at the post-secondary level if they choose to continue their formal
education and for successful employment if they choose to enter the workforce after they have earned
their Graduation Diploma.

Organization of this book

Composition and Literature: A Handbook and Anthology is divided into seven chapters. The first two
chapters are a Composition Handbook designed to help Grade 12 students write clearly and effectively:

+ “Chapter One: The Writing Process” reviews, explains, and presents the components of the
process of completing writing assignments successfully at the Grade 12 level. It covers how
to generate ideas, research a topic, compose a thesis, make a plan, write a draft, revise the
draft, edit the draft, provide a source list. It includes questions for study and discussion and
suggestions for small group activities.

+ “Chapter Two: Common Writing Assignments” provides instruction and models of writing
assignments commonly used in Grade 12 English: the narrative essay, examples essay,
process essay, compare/contrast essay, cause/effect essay, and argumentative essay. The
models are annotated to explain why they are successful representatives of their genre. The
chapter includes questions for study and discussion and suggestions for small group
activities.

The last five chapters are an Anthology of Literature, designed to help students read actively, analyze,
understand, enjoy, and appreciate stories, poems, and plays by a diverse and inclusive group of
exceptional writers:

+ Chapter Three introduces students to the study of poetry. It contains many poems and links to
other poems that are not in the public domain. It contains brief biographies of the authors, an
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authoritatively edited text of the poems, appropriate footnotes, questions for study and
discussion, suggestions for small group activities, and links that provide additional relevant
information.

» Chapters Four, Five, and Six introduce students to the study of fiction: short stories, novellas,
and novels. It contains many works of fiction and links to other works that are not in the
public domain. It contains brief biographies of the authors, an authoritatively edited text of
the stories, appropriate footnotes, questions for study and discussion, suggestions for small
group activities, links to video productions of about half of the stories anthologized, and other
relevant links.

» Chapter Seven introduces students to the study of drama. It contains plays and links to plays
that are not in the public domain. It contains brief biographies of the authors, an
authoritatively edited text of the plays, appropriate footnotes, questions for study and
discussion, suggestions for small group activities, links to video productions of about half of
the plays in the anthology, and other relevant links.

This book also contains appendices: a glossary of literary terms, a handbook of English grammar and
usage, and an appendix on writing about literature.



1 Composition and Literature

The Writing Process

To achieve success, students must learn how to write effectively. Your teachers will assess your
progress in most of the courses you take partially based on writing assignments they will require you to
complete. In the future, your college instructors and even your employers will also assess the quality of
your work based, in part, upon your ability to communicate in writing clearly and intelligently.

There is a process to follow to complete most school writing assignments successfully and
effectively. You must access and acquire the knowledge you will need to give substance to your work;
compose a thesis, which will provide readers the main or controlling idea you wish to express; shape
the knowledge, the content you have accessed and acquired into an outline, to make certain your
readers will follow your train of thought, as you develop your thesis; write a first draft; revise that draft,
usually more than once; and edit the draft, carefully correcting errors in sentence grammar, sentence
structure, punctuation, and spelling. If you have used information you took from books, articles, and
internet sources in your assignment, you must check to make certain you have acknowledged those
sources carefully and accurately.

The way in which the writing process is described above may make it seem straightforward and
linear. Note carefully that it is usually not. You may refine your thesis after you have written a draft.
You may acquire a new research source halfway through the process and refine the content of your
essay as a result. You will revise and edit your work as you are writing, even if you apply the finishing
touches to your work just before you hand it in. Writing is much more of a recursive than a linear
process.

In this chapter, the components of the writing process are explained and illustrated in that linear
order—from knowledge to thesis to plan to draft to revision to editing—but remember that good
writers usually mix up that process.
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1.

Access and Acquire Knowledge

Research Your Topic

Many of the writing assignments you undertake will require research. You will need to read and take
notes on print and internet sources—books, articles, websites—that contain information that will help
you develop the thesis of your essay. While you do so, keep in mind these guidelines for effective
research:

1. Make certain your sources are valid and reliable. There is so much information readily
available on any topic, and not all of it will be authentic. Some of it might even be so
inaccurate it will undermine rather than support your thesis. Online encyclopedias are
uneven: the content of some articles is excellent, but the content of others might be riddled
with errors. Articles, online or in print, from academic journals are usually good sources, as
are articles from established and respected magazines and newspapers. Internet sources with
a URL ending in .edu (for education) or .gov (for government) are usually valid and reliable.'
Be wary of using information from blogs and Facebook posts. Internet sources with a URL
ending in .org (for organization) might be biased if the organization represents a certain
social or political cause or point of view.

2. Make certain your sources are directly relevant to your topic. In this information age, it is
usually possible to find good print and, especially, internet sources that will provide you with
just the information you need to complete an assignment successfully. Some topics require
current information. If, for example, you were writing an essay about treating the flu or
recombinant DNA or the progress of global warming, sources written even just a couple of
years ago may be outdated.

3. Refine your search terms, which are those keywords that you enter into database search
boxes. For example, “Global warming” as a Google search term (without quotation marks)
could yield about 444 million results; “causes of global warming” about 364 million; “the
effects of global warming on hurricane intensity” about 37,000; and “the effects of global
warming on hurricane intensity in Florida in 2017 about 12,000. This last number is still a
lot, but it would be possible now to skim through the first twenty or so results to find the best
sources. Another good way to refine your search and to have confidence in the sources it
yields is by using a digitized database, such as JSTOR, EBSCO, or ProQuest, if your school
has a subscription.

4. Write down all of the bibliographical information about your source, so you won’t have to
access it again online or, worse, find a book again that you have already returned to the
library. Record the full names of all of the authors; the full title of the book or article; the

1. Note that these domains are American.
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exact date of publication: the year, and, for articles, the month and the day; the issue number
and volume number for an article in an academic journal; the edition number, if it is other
than the first edition or if it is a revised edition; the URL and, if available, the DOI (digital
object identifier).

5. Consult your school librarian. Librarians can direct you to sources you might not otherwise
have known about; help you identify the best, most reliable and valid sources; and help you
refine your search terms so they yield the best results.

Exercise One

Select a topic of interest to you. Carefully following the guidelines presented above, find three articles that
will be good sources of information for the topic you have selected.

In small groups, share and discuss the process you went through to find your sources and explain why you
believe they are good sources. Share constructive advice on the source lists group members have put together.

Your teacher might ask you to hand in your articles.

Generate Ideas

All academic writing assignments require knowledge, but some do not require research. Both a
narrative essay about a significant personal experience and an in-class or examination essay, which
tests your knowledge of course content, do not require—in fact, preclude—the use of secondary
sources. Even so, there are some techniques you can try to help you discover or access knowledge you
can use to develop the ideas in a narrative or examination essay.

1. Focus in on your topic and then, for ten minutes or so, write out quickly and without regard
to the rules of grammar and sentence structure ideas about your topic as they come randomly
into your head. This is a technique known as freewriting, and it can be an effective way of
generating ideas and content you can use.

2. Write out the keywords from your topic in the centre of a blank sheet of paper. Circle the
keywords. Then, around the keywords, write out other points as they occur to you, points that
are relevant to and could develop the main idea the keywords express. Then circle these
points and draw lines linking together related ideas. This technique, known as webbing, can
not only reveal ways of developing your thesis, but also help you begin to establish the
organizational structure of your writing assignment.

3. Write out the questions that you will need to answer as you work your way through the
process of completing your assignment successfully. Try to answer these questions, to the
best of your ability, with the knowledge you already possess. This is a technique journalists
use to file a full story. They ask who is involved; what happened; where did it happen; when
did it happen; why did it happen; how did it happen? It is sometimes referred to as the W5
method or the pentad, though the “how” question does add a sixth dimension.
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Exercise Two

Select one of the following broad topics: hockey, hip-hop music, vacations, designer handbags, reality
television programs, weddings, lipstick. Working quickly, use the methods for generating ideas explained
above to generate ideas about the topic you selected.

Remember this is often a good method for refining a broad topic into a workable thesis. See if any potential
thesis statements emerge from this exercise.

In small groups, share your experience using these methods for generating ideas, stressing the extent to
which you found them useful or ineffective.
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2.
Find Your Thesis

An essay’s thesis or thesis statement is its central or controlling idea, its essence, its main idea. It is the
focal point for your topic. It is usually expressed as an opinion or an assertion, usually in a single
sentence, which the rest of the essay supports and augments. It is typically the last sentence of the
opening paragraph (when you are using paragraphs in a longer essay), though it can also be effectively
placed elsewhere.

If, for example, your topic is on the search for life on other planets, your thesis, among the many
possibilities, might be:

* Recent research into the topography of Mars increases the odds that Earth is not the only
planet in our solar system that harbours life.

* While the search for extraterrestrial intelligence is an important function of the SETI
Institute, the Institute also provides resources for students and educators in all aspects of
astronomy and keeps the public informed about current issues in the field.

» Among the scores of movies about extraterrestrial intelligence, Arrival and Close Encounters
of the Third Kind are the most thought-provoking.

» The Drake Equation provides no hard evidence of the existence of intelligent life elsewhere
in the universe, but it does suggest that the odds are in its favour.

* No official government investigation or serious scientific study has confirmed the existence
of UFOs.

A good essay will develop the thesis in a series of paragraphs that provide some combination of
examples, details, definitions, anecdotes, comparisons, contrasts, causes, and effects so that readers feel
satisfied that the writer has established the validity of the thesis.

Keep in mind that your thesis might evolve and change as you work your way through the process of
composing your essay. While revising your first or second draft, you may realize that some of the
content of your essay does not quite relate to your thesis, which you may then have to refine.

A Blueprint Thesis

A blueprint thesis provides readers with not only the essay’s controlling idea, but also the reasons and
arguments in phrase or even word form in support of the controlling idea. A simple blueprint thesis for
a short essay about the popularity of jeans might be:

Jeans are so popular because they are comfortable, durable, and stylish.

For a longer essay, the thesis would add more supporting points:

5
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Jeans are so popular because they are an icon of our culture, cleverly marketed, comfortable, stylish, and
durable.

The advantage of the blueprint thesis is that it alerts the reader to the essay’s organizational pattern and
so enhances the overall clarity of the text. One disadvantage is that it could reduce readers’ interest in
the rest of the essay since it gives much away. Another disadvantage is that the more complex the
reasons in support of the thesis are, the more difficult the essay becomes to construct.

A General Thesis

A general thesis presents little else than the essay’s controlling idea:

» There are several reasons why jeans are so ubiquitous an article of clothing.

+ It is not difficult to explain the universal appeal of jeans.

The advantage of the general thesis is that it is concise and to the point. The disadvantage is that it can
seem too much a statement of the obvious.

A Question Thesis

A question thesis poses a question to which the rest of the essay responds.

Why are denim jeans so popular?

An Implied Thesis

The implied thesis is not in a single sentence in an opening paragraph. Rather, it floats between the
sentences, an authoritative but invisible presence. Here is an example:

Wander around a shopping mall, an airport, or a college campus, observe what the people are wearing, and
you will learn, if you did not know already, that denim jeans are among the most popular items of clothing
that people choose to wear. Today, in my college English class, 14 of the 26 students—and my professor—are
wearing jeans. The average North American college student owns seven pairs of jeans (Ellison 14). Once
acceptable only in casual venues, jeans are common now in the workplace—my bank manager wears jeans on
casual Fridays!—and in restaurants that once had jacket-and-tie dress codes.

We love jeans because...

There is no single sentence that spells out the thesis, but its presence is there, confirmed by the opening
phrase of the second paragraph.

The implied thesis is common in the writing of professional journalists and academics. In a good
essay or article, readers know what the thesis is by the time they have come to the end of the
introduction, but there may not be a single sentence they can underline and write beside in the margin
“thesis.” For students, the implied thesis is a bit of a risk: many teachers want a clear thesis, as an
obvious sign that the student, whose essay they are evaluating, has learned and can apply this essential
feature of academic writing.
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An Argumentative Thesis

The thesis for an argument essay needs to be especially forthright. It must signal clearly to your readers
your position on the issue under consideration.

An oil pipeline, spanning two provinces, would threaten the environment, fail to create enough jobs to justify
the government’s investment, and delay the crucial search for renewable sources of energy.

Exercise Three

Using the topic from Exercise One or Two, compose a general thesis, a blueprint thesis, and a thesis in the
form of a question.

In small groups, share your thesis statements and share constructive advice about the scope, interest level,
and clarity of the thesis statements group members have composed.

Your teacher might also want to check your thesis statements.
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3.
Make a Plan

Clarity is essential in academic writing, and a sound organizational structure enhances clarity. After
you have composed your thesis, consider how you will arrange the knowledge you have collected in
support of your thesis into a well-organized series of paragraphs.

Your plan or outline might consist of a sophisticated system of headings and subheadings. Your
teacher might expect you to turn in a formal outline of this nature. If not, the least you should do is jot
down the points you know you will need to cover as you support and develop your thesis. If, for
example, your thesis is “It is hardly surprising that McDonald’s is such a successful fast food
franchise,” the points you jot down in support might include:

* Taste
o food appeals to the taste buds of many consumers
o burgers and fries are a staple of the North American diet
o special sauce
o toppings and condiments
* Cost
° inexpensive
o a family of four can eat out for under $30

o examples of cost of select menu items compared to cost of same or similar items at
other restaurants

« Efficiency
o assembly-line food preparation
o wait is rarely more than ten minutes
o drive-through

Note that different genres or rhetorical modes presuppose certain organizational structures or templates.
These are included in the next chapter.

Exercise Four

Using one of the thesis statements you have composed while completing the exercises in this chapter,
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construct an essay outline using a simple point-form structure or a numbered system of headings and
subheadings.

In small groups, share your outline and offer constructive suggestions for improving the outlines of other
group members.

Your teacher might ask you to hand in your outline.
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4.

Write Your First Draft

After you have formulated your outline, you are ready to write the first draft of your assignment.
Remember you might want to refine your outline, even after you have written parts of your first draft.
Your task now is to transform your outline into paragraphs.

Introductory Paragraph(s)

The opening of an academic writing assignment will vary in length, proportionate to the length of the
entire assignment, from one paragraph for a shorter essay, to several for a longer one. A good opening
typically serves two purposes: it provides context related to the assignment topic, and it presents the
main or controlling idea, the thesis.

The context will make clear the genre of the essay: argument, compare/contrast, cause/effect,
process. It will usually establish the topic’s broader parameters, and it might include essential
background information related to the topic. The thesis, discussed above, presents the assignment’s
central focus.

In the example below, the context is presented in the first two sentences and the thesis in the third.

Shin hanga means “new prints” in Japanese, and it designates an art movement by a group of gifted Japanese
woodblock artists at work in the first two decades of the twentieth century. These exquisite works of art
capture the human eye and command its attention until it examines carefully each square inch of the
woodblock. The subjects—especially the quietly beautiful Japanese landscapes and seascapes—the clear and
bold shapes and forms, and the glorious colours, in every shade and every hue, account for the excitement and
enthusiasm shin hanga generates among discriminating art lovers.

Exercise Five

Write an introductory paragraph, based upon the outline you made for Exercise Four. Consider carefully
the model introductory paragraph and the instructions for writing an effective introduction.

In small groups, share your introductory paragraphs and share constructive advice about the paragraphs’
strengths and weaknesses.

Your teacher might ask you to hand in your introductory paragraph.

Revise and edit your introductory paragraph, in light of your group members’ and teacher’s advice.

10
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Body Paragraphs

The body paragraphs of an academic writing assignment elucidate, augment, support, and develop the
essay’s thesis. The body consists of at least three, and up to about a dozen or more, paragraphs,
depending upon the requirements of the assignment. A minor 500-word writing assignment will
typically call for three body paragraphs; a major 5000-word assignment, approximately twelve. Good
body paragraphs in an academic writing assignment have three qualities: unity, coherence, and
substance.

Unity refers to the relationship of the content of a paragraph to its topic sentence. The topic sentence
presents the main point of the paragraph. It is to a paragraph what the thesis is to the essay as a whole.
For a paragraph to have unity, its content should develop its topic sentence. It may be stated
explicitly—often, though by no means always, as the first sentence in the paragraph—or implied.

Coherence, or cohesion, is that property of written discourse that binds sentences and paragraphs
together in the interest of clarity, logic, rhythm, and flow. The repetition of a keyword can establish
coherence within a paragraph. A transitional word or phrase, such as “for example,” “on the other
hand,” “in addition,” “however,” or “moreover,” can also establish coherence within a paragraph.

Substance, or adequate development, is a property a body paragraph possesses when that paragraph
contains enough sentences to develop its topic sentence to the readers’ satisfaction. Body paragraphs
need examples, details, definitions, comparisons, contrasts, anecdotes, causes, and effects that support
the thesis in order to be adequately developed. One or any combination of these methods or patterns of
development will typically be used to develop a topic sentence.

Here is the first body paragraph from an essay, the thesis of which is, “The chow chow is a great
choice for a pet owner who wants a distinctive-looking dog; a dog who is fiercely loyal, if a bit aloof
with strangers; and one who is intelligent and easy to train.”

1In its homeland in northern China, the chow chow is songshi quan, “puffy lion-dog.” 2The name suits the
dog’s physical appearance. 3The chow chow has deep-set eyes; a large head; a beautiful, if squashed face; a
pug nose; a bushy tail, which lies curled upon its back; and an impressive mane of hair, features which,
together, do indeed make this breed resemble a stuffed toy lion. 4Chow chows are short and stocky, usually
ranging from 43 to 51 cm tall. sThey have thick fur, usually reddish-brown, though, in some, black- or fawn-
coloured. gThis is not an affectionate breed, but if one does lick your hand, you may notice that its tongue has
a bluish tinge. 7Legend has it that when the god of creation was painting the sky blue, a chow chow licked the
drops that fell from the divine brush. gThe chow chow’s straight hind legs are another distinctive feature
unusual among dogs, who usually have curved hind legs. gThe straight legs give the breed a distinctive stiff
gait, especially noticeable when chow chows try to run.

This is a solid body paragraph, exemplifying the unity, coherence, and development a good body
paragraph needs. It has a topic sentence and sentences, including the first, that develop the topic. Each
sentence relates to the topic sentence, establishing paragraph unity. Sentence 7, about the chow chow
licking the blue paint, almost veers away from the topic sentence, but the writer does link the sentence
to the dog’s blue-tinged tongue, one of its distinctive features.

Coherence is established by the repetition of the keyword “chow chow,” words like “breed” and
“dog,” which echo the keyword, and pronouns, like “they” at the beginning of sentence 5 and “This” at
the beginning of sentence 6. The transitional phrase “another distinctive feature” in sentence 8 also
helps the paragraph cohere.

The paragraph is well-developed, hitting all of the right notes. It references the dog’s size, its colour,
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its facial features, its distinct physical characteristics. At nine sentences and about 180 words, it is the
appropriate length for a school assignment body paragraph.

Exercise Six

Write a body paragraph (or more than one, according to your teacher’s instructions) based on the outline
you made for Exercise Four. Consider carefully the model body paragraph and the instructions for writing an
effective body paragraph.

In small groups, share your body paragraphs and share constructive advice about the paragraphs’ strengths
and weaknesses.

Your teacher might ask you to hand in your body paragraph(s).

Revise and edit your body paragraph(s), in light of your group members’ and teacher’s advice.

Concluding Paragraph

The purpose of a concluding paragraph is to establish a sense of closure for your readers, to assure
them that you have provided them with the information promised in your introduction and/or presented
your argument in a forceful way that urges readers to consider your opinions carefully. This process
may include a reaffirmation of your thesis and a summary of the essay’s body.

Here is a concluding paragraph for an essay, the thesis of which questions the use of wind power as a
viable source of renewable energy.

While there is no doubt that wind can be harnessed to produce a source of renewable energy, evidence cited
here suggests that environmentalists have reason to curb their enthusiasm for wind power. Wind farms are a
blight upon the landscape, a source of noise pollution, and a danger to birds. And when the wind dies down
for a day or two, the TV turns off, the freezer thaws, and the lights go out.

Note that this concluding paragraph reaffirms the essay’s thesis in the first sentence; then it
recapitulates the points the writer made in the body; then, especially in that phrase “the lights go out,” it
establishes a sense of closure.

There is an old adage of communication theory: tell them what you are going to tell them; then tell
them; then tell them what you have told them. It’s too simplistic, of course, for the complex challenge
of writing a school essay, but useful insofar as it reminds us of the function of introductory, body, and
concluding paragraphs.
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Exercise Seven

Write a concluding paragraph, based upon the outline you made for Exercise Four. Consider carefully the
model concluding paragraph and the instructions for writing an effective conclusion.

In small groups, share your concluding paragraphs and share constructive advice about the paragraphs’
strengths and weaknesses.

Your teacher might ask you to hand in your concluding paragraph.

Revise and edit your concluding paragraph, in light of your group members’ and teacher’s advice.
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5.

Revise and Edit

Revise Your Work

Revision is an essential component of the writing process. It is distinct from editing (discussed next),
which involves a reassessment of your work at the sentence level to correct any errors in sentence
grammar, sentence structure, spelling, and punctuation. Revision is a second (or third or fourth) look at
your assignment’s “big picture,” the time when you re-read your drafts to make certain your
organizational structure is sound, your content is robust, and your transitions from one paragraph to the
next bind the essay together and establish its sense of coherence.

Revise your work, keeping in mind these guidelines for revision. A well-written essay needs:

* asound organizational structure; a beginning, a middle, and an end; an introduction, a body,
and a conclusion

+ sufficient content so readers feel the writer has delivered on the promise implicit in the thesis
statement and the paragraph topic sentences

* cohesion; a repetition of keywords and use of transitional words and phrases which link
paragraphs together

Edit Your Work

Editing is the process of reviewing each sentence in your writing assignment, identifying and
correcting errors in sentence grammar, sentence structure, spelling, and punctuation. If you turn in a
draft of your assignment, your teacher might flag and identify editing errors, but leave it to you to make
the corrections. Certainly, editing errors will be identified when your teacher returns a graded
assignment to you. You want to review those errors to make you avoid them in your next assignment.

Common Editing Errors

Here is a list of common editing errors, preceded by the abbreviation your teacher might use to identify
them in the margins of your writing assignment. Please note that you will find instruction on identifying,
avoiding, and correcting these errors in Appendix A: Glossary of English Rhetoric, Grammar, and Usage (#ba
ck-matter-glossary-of-english-rhetoric-grammar-usage).

ad: adjective used incorrectly.

14
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agr: usually refers to an error in pronoun agreement; could refer to an error in subject-verb agreement,
though that may be abbreviated as sv. agr.

awk: awkward sentence structure.

cap: error in use of capitalization.

case: error in pronoun case.

co: error in use of coordinate conjunction.

coh: coherence weak.

com: faulty comparison.

concl: weak concluding paragraph.

cs: comma splice.

d: diction; poor word choice.

def: term used should be defined.

dm: dangling modifier.

doc: documentation; source needs to be cited or error in citation.
ex: example needed or would be useful.

for: formatting error.

frag: sentence fragment.

fs: fused sentence.

hyph: hyphen needed or not needed.

A: insert.

intro: first paragraph weak; should be revised.

it: italics needed or used incorrectly.

jarg: jargon.

lc: lowercase needed; usually indicates a capital letter (uppercase) used incorrectly.
mix: mixed construction; similar to awk (awkward).
mm: misplaced modifier.

no ,: comma not needed.

np: begin new paragraph.

//: parallelism needs improving.

pass: switch from passive voice to active voice.

ref: pronoun reference (not to be confused with pronoun case) not clear.
run-on: run-on sentence.

shift: an abrupt change (often in tone) within a sentence.
sp: spelling.

sub: subordination; usually means that sentence structure and variety would be improved with
subordination.
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sum: better to summarize this; usually in reference to a quote from a secondary source.

trans: transition; need to connect this sentence with previous one or this paragraph withthe next.
vague: sentence or passage needs to be revised in the interest of clarity.

vt: verb tense.

wrdy: wordy; revise for concision.

ww: wrong word.

## [Provide link to editing exercises with answers]
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6.

Cite Your Sources

Many of your writing assignments, not just in your English class but in other classes as well, require
research. Your teachers will expect you to acknowledge your research sources and will provide
instruction in how to do this, using a recognized academic citation method.

It is essential that you acknowledge your sources thoroughly and accurately. If you do not, you may
face an accusation of plagiarism. Plagiarism is the failure—deliberately, unknowingly, or
carelessly—to signal to your readers that the content of any part of your written work—direct quotes,
paraphrases, or summaries—comes from a research source, including an essay purchased online.
Plagiarism is a serious form of academic misconduct, usually punished at the minimum by a failing
grade.

There are a variety of reputable and widely used citation methods, the method chosen usually
dependent upon the academic discipline within which the writer is working. The Modern Language
Association of scholars in literature and language designed the ML A method for citing sources.
History and philosophy may also use the MLLA method. The American Psychological Association
developed the APA method for citing sources, widely used in the social sciences, including education.
The University of Chicago publishes The Chicago Manual of Style, which provides another citation
system widely used in academia.

This chapter provides instruction in the use of the ML A method. It then provides links to instructions
in the use of the APA and CMS methods.

The MLA Method

If you are required to use the MLA citation method, you must cite all of your sources twice: first in
MLA shorthand in parentheses within the text, and second at the end of the paper in a list called works
cited. The in-text parenthetical citation is brief, typically an author’s last name and a page number only.

The works cited list contains the complete bibliographical information for each source, which is all
the information readers who want to access the source would require. It is organized alphabetically, by
author’s last name, so the parenthetical citation directs readers efficiently to the corresponding entry in
the works cited list.

Rules for In-Text Parenthetical Citation

To indicate a direct quote from a secondary source, place quotation marks around the words you are
quoting and then put the author’s last name and the page number from the secondary source in which
the information can be found. Short direct quotes are integrated into the text of the essay and placed
between quotation marks, “so a short direct quote properly acknowledged would look like this”
(Author 34). Note the quotation marks around our imagined quote from a secondary source and note

17



Cite Your Sources 18

that there is not a comma between the author’s last name (“Author,” in our example) and the page
number.

If the author’s name is already mentioned in the text, only the page number is placed in parentheses:
As Author notes, “only the page number is required” (34).

Long quotes are indented and blocked off from the text of the essay. The distinction between short
quotes and long ones is somewhat arbitrary, but quotes of more than about three lines should be set off
from the rest of the essay in the manner illustrated here.

Note that the quotation marks have been eliminated. The indentation indicates that the material is quoted
directly from a secondary source. Quotation marks are used only if the original uses quotation marks. Note
also that after a short quote comes the parenthetical citation followed by a period, but in the long, indented
quote, like this one, the period precedes the parenthetical citation. (Author 39)

Most instructors do not appreciate too many long direct quotes in student essays, especially if the
quotes create the impression that students are turning in a “cut and paste” assignment.

In addition to direct quotes, you must cite other information taken from a secondary source. The
general rule is that if you possessed the information before you began the essay (as in, it’s general
knowledge), you do not need to cite it, but if you acquired the information in the course of writing the
essay, you do need to cite it. Again, put in parentheses the author’s last name and the page number
where the information can be found. You need to include the page number even if you have
paraphrased the information.

If you have used two or more works by the same author, you need to provide a shorthand version of
the title of the source to distinguish it from other titles by the same author (Author, Short 34). Note the
use of the comma after the author’s name but not between the title and the page number. If the author’s
name is mentioned, his or her name is not included in the citation: As Author has shown, “citing
sources can be frustrating” (Short 34).

If your source is written by four or more people, you need only name the first author followed by the
Latin words et al. (meaning “and others”) and, of course, the page number (First et al. 145). Note the
period after “al.” Again, note that no commas are used. Et al. is also used in place of all but the first
author’s name if you mention the author’s name in the text of the essay: Smith et al. have conducted
research that suggests that “students enjoy writing academic essays” (145).

If your source is written by a corporate author, treat the corporate author as you would a single
author: According to government sources, ten-year-olds watch an average of four hours of television
per day (Royal Commission on Elementary Education 234).

If the author of your source is anonymous, name the title or a shortened version in the parenthetical
citation. Italicize a book title; put quotation marks around an article title. If you use a shortened version,
include the first word in the title since it will be alphabetized by title in the works cited list. If, for
example, the title of your source is “Rating the Quality of the Undergraduate Programs of British
Universities,” your citation could be as short as the word “Rating” (“Rating” 86).

If you quote from a novel, follow the procedure for a single author. You may also include the chapter
number to help your readers find the passage in a different edition of the novel from the one you used.
If you include the chapter number, put a semicolon between the page number and the chapter number
(Austen 79; ch. 6). Usually you do not have to include the author’s name because the context of your
discussion will make clear who the author is.

If you quote from a poem, give the line numbers you are quoting instead of the page number on
which the quote appears (Wordsworth 34—-40). Provide a shortened version of the title if you quote from
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more than one poem by the same author and if the context has not made clear the author and the title
(Wordsworth, “Tintern” 34—40). Note the punctuation.

If you quote from a Shakespearean play or from another play in verse, list the act, scene, and line
numbers, separated by periods, so that a quote taken from Act IV, Scene 2, lines nine to eleven would
be (4.2.9-11).

If you quote from the Bible, list the chapter and the verse or verses, separated by a period. Include an
abbreviated title of the book, if the context does not make it obvious. For example, a quote from
“Leviticus,” Chapter 12, verses two to four would be (Lev. 12.2—4).

If you quote from a work from an anthology, remember it is the author’s name and not the name of
the anthology editor that appears in parentheses.

If you quote from an indirect source—a source quoted in one of your sources—include the
abbreviation for “quoted in” in your parenthetical citation: Smith notes that “indirect sources must be
cited appropriately” (qtd. in Robins 257). Note carefully the way the citation is punctuated.

If you got the same information from more than one source or if you want to underscore the
authority of a point by citing more than one source, do so by separating the sources from each other
with semicolons: Experts agree that the semicolon can be used between sources (Wilson 34; Martens
68; Pelies 124).

If your source has no page numbers (as many electronic sources do not), you may omit the page
numbers or include the paragraph number if the paragraphs are numbered (as they sometimes are in
electronic sources): If necessary, “you should cite the paragraph number in place of the page number”
(Smith, par. 12). Note the way this citation is punctuated.

Rules for List of Works Cited

The works cited list contains the complete bibliographical information for each source used in an
academic writing assignment. Each item in a works cited list must contain enough information so that
readers could access the source themselves, online or at the library, if they chose to do so.

You should follow a model, in order to use ML A format correctly. Determine the type of source you
are using in your list of works cited; then find an example of the same type of source, properly cited;
then mimic the format of the properly cited source as you prepare your own. A variety of such models
are presented below. If the model you need is not represented in the list below, consult the most recent
edition of the MLA Handbook for Writers of Research Papers.

The Modern Language Association recognizes the complexity of citing sources at a time when we
get our information from such a wide array of print, digital, and online media. They allow for some
leeway in the information included.

Sample Citations

For a book in print, the core elements are author, italicized title, publisher, and date of publication. The
place of publication is no longer a core element. Here is an example:

Smitherman, Geneva. Word from the Mother: Language and African Americans. Routledge, 2006.
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A book, of course, might have more than one author; it might be in an edition subsequent to the first; it
might have an editor or a translator. Note the form of the MLLA Works Cited for the books listed below. Note,
especially:

If a book has two autheors, the second author’s name follows, first name first.

Adler-Kassner, Linda and Elizabeth Wardle. Naming What We Know: Threshold Concepts of Writing Studies.
Utah State UP, 2015.

If a book is in an edition other than the first, the edition number follows the title. Note the punctuation.
Ferris, Dana. Treatment of Error in Second Language Student Writing, 2nd. Ed. U of Michigan Press, 2011.

If there are two books by the same author a line replaces the author’s name for the second (and
subsequent, if there are any) source. This rule applies to all types of sources.

Gee, James P. The Anti-Education Era: Creating Smarter Students Through Digital Learning. Palgrave
Macmillan, 2013

—. What Video Games Have to Teach Us About Learning and Literacy. Palgrave Macmillan, 2003.

Smitherman, Geneva. Word from the Mother: Language and African Americans. Routledge, 2006.

If the book does not have a named author, the title takes the place of the author and is alphabetized in the
Works Cited list, accordingly.

Standards for Educational and Psychological Testing. American Educational Research Association, 2014.
If the book is a translation, the name of the translator follows the title.

Voloshinov, V.N. Marxism and the Philosophy of Language. Translated by Ladislav Matejka and I.R. Titunik,
Harvard UP, 1986.

If a book has three or more authors, the Latin phrase et al. (meaning “and others”) follows the first
author’s name.

White, Edward, et al. Very Like a Whale: The Assessment of Writing Programs. Utah State UP, 2015.

For an article or a story or a poem from a book, typically an anthology of readings or literary works,
start with the name of the author and the title of the shorter work, followed by the title of the book and the
names of its editor(s), in the manner illustrated below.

Larkin, Philip. “Talking in Bed.” Poems. Poets. Poetry: An Introduction and Anthology. 3rd. ed., edited by
Helen Vendler, Bedford St. Martin’s, 2010, p. 114.

For an article from a periodical (journal, magazine, newspaper) in print, the core elements are author(s),
title of article, title of periodical, number(s), date, page numbers. If the article is suspended, meaning it is to
be continued towards the end of the newspaper or magazine, a plus sign follows the page numbers. Study
these examples:

Burrough, Bryan. “Field of Nightmares.” Vanity Fair, Nov. 2016, pp. 164-169+.

Gabriel, Trip. “50 Years Into the War on Poverty, Hardship Hits Back.” New York Times, 20 April 2014, p. Al.

Greer, Jane. “Expanding Working-Class Rhetorical Traditions: The Moonlight Schools and Alternative
Solidarities among Appalachian Women, 1911-1920.” College English, vol. 17, no. 1, 2015, pp. 216-35.

For sources accessed online, state the author; the title; the name of the journal, newspaper, or magazine;
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the volume and issue number, if available; the information service (ProQuest, Academic Search Premier...),
and the URL or, better, the DOI. If you use a DOI, the date of access is not necessarys; it is recommended if
you use the source’s URL. The MLA allows some latitude in citing internet sources, in recognition of the vast
array of choices and the inconsistency in information available about authors, dates, titles. Study the
following examples of online sources, cited in ML A format.

Council of Writing Program Administrators (CWPA), The National Council of Teachers of English (NCTE),
and The National Writing Project (NWP), “Framework for Success in Post-Secondary Writing,” January 2001,
wpacouncil.org/framework.

Lovett, Richard A. and Scott Hoffman. “Ark of the Covenant: Many Legends, No Evidence.” National
Geographic. (n.d.), http://science.nationalgeographic.com/science/archaeology/ark-covenant/. Accessed 3 Jan.
2017.

“Oral Presentation — Classroom Workshop.” YouTube, uploaded by tamuwritingcenter, 1 Feb. 2013,
www.youtube.com/watch?v=VJvUcd963LM.

Robertson, Liane, et al. “Notes Toward a Theory of Prior Knowledge and Its Role in Composers’ Transfer of
Knowledge and Practice.” Composition Forum, no. 26, Fall 2012, compositionforum.com/issue/26/prior-
knowledge-transfer.php.

Takayoshi, Pamela. “The Shape of Electronic Writing: Evaluating and Assessing Computer-assisted Writing
Processes and Products.” Computers and Composition, vol. 13, no. 2, December 1996, pp. 245-57. JSTOR, doi:
10.1016/S8755-4615(96)90013-4.

Additional Notes

1. The title “Works Cited” is centred and appears in roman type. Do not use italics, boldface, or
large lettering. One line is left between the title and the first entry.

2. The works cited list is arranged alphabetically by the author’s last name. If the author of the
source is anonymous, the source is placed in the list alphabetically by its title. The sources
are not numbered.

3. The list uses hanging indentation. The first line of each source is not indented but all
subsequent lines are.

4. Book, journal, newspaper, and magazine titles are italicized, but article titles are placed in
quotation marks.

5. Page numbers are included for articles in journals, newspapers, and magazines and for
articles or essays included in an edited anthology or collection of essays.

6. Academic journals are identified by the year in which they were published, a volume number,
and, if there is one, an issue number.

7. Citations for online sources include the date the source appeared online and may include the
date the user of the source accessed the source.

8. Citations for online sources include the source’s Uniform Resource Locator (URL) or,
preferred if available, the Digital Object Identifier (DOI).

9. Like the rest of the essay, the works cited list is double-spaced.

10. If one author has written two (or more) different sources cited in an academic text, a straight
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line replaces the author’s name in the subsequent citations.

11. You might wish to use an online citation generator, such as Citation Machine, EasyBib, or
Cite This For Me to help you cite your sources correctly. You should still double-check the
accuracy of your citation against a textbook model. And you need to make certain the citation
generator uses the most recent version of the citation system.

The APA Method

The American Psychological Association method for citing sources is also widely used, especially in
college courses. If you take a psychology or an education course, you will be required to use the APA
method to cite sources in your writing assignments. Other disciplines which may use APA include
business, sociology, international relations, political science, and criminology.

Here, courtesy of University of Alberta Libraries, is a link which explains the rules and regulations
for citing books, articles, web resources, and multimedia resources using the APA method: APA
Citation Style Guide (https://guides.library.ualberta.ca/apa-citation-style).
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Common Writing Assighments

Once you have acquired a sound understanding of the (recursive) process you must go through to
complete a school writing assignment successfully, you need to match this knowledge with the
conventions of the writing assignments your teachers will require you to complete, as there are a wide
variety.

Your biology teacher might ask you to explain in writing the process of photosynthesis. Your history
teacher might ask you to write an essay about the causes and effects of the Vietham War. Your English
teacher might ask you to compare and contrast the themes and style of two poems or short stories. Your
economics teacher might ask for an extended definition of deflation. Your business teacher might ask
for a paper summarizing examples of successful fast-food marketing campaigns. Most of your teachers,
and certainly college instructors, will ask for a written argument in which you support your views on an
issue relevant to course content.

In this chapter, you will learn about the nature of the content and the organizational structure of
writing assignments common in high school and college courses. They are the common types or genres
of written discourse. They are also referred to as the rhetorical modes of written expression. They are:

* The narrative essay

» The examples essay

» The extended definition essay
* The process (“how to”) essay
* The cause/effect essay

* The compare/contrast essay

* The argument essay

Note that there is often overlap among these rhetorical modes. An extended definition essay and a
cause/effect could certainly include examples; a compare/contrast essay might embed an argument; a
narrative anecdote might enrich an assignment in any rhetorical mode; a process essay might need key
terms defined. Usually one rhetorical mode will dominate a writing assignment, but other modes are
often present as well.

23
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7.

The Narrative Essay

A narrative essay recounts a personal experience. Not just any personal experience, but usually one that
taught the author an important life lesson. It is a common high school writing assignment.

The template for a narrative essay is usually simple and straightforward because the essay is
typically presented in a series of linear paragraphs, arranged in chronological order. The thesis is often
implied, rather than stated explicitly, in the introduction, but its reaffirmation in the conclusion may be
more explicit, especially if the writer wants to stress the nature of the life lesson he or she learned from
the experience the essay recounts.

A good narrative essay shares most of the qualities of a good essay in other rhetorical modes. It
should be clear, detailed, interesting, and informative. The difference between narrative and other essay
forms lies in its tone. The tone or voice of a writing assignment refers to the level of formality or
informality evident in the writing style. An email or text message to your friend, with its use of slang,
relative indifference to grammar, emojis, and inside jokes, is written in a very informal style. An article
in an academic journal, with its sophisticated diction and perfect grammar, is written in a formal style.
Most of your writing assignments will have a relatively formal tone, not to the level of an academic
journal article, but far more sophisticated than your text messages.

A narrative essay, however, since it recounts a personal experience, told from the first-person (“I was
in Bangladesh to visit...”) point-of-view, will tend to have a more casual, informal tone. Diction your
teacher might frown upon in an argument essay (“It was the last sailing of the night and it was one wild
ride”) is usually deemed acceptable in a narrative essay, which might also contain dialogue, rarely used
in other rhetorical modes. A less formal sentence structure may also be more acceptable in a narrative
than in a more academic essay (“And the curried prawns simmered in coconut milk. So good.”) It is not
essential to share with readers an experience they can relate to, but it does help add human interest to a
narrative.

Here is a famous example of a narrative essay, “Shooting an Elephant” by George Orwell
(1903-1950), the English novelist and essayist, best known for his novel Nineteen Eighty-Four. When
he was a young man, Orwell worked for the Indian Imperial Police in Burma. “Shooting an Elephant”
is based upon an incident he experienced there.

Example: Shooting an Elephant by George Orwell

Published 1936

24
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In Moulmein, in lower Burma,' I was hated by large numbers of people—the only time in my life that I
have been important enough for this to happen to me. I was sub-divisional police officer of the town,
and in an aimless, petty kind of way anti-European feeling was very bitter. No one had the guts to raise
ariot, but if a European woman went through the bazaars alone somebody would probably spit betel
juice over her dress. As a police officer I was an obvious target and was baited whenever it seemed safe
to do so. When a nimble Burman tripped me up on the football field and the referee (another Burman)
looked the other way, the crowd yelled with hideous laughter. This happened more than once. In the
end the sneering yellow faces of young men that met me everywhere, the insults hooted after me when
[ was at a safe distance, got badly on my nerves. The young Buddhist priests were the worst of all.
There were several thousands of them in the town and none of them seemed to have anything to do
except stand on street corners and jeer at Europeans.

All this was perplexing and upsetting. For at that time I had already made up my mind that
imperialism was an evil thing and the sooner I chucked up my job and got out of it the better.
Theoretically—and secretly, of course—I was all for the Burmese and all against their oppressors, the
British. As for the job I was doing, I hated it more bitterly than I can perhaps make clear. In a job like
that you see the dirty work of Empire at close quarters. The wretched prisoners huddling in the stinking
cages of the lock-ups, the grey, cowed faces of the long-term convicts, the scarred buttocks of the men
who had been Bogged with bamboos—all these oppressed me with an intolerable sense of guilt. But I
could get nothing into perspective. I was young and ill-educated and I had had to think out my
problems in the utter silence that is imposed on every Englishman in the East. I did not even know that
the British Empire is dying, still less did I know that it is a great deal better than the younger empires
that are going to supplant it. All I knew was that I was stuck between my hatred of the empire I served
and my rage against the evil-spirited little beasts who tried to make my job impossible. With one part of
my mind I thought of the British Raj2 as an unbreakable tyranny, as something clamped down, in
saecula saeculorum,’ upon the will of prostrate peoples; with another part I thought that the greatest joy
in the world would be to drive a bayonet into a Buddhist priest’s guts. Feelings like these are the
normal by-products of imperialism; ask any Anglo-Indian official, if you can catch him off duty.

One day something happened which in a roundabout way was enlightening. It was a tiny incident in
itself, but it gave me a better glimpse than I had had before of the real nature of imperialism—the real
motives for which despotic governments act. Early one morning the sub-inspector at a police station the
other end of the town rang me up on the phone and said that an elephant was ravaging the bazaar.
Would I please come and do something about it? I did not know what I could do, but I wanted to see
what was happening and I got on to a pony and started out. I took my rifle, an old .44 Winchester and
much too small to kill an elephant, but I thought the noise might be useful in terrorem.” Various
Burmans stopped me on the way and told me about the elephant’s doings. It was not, of course, a wild
elephant, but a tame one which had gone “must.” It had been chained up, as tame elephants always are
when their attack of “must” is due, but on the previous night it had broken its chain and escaped. Its
mahout, the only person who could manage it when it was in that state, had set out in pursuit, but had
taken the wrong direction and was now twelve hours’ journey away, and in the morning the elephant
had suddenly reappeared in the town. The Burmese population had no weapons and were quite helpless
against it. It had already destroyed somebody’s bamboo hut, killed a cow and raided some fruit-stalls
and devoured the stock; also it had met the municipal rubbish van and, when the driver jumped out and
took to his heels, had turned the van over and inflicted violences upon it.

1. Now known as Myanmar, it is a country in southeast Asia bordering Thailand, Laos, China and Bangladesh.
2. British rule in India.

3. A Latin phrase which expresses the idea of eternity.

4. Latin, a legal threat; here, to inspire fear in someone.
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The Burmese sub-inspector and some Indian constables were waiting for me in the quarter where the
elephant had been seen. It was a very poor quarter, a labyrinth of squalid bamboo huts, thatched with
palm-leaf, winding all over a steep hillside. I remember that it was a cloudy, stuffy morning at the
beginning of the rains. We began questioning the people as to where the elephant had gone and, as
usual, failed to get any definite information. That is invariably the case in the East; a story always
sounds clear enough at a distance, but the nearer you get to the scene of events the vaguer it becomes.
Some of the people said that the elephant had gone in one direction, some said that he had gone in
another, some professed not even to have heard of any elephant. I had almost made up my mind that the
whole story was a pack of lies, when we heard yells a little distance away. There was a loud,
scandalized cry of “Go away, child! Go away this instant!” and an old woman with a switch in her hand
came round the corner of a hut, violently shooing away a crowd of naked children. Some more women
followed, clicking their tongues and exclaiming; evidently there was something that the children ought
not to have seen. I rounded the hut and saw a man’s dead body sprawling in the mud. He was an Indian,
a black Dravidian coolie,” almost naked, and he could not have been dead many minutes. The people
said that the elephant had come suddenly upon him round the corner of the hut, caught him with its
trunk, put its foot on his back and ground him into the earth. This was the rainy season and the ground
was soft, and his face had scored a trench a foot deep and a couple of yards long. He was lying on his
belly with arms crucified and head sharply twisted to one side. His face was coated with mud, the eyes
wide open, the teeth bared and grinning with an expression of unendurable agony. (Never tell me, by
the way, that the dead look peaceful. Most of the corpses I have seen looked devilish.) The friction of
the great beast’s foot had stripped the skin from his back as neatly as one skins a rabbit. As soon as I
saw the dead man I sent an orderly to a friend’s house nearby to borrow an elephant rifle. I had already
sent back the pony, not wanting it to go mad with fright and throw me if it smelt the elephant.

The orderly came back in a few minutes with a rifle and five cartridges, and meanwhile some
Burmans had arrived and told us that the elephant was in the paddy fields below, only a few hundred
yards away. As I started forward practically the whole population of the quarter flocked out of the
houses and followed me. They had seen the rifle and were all shouting excitedly that I was going to
shoot the elephant. They had not shown much interest in the elephant when he was merely ravaging
their homes, but it was different now that he was going to be shot. It was a bit of fun to them, as it
would be to an English crowd; besides they wanted the meat. It made me vaguely uneasy. I had no
intention of shooting the elephant—I had merely sent for the rifle to defend myself if necessary—and it
is always unnerving to have a crowd following you. I marched down the hill, looking and feeling a
fool, with the rifle over my shoulder and an ever-growing army of people jostling at my heels. At the
bottom, when you got away from the huts, there was a metalled road and beyond that a miry waste of
paddy fields a thousand yards across, not yet ploughed but soggy from the first rains and dotted with
coarse grass. The elephant was standing eight yards from the road, his left side towards us. He took not
the slightest notice of the crowd’s approach. He was tearing up bunches of grass, beating them against
his knees to clean them and stuffing them into his mouth.

I had halted on the road. As soon as I saw the elephant I knew with perfect certainty that I ought not
to shoot him. It is a serious matter to shoot a working elephant—it is comparable to destroying a huge
and costly piece of machinery—and obviously one ought not to do it if it can possibly be avoided. And
at that distance, peacefully eating, the elephant looked no more dangerous than a cow. I thought then
and I think now that his attack of “must” was already passing off; in which case he would merely
wander harmlessly about until the mahout came back and caught him. Moreover, I did not in the least

5. Dravidians are ancient race of southern India. Originally, “coolie” was a term meaning unskilled labourer; it is now considered a racially
offensive term.
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want to shoot him. I decided that I would watch him for a little while to make sure that he did not turn
savage again, and then go home.

But at that moment I glanced round at the crowd that had followed me. It was an immense crowd,
two thousand at the least and growing every minute. It blocked the road for a long distance on either
side. I looked at the sea of yellow faces above the garish clothes-faces all happy and excited over this
bit of fun, all certain that the elephant was going to be shot. They were watching me as they would
watch a conjurer about to perform a trick. They did not like me, but with the magical rifle in my hands
I was momentarily worth watching. And suddenly I realized that I should have to shoot the elephant
after all. The people expected it of me and I had got to do it; I could feel their two thousand wills
pressing me forward, irresistibly. And it was at this moment, as I stood there with the rifle in my hands,
that I first grasped the hollowness, the futility of the white man’s dominion in the East. Here was I, the
white man with his gun, standing in front of the unarmed native crowd—seemingly the leading actor of
the piece; but in reality I was only an absurd puppet pushed to and fro by the will of those yellow faces
behind. I perceived in this moment that when the white man turns tyrant it is his own freedom that he
destroys. He becomes a sort of hollow, posing dummy, the conventionalized figure of a sahib.” For it is
the condition of his rule that he shall spend his life in trying to impress the “natives,” and so in every
crisis he has got to do what the “natives” expect of him. He wears a mask, and his face grows to fit it. I
had got to shoot the elephant. I had committed myself to doing it when I sent for the rifle. A sahib has
got to act like a sahib; he has got to appear resolute, to know his own mind and do definite things. To
come all that way, rifle in hand, with two thousand people marching at my heels, and then to trail
feebly away, having done nothing—no, that was impossible. The crowd would laugh at me. And my
whole life, every white man’s life in the East, was one long struggle not to be laughed at.

But I did not want to shoot the elephant. I watched him beating his bunch of grass against his knees,
with that preoccupied grandmotherly air that elephants have. It seemed to me that it would be murder to
shoot him. At that age I was not squeamish about killing animals, but I had never shot an elephant and
never wanted to. (Somehow it always seems worse to kill a large animal.) Besides, there was the
beast’s owner to be considered. Alive, the elephant was worth at least a hundred pounds; dead, he
would only be worth the value of his tusks, five pounds, possibly. But I had got to act quickly. I turned
to some experienced-looking Burmans who had been there when we arrived, and asked them how the
elephant had been behaving. They all said the same thing: he took no notice of you if you left him
alone, but he might charge if you went too close to him.

It was perfectly clear to me what I ought to do. I ought to walk up to within, say, twenty-five yards of
the elephant and test his behavior. If he charged, I could shoot; if he took no notice of me, it would be
safe to leave him until the mahout came back. But also I knew that I was going to do no such thing. I
was a poor shot with a rifle and the ground was soft mud into which one would sink at every step. If the
elephant charged and I missed him, I should have about as much chance as a toad under a steam-roller.
But even then I was not thinking particularly of my own skin, only of the watchful yellow faces behind.
For at that moment, with the crowd watching me, I was not afraid in the ordinary sense, as I would
have been if I had been alone. A white man mustn’t be frightened in front of “natives”; and so, in
general, he isn’t frightened. The sole thought in my mind was that if anything went wrong those two
thousand Burmans would see me pursued, caught, trampled on and reduced to a grinning corpse like
that Indian up the hill. And if that happened it was quite probable that some of them would laugh. That
would never do.

There was only one alternative. I shoved the cartridges into the magazine and lay down on the road
to get a better aim. The crowd grew very still, and a deep, low, happy sigh, as of people who see the

6. A term used by native inhabitants of India under the Raj to address a European of official status.
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theatre curtain go up at last, breathed from innumerable throats. They were going to have their bit of
fun after all. The rifle was a beautiful German thing with cross-hair sights. I did not then know that in
shooting an elephant one would shoot to cut an imaginary bar running from ear-hole to ear-hole. I
ought, therefore, as the elephant was sideways on, to have aimed straight at his ear-hole, actually I
aimed several inches in front of this, thinking the brain would be further forward.

When I pulled the trigger I did not hear the bang or feel the kick—one never does when a shot goes
home—>but I heard the devilish roar of glee that went up from the crowd. In that instant, in too short a
time, one would have thought, even for the bullet to get there, a mysterious, terrible change had come
over the elephant. He neither stirred nor fell, but every line of his body had altered. He looked suddenly
stricken, shrunken, immensely old, as though the frightful impact of the bullet had paralysed him
without knocking him down. At last, after what seemed a long time—it might have been five seconds, I
dare say—he sagged flabbily to his knees. His mouth slobbered. An enormous senility seemed to have
settled upon him. One could have imagined him thousands of years old. I fired again into the same
spot. At the second shot he did not collapse but climbed with desperate slowness to his feet and stood
weakly upright, with legs sagging and head drooping. I fired a third time. That was the shot that did for
him. You could see the agony of it jolt his whole body and knock the last remnant of strength from his
legs. But in falling he seemed for a moment to rise, for as his hind legs collapsed beneath him he
seemed to tower upward like a huge rock toppling, his trunk reaching skyward like a tree. He
trumpeted, for the first and only time. And then down he came, his belly towards me, with a crash that
seemed to shake the ground even where I lay.

I got up. The Burmans were already racing past me across the mud. It was obvious that the elephant
would never rise again, but he was not dead. He was breathing very rhythmically with long rattling
gasps, his great mound of a side painfully rising and falling. His mouth was wide open—I could see far
down into caverns of pale pink throat. I waited a long time for him to die, but his breathing did not
weaken. Finally I fired my two remaining shots into the spot where I thought his heart must be. The
thick blood welled out of him like red velvet, but still he did not die. His body did not even jerk when
the shots hit him, the tortured breathing continued without a pause. He was dying, very slowly and in
great agony, but in some world remote from me where not even a bullet could damage him further. I
felt that I had got to put an end to that dreadful noise. It seemed dreadful to see the great beast lying
there, powerless to move and yet powerless to die, and not even to be able to finish him. I sent back for
my small rifle and poured shot after shot into his heart and down his throat. They seemed to make no
impression. The tortured gasps continued as steadily as the ticking of a clock.

In the end I could not stand it any longer and went away. I heard later that it took him half an hour to
die. Burmans were bringing dahs and baskets even before I left, and I was told they had stripped his
body almost to the bones by the afternoon.

Afterwards, of course, there were endless discussions about the shooting of the elephant. The owner
was furious, but he was only an Indian and could do nothing. Besides, legally I had done the right
thing, for a mad elephant has to be killed, like a mad dog, if its owner fails to control it. Among the
Europeans opinion was divided. The older men said I was right, the younger men said it was a damn
shame to shoot an elephant for killing a coolie, because an elephant was worth more than any damn
Coringhee7 coolie. And afterwards I was very glad that the coolie had been killed; it put me legally in
the right and it gave me a sufficient pretext for shooting the elephant. I often wondered whether any of
the others grasped that I had done it solely to avoid looking a fool.

7. Dravidian labourer from the town of Coringa, India.
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Activities

Shooting an Elephant

Study Questions

Respond to these questions in writing, in small group discussion, or both.

1. Do you think “Shooting an Elephant” is a well-written and entertaining narrative? Explain your
answer.
2. The narrator’s decision to kill the elephant is influenced by the crowd of onlookers. Describe a

time when you let other people’s expectations influence your actions.

3.  How would you describe the tone or voice of “Shooting an Elephant”? How does the author
establish this tone?

4.  This narrative is notable for its long paragraphs, filled with vivid details. Select one such
paragraph and analyze it in the context of the guidelines for effective paragraph development
discussed in the previous chapter.

5. “Shooting an Elephant” is not a racist narrative, yet some racist views are evident on occasion
in the story. Provide two examples of racist elements and comment on the effect they have on the
story Orwell tells.

Writing Assignments

1.  Keeping in mind the guidelines presented above for writing an effective narrative, write a
narrative essay of approximately 750 words on a topic of your choice or one your teacher
provides.

2. Write a brief essay in which you examine the reasons why—the causes—the narrator shot the
elephant. See the section later in this chapter on the cause/effect essay.

Text Attributions

» “Shooting an Elephant” by George Orwell is free of known copyright restrictions in Canada.
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8.

The Examples Essay

An examples essay supports, develops, and defends its thesis in a series of paragraphs, each of which
typically illustrates one way in which the thesis statement can be supported.

If you were writing an essay on “Common Minor Penalties in Hockey,” you might have one body
paragraph on tripping, one on interference, and one on roughing. If you were doing a longer
assignment, such as a survey of all penalties in hockey, you could subdivide your essay into examples
of minor, major, and match penalties, each section of which would require more than one paragraph.
The conclusion needs to provide readers with that important sense of closure, asserting that the
examples have affirmed the thesis and possibly reminding readers of the benefits your information has
provided: Hockey is more entertaining to watch when we understand why players are sometimes sent
to the penalty box.

To better understand what an examples essay is, read carefully this essay, which describes examples
of the red wine grapes of British Columbia.

Example: Red Wine Grapes of British Columbia

Oenophiles and even less devoted wine drinkers are more likely to associate red wine production with
France, Italy, and California than Canada. Yet British Columbia is home now to some excellent estate
wineries, especially in the Okanagan region, the climate of which is conducive to the growth of the
finest red wine grapes. British Columbia vintners grow and harvest Merlot, Cabernet Sauvignon, and
Pinot Noir grapes to produce red wines, which are growing in quality and reputation.

The Merlot grape is dark blue. It is cultivated by vintners in virtually every wine-producing regions
of the world. It is the red wine grape that BC vintners plant and harvest most frequently (Pawsey 2). It
produces excellent varietal wines, which are those made mainly from the juice of a single type of grape
(“Varietal”). The Merlot grapes grown in British Columbia are high in tannins, a substance found in the
skin of the grape, which gives BC Merlots a pleasantly dry and bitter taste, redolent of unsweetened
black tea (“Tannins”). The tannins combined with the red fruit flavours from the juice of the grape
mellow out the taste of a Merlot wine, producing a medium-bodied, earthy sensation on the tongue. BC
Merlots pair well with most foods, though vegetarians and pescatarians will usually prefer a lighter-
bodied red.

The Cabernet Sauvignon grape is hardy enough to thrive in all wine-producing climates, including in
the Okanagan, with its sometimes severe temperature fluctuations. It produces wine darker in colour
than the Merlot but with less tannins (“Cabernet”). BC “cab savs” are usually full-bodied with
moderate acidity. Skilled wine drinkers can taste cherry and mint working in harmony in a fine
Cabernet Sauvignon wine (“Cabernet”). This is the carnivore’s grape, pairing well with meat lovers’
pizza, rare steak, baked ham, lamb chops, and thick pulled-pork sandwiches.

If the Cabernet Sauvignon is the muscle grape, the Pinot Noir is the delicate and sensitive member of
the family. It is more susceptible than others to disease, and even when it is harvested successfully and
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made into wine, the wine it produces is fickle, sometimes outstanding, sometimes disappointing
(Pawsey 3). British Columbia’s climate should not be conducive to growing the pinot noir grape, but
has become so, as one of the few fortunate consequences of global warming (Pawsey 2). BC Pinots are
low in tannins, light-bodied, and paler in colour than their Merlot and cab sav cousins. They typically
taste of red fruits, with hints of vanilla and leather (“Pinot Noir”). They pair perfectly with the salmon
caught in the Pacific Ocean and in the rivers of British Columbia, with other fish dishes, lighter
cheeses, and even vegan food.

When it comes to choosing a BC wine cultivated from a red grape, discriminating omnivores are the
lucky ones. They may choose a Merlot, a Cabernet Sauvignon, a Pinot Noir, or any blending of the
three to fulfill their quest for the perfect complement for their meal.
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Activities

Red Wine Grapes of British Columbia

Study Questions

Respond to these questions in writing, in small group discussion, or both.

1.  What is the thesis of this essay?
2.  What is an oenophile?

3. Do you think “The Red Wine Grapes of British Columbia” is informative? What did you learn
from the essay?

4. Is the concluding paragraph effective? Why or why not?

2

Is the works cited list appropriate for this essay? Why or why not?
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Writing Assignment

Write an examples essay of approximately 750 words on one of the following topics: popular video games,
designer handbags, basketball shoes, science fiction movies, high-performance sports cars. You may also
select your own topic or one recommended by your teacher.




33 Common Writing Assignments

9.

The Extended Definition Essay

The extended definition essay presents a detailed account of a single term or concept that is central to
the content of the course for which the essay is written. What is cryptocurrency? What is a black hole?
What is an algorithm? What is symbolism? What is deoxyribonucleic acid? What is National
Socialism? Every subject has its own special vocabulary, and teachers will often assign an essay
requiring students to present a detailed definition of a key term.

Read carefully this extended definition of feminism.

Example: On Feminism

The word “feminism” describes a popular movement for social justice, based on the premise that
women have been and continue to be systemically oppressed by men who do not want to share the
greater social, political, and economic power they have historically possessed. But the definition of
feminism extends beyond raising the status of one gender; feminism recognizes that equal standards for
all people regardless of gender will benefit society as a whole (Montgomery). In this respect, feminism
can be interpreted as synonymous with egalitarianism.

Feminist scholars divide the movement into three phases or “Waves.” First-wave feminism emerged
in the early twentieth century in the form of a fight for the rights to vote, to own property, and to
qualify for work in fields historically reserved for men. Second-wave feminism emerged in the 1960s
as baby boomers entered university and demanded admission to programs that traditionally favoured
men, such as engineering, medicine, and forestry, as well as “equal pay for work of equal value”
(Montgomery). Third-wave or post-feminism is the movement’s twenty-first century incarnation,
devoted essentially to ending all forms of gender discrimination. Some even argue that a fourth wave
has recently emerged, one that is concerned with the portrayal of women in social media.

While there is no clear consensus as to when first-wave feminism began, most accept that it emerged
as industrialization progressed in the nineteenth century. Martha Lear coined the term in 1968, though
the first wave focused on what we now consider basic issues of inequality (“What Was™). One of the
earliest feminists was Mary Wollstonecraft, who mostly wrote in the late eighteenth century advocating
that societies, and individuals specifically, should have rights that the state provides. Most other
philosophers and writers of the time ignored women and Wollstonecraft was among the first to call for
gender equality. After the American Civil War, Elizabeth Stanton and Susan Anthony rallied support
for what they saw as one of the first great obstacles to greater freedom: the right to vote. Others, such
as Barbara Leigh Smith, saw employment and education for women as critical areas to focus on.

Throughout the nineteenth century, Biblical interpretation of women’s role in the house and family
prevented their ability to advance feminist ideals. To counteract the power of the church’s sex-based
hierarchy, Stanton produced an influential work called The Woman’s Bible, in which she argued for
equality using biblical references. This helped to provide religious justification, at least for some, for
emerging feminism in the period. Furthermore, the National Woman Suffrage Association became a
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prominent organization, and in 1869, John Allen Campbell, the governor of Wyoming, became the first
governor to grant women the right to vote (“What Was”). And when women replaced men in factories
during the First World War, many realized that women did have equal skills to men. In Canada, women
won the right to vote in most provinces during the war. In 1921, Agnes Macphail became the first
woman in Canada elected to Parliament.

In the US, women had to wait a bit longer. Feminist organizations lobbied indefatigably and
eventually convinced Congress that women should have the right to vote. Finally, in 1920, women won
the right to vote across the United States. While the process itself was contentious, featuring hunger
strikes and even mob violence, the gradual acceptance of women as voters can be considered the
culminating success of first-wave feminism.

“The Progressive Era” took place in the 1930s; women’s social and political activism grew, and First
Lady Eleanor Roosevelt advocated for the appointment of women to positions within the
administration. Her cause was further advanced during the Second World War when, again, women had
to take over the work enlisted men were forced to abandon. After the war, however, North America saw
a new emphasis on domesticity. When the soldiers returned, women were almost uniformly fired and
forced back into their duties of domestic chores and child-raising (Bisignani). Second-wave feminism
was a reaction to this post-war obsession with the ideal of the contented housewife and suburban
domesticity, a lifestyle that often isolated women and severely limited their choices and opportunities.

Feminism’s second wave truly began in the early 1960s and focused not just on legal barriers to civil
equality but also examined social inequalities. Second-wave feminists sought to change discriminatory
policies on sexuality and sexual identity; marriage and child-rearing; workplace environment;
reproductive rights; and violence against women. They formed local, regional, and federal government
groups on behalf of women, resulting in human rights and women’s equality becoming a growing part
of the North American political agenda. Finally, they created new, more positive images of women in
both pop culture and the media to fight the negative stereotypes commonly in circulation, primarily that
of the “happy housewife.”

The second wave of feminism included many landmark moments. In the 1960s, many government
health agencies approved the oral contraceptive pill, and in 1963, the Equal Pay Act was passed in the
US. In 1968, Coretta Scott King assumed leadership of the African-American civil rights movement
and expanded the platform to include women’s rights. This led to Shirley Chisholm becoming the first
African-American woman elected to Congress. In 1972, the passage of Title IX ensured equal funding
for women’s opportunities in education, and the first women’s studies program in the US opened at San
Diego State University. Perhaps the greatest achievement of the second wave came in 1973, when the
Roe v. Wade case resulted in women’s access to safe and legal abortion (Bisignani).

Third-wave feminism began in the 1990s and still exists today (Demarco). There are many different
outlets and angles of feminism now, but the most important values of the third wave include gender
equality, identity, language, sex positivity, breaking the glass ceiling, body positivity, ending violence
against women, fixing the media’s image of women, and environmentalism.

Third-wave feminists assert that there is no universal identity for women; women come from every
religion, nationality, culture, and sexual preference. Different forms of media such as fashion
magazines, newspapers, and television favour white, young, slender women, a fact which negatively
impacts all women and results in body anxiety. To combat this anxiety, modern feminists have fought
for body positivity, quashing the opinions of those who believe that overweight people are lazy and
unhealthy. Feminists want society’s view of women to expand, to recognize, for example, that it is
possible to be beautiful enough to be a model, but also smart enough to be an astronaut or a CEO. But
considering that, in 2017, only 18 out of 500 Fortune CEOs and 22 out of 197 global heads of state
were women, it is clear that third-wave feminism has not yet removed the glass ceiling (Demarco).
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The emerging fourth wavers speak in terms of “intersectionality,” whereby women’s oppression can
only fully be understood in the context of marginalization of other groups, who are victims of racism,
ageism, classism, and homophobia (Demarco). Among the third wave’s bequests is the importance of
inclusion; in the fourth wave, the internet takes inclusion further by levelling hierarchies. The appeal of
the fourth wave is that there is a place in it for everyone. The academic and theoretical apparatus are
now well-honed and ready to support new broad-based activism in the home, in the workplace, on the
streets, and online.

No one is sure how feminism will progress from here. The movement has always included many
political, social and intellectual ideologies, each with its own tensions, points and counterpoints. But
the fact that each wave has been chaotic, multi-valanced, and disconcerted is cause for optimism; it is a
sign that the movement continues to thrive.
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Activities

On Feminism

Study Questions

Respond to these questions in writing, in small group discussion, or both.

1. “On Feminism” is an extended definition essay, but it has qualities of what other rhetorical
modes explained in this chapter?

2. What are the main differences between first- and second-wave feminism?
3. What are the main differences between third- and fourth-wave feminism?
4.  Respond to the conclusions the author offers in her final paragraph. Do you agree with what
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she writes?

5. In academic writing assignments, paragraphs should be unified, coherent, and well-developed.
Analyze two body paragraphs from this essay, commenting on the qualities of effective
paragraphs they illustrate.

Writing Assignment

Write an extended definition of approximately 750 words on one of the following terms: Marxism, irony
(in literature), recession (in economics), pentathlon (as Olympic sport), dressage, algorithm, neutral zone trap,
cryptocurrency. You may also select your own topic or one provided by your teacher.
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10.

The Process (“How to”) Essay

The process or “how to” essay guides readers through the stages of completing a task successfully. It is
certainly among the most common forms of written discourse, an industry among publishers. Think of
the number of self-help books, cookbooks, textbooks, and guidebooks for doing virtually every activity
you can think of. In school subjects, the process essay is also a common assignment. Explain how a bill
becomes a law; how do you determine the theme of a poem; how do trees produce oxygen; how does
company X market its product; how does a hydroelectric dam produce electricity; how do you serve a
tennis ball?

The template for a process essay is usually straightforward. After the introductory paragraph, which
provides some context and presents the thesis, comes a series of body paragraphs, each one explaining
a step in the process. The conclusion often confirms the validity and usefulness the body of the essay
has provided.

Read carefully the following process essay on how to treat a common cold.

Example: How to Treat a Common Cold

From that first itch in your nose to your final cough, a cold generally lasts from seven to ten days
(Newman). Though researchers have yet to find a cure for these common but pesky viruses, some home
treatments can provide relief from a cold’s most unpleasant symptomes.

During the first couple days of a cold, no symptoms will alert you that you’ve been infected, but by
day three, you’ll start to sneeze, your body may ache, and you’ll likely have a tickle or soreness in your
throat (Jones). Next, you’ll feel congestion in your sinuses; your nose will run and, due to inflammation
around the airways, you may develop a cough that can persist after your other symptoms are long gone
(Jones). Fortunately, two weeks after the infection, you will produce antibodies that prevent you from
catching that particular cold virus again. Unfortunately, there exist around another 199 strains of cold
virus, so you can easily pick up another one (Jones)!

Purported cold remedies are almost as common as the cold virus itself; some might even help ease
your symptoms. Staying hydrated with water, clear broth or tea can loosen congestion; a saltwater
gargle made with % teaspoon of salt in eight ounces of water can relieve a sore throat (Mayo Clinic).
Over-the-counter saline nasal drops can relieve stuffiness, and pain relievers such as acetaminophen
and ibuprofen can help with aches and fever, as long as you follow the recommended dosage. Some
cold remedies contain multiple ingredients, such as a decongestant plus a pain reliever, so make sure
you’re not taking too much of any medication and remember: medication will not shorten a cold’s
duration (Mayo Clinic).

The list of cold remedies with conflicting evidence is long! Taking vitamin C before the onset of
cold symptoms may shorten the duration of symptoms, but it appears that, for the most part, taking
vitamin C won’t help the average person prevent colds (Mayo Clinic). Study results on whether
echinacea prevents or shortens colds are also mixed. Some studies show no benefit, but others show
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some reduction in the severity and duration of cold symptoms when taken in the early stages of a cold.
Different types of echinacea used in different studies may have contributed to the differing results
(Mayo Clinic).

There has been a lot of talk about taking zinc for colds ever since a 1984 study showed that zinc
supplements reduced the severity of colds (Mayo Clinic). Since then, other studies have shown that
zinc lozenges or syrup reduce the length of a cold by one day, especially when taken within 24 hours of
the first signs and symptoms of a cold. Both echinacea and zinc have potentially harmful side effects.
Talk to your doctor before considering the use of zinc to prevent or reduce the length of colds.

Evidently, the common cold defies medical science; it eludes both our immune systems and the
pharmaceutical industry. Colds are most often caused by rhinoviruses, a large family of viruses with
hundreds of variants. This makes vaccination impossible and gives our immune system a challenging
task. Additionally, these viruses evolve rapidly, so even if we could produce vaccines to cover the full
spectrum of rhinoviruses, they would quickly become resistant (Newman). However, according to a
new study, help may soon be at hand.

Professor Ed Tate of Imperial College London in the United Kingdom and his team of scientists are
taking a new approach. They have been looking for a compound to combat malaria and have found two
molecules that become effective when combined. Using advanced techniques, they used these two
molecules to produce a new compound that blocks an enzyme called N-myristoyltransferase (NMT),
which is found in human cells. Viruses normally steal NMT from human cells and use it to create a
protective shell; NMT is vital for the survival of cold viruses. All strains of the common cold virus use
this technique, so inhibiting NMT would cure all strains of common cold virus. The researchers have
high hopes for the drug, but much more research will be needed to confirm its efficacy and safety
(Mayo Clinic).

Until then, it may be tempting to try the latest internet-approved remedy, but the best thing to do is
take care of yourself. Rest, drink fluids, and try to wait patiently for your cold’s demise.
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Activities

How to Treat a Common Cold

Study Questions

Respond to these questions in writing, in small groups, or both.

1.  What is the thesis of this essay? How does the writer support her thesis?

2.  For what audience or what type of reader is this essay written? How might the content and style
of this essay change if it were written for health care professionals?

3. A common and effective strategy for the conclusion of an essay is to look forward to future
circumstances and conditions related to the essay’s thesis. How does this essay employ this
strategy”?

Writing Assignment

Write a process essay of about 750 words on one of the following topics: How to train for a marathon, cook
a dinner for your boyfriend or girlfriend, buy a used car, win at poker, win at Fortnite (or other popular video
game), dance the tango, teach an alien the rules of hockey (or a different sport); determine if a designer
handbag is fake or real. You can also select your own topic or one provided by your teacher.
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11.

The Cause/Effect Essay

The cause/effect essay delineates the reasons why—the causes—an event or phenomenon has occurred
and explains the consequences—the effects—of that event or phenomenon. It is a common assignment
in most school and college courses. What were the causes of the First World War and how did the war
affect Canadian society? Why does Hamlet procrastinate and how does his procrastination affect the
plot of the play? What causes global warning and how does global warming affect the integrity of the
planet? Why did the NBA introduce the three-point shot into basketball and how has the three-point
shot affected the game?

Every cause/effect essay will include causes and effects, though not necessarily in the same
proportion. The writer might give them equal treatment: Here are the three main causes of global
warming and here are three ways in which global warming affects our lives on planet earth. Or the
writer might privilege one, depending on the purpose of the essay or the nature of the assignment. If
you are writing an essay about how divorce affects teenagers, you are not necessarily going to present a
full account of the causes of divorce, but rather provide some indication of its frequency as part of your
introduction. If you are writing an essay about the effects on health of a vegetarian diet, you may
mention the increasing popularity of vegetarianism in your introduction, but then focus your attention
on the diet’s effects in body paragraphs.

Read carefully the following essay on the causes of forest fires.

Example: Why Our Forests Are Burning

Forestry ranks among British Columbia’s most lucrative industries, generating billions of dollars in
export revenue and providing jobs for over 200,000 workers. However, forest fires pose a big threat to
the viability of the business; in the past two years, fire has destroyed some 24,000 square kilometres of
British Columbia forests. The resulting costs to the province in loss of revenue, purchase and use of
expensive equipment, and overtime wages have reached nearly half a billion dollars (Lindsay). Though
lightning strikes and human carelessness continue to be the leading causes of forest fires, global
warming has intensified the danger in recent years.

In order to spread, fire needs fuel, oxygen, and heat. Biomass production and vegetative growth
provide fuel for forest fires and the photosynthesis of living green organisms creates oxygen (Nix).
When these natural combustibles reach 572°F, gas in the steam given off reacts with oxygen to reach its
flash point with a burst of flame, creating an uncontrolled forest fire.

There are three primary classes of forest fires, depending on the types of fuels involved and their
moisture content. Surface fires typically burn readily but at a low intensity; crown fires generally result
from intense rising ground fire heat and occur in the higher sections of draping trees; ground fires are
the most infrequent type of fire but make for very intense blazes that can potentially destroy all
vegetation and organic manner, leaving only bare earth. These largest fires actually create their own
winds and weather, increasing the flow of oxygen and “feeding” the fire (Nix).
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Naturally caused forest fires are usually started by dry lightning, where drought accompanies a
stormy weather disturbance. Lightning randomly strikes the earth an average of 100 times each second
and has caused some of the most notable woodland fire disasters in North America. Because they often
occur in isolated locations with limited access, lightning fires burn more acres than human-caused
starts (Nix).

In 2018, between April 1 and August 27, humans were responsible for starting more than 420 of
about 1,950 wildfires in British Columbia. Campfires, cigarettes, flares, and car accidents are some of
the most common human causes (Smart). During periods of heightened fire activity, these wildfires
divert critical resources away from the naturally caused wildfires that can’t be prevented. The Wildfire
Service lumps human activities that spark fires into broad categories, including smoking, electrical, and
structure or vehicle fires that spread. About 23 per cent of fires started by humans fall under the broad
umbrella of “incendiary devices,” which include matches, lighters, flare guns, and others. About 22 per
cent spread from campfires. And about the same number begin with open fires, which are larger fires
that include burn barrels, pile burning, and large-scale industrial burning (Smart).

Today, climate change is increasing both the frequency and intensity of wildfires; severe droughts,
declining snowpack, more frequent thunderstorms and extreme heat due to rapid warming in the Arctic
are all contributing factors. Early in 2018, the World Meteorological Organization noted that the years
2015, 2016, and 2017 were clearly warmer than any year prior to 2015 and, in BC, numerous heat
records were broken across the province in July 2018 (Riley).

Prolonged periods of drought cause forest floors to become lined with dry, dead wood. This
combustible material becomes fuel for wildfires and, in hot, dry conditions, a strike of lightning or a
carelessly discarded cigarette can be incendiary. Ensuing fires can rip through forests, quickly
becoming a dangerous crown fire that burns from treetop to treetop. We can attribute some of these hot,
dry conditions to the weakening of the jet stream, the air current that drives weather conditions in the
northern hemisphere. The jet stream gets its energy from the temperature difference between Arctic
areas and equatorial regions. That temperature difference is getting smaller, so that means our jet
stream is getting stagnant and it stalls. A weaker jet stream means hot and dry areas stay that way. The
result has obvious implications for wildfires (Riley).

Adaptation to a new climate-fuelled fire season will prove difficult. Most fire ecologists advocate for
prescribed burns, whereby intentionally lit fires burn off the excess fuel in the forest. Letting fires burn
may diminish the possibility of catastrophic fires in the future by reducing the amount of fuel built up
in the forest. But past forestry-management practices favoured extinguishing wildfires as soon as they
started, which has also contributed to increasingly devastating mega-fires. Climate change on top of
fire suppression has made the situation much worse. Even if we stopped producing greenhouse gases
today, we would continue to warm for the next 50 to 100 years because of the lag in our climate system
(Riley). We are going to continue to warm, so the time to act is now.
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Activities

Why Our Forests Are Burning

Study Questions

Respond to these questions in writing, in small groups, or both.
1. “Why Our Forests Are Burning” is a cause/effect essay. Are there aspects of other rhetorical
modes also present? Explain your answer.
2. Why and how does global warming intensify the danger of forest fires?
3. Why do some fire ecologists recommend deliberately starting forest fires in some areas?

4.  Provide a few examples of the author’s use of rich detail to add content and interest to her
essay.

Writing Assignment

Write a cause/effect essay of approximately 750 words on one of the following topics:
. Computer Science, communications, business, government, and economics are among the most
popular college majors. Select one and explain why students choose to major in this subject.

*  Why did Team X fail to make the playoffs this year? (Or why did Team Y finish first this
year?)

*  Why is the sky blue?
*  Why did Nation X win (or lose) War Y?

*  You can also select your own topic or one provided by your teacher.
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12.

The Compare/Contrast Essay

The compare/contrast essay is a common high school and college writing assignment. Your teachers
might ask you to write an essay comparing and contrasting two poems, two short stories, two characters
in one or two novels, two similar consumer products, a policy of two world leaders, health care in the
US and Canada, the zone and the man-to-man defence, two film or music stars, two cities. Every
academic subject lends itself to the compare/contrast essay, and teachers assign it often because it
assesses higher order reasoning, since it requires reflection upon, knowledge of, and the ability to
assess characteristics of two different phenomena, entities, or artifacts.

There are two templates or outlines for a compare/contrast essay.

The first is the common traits method. Using this method, you identify the common traits for both of
the items you are comparing and contrasting, then write alternate paragraphs for each common trait. If
you were writing a compare/contrast essay on two capital cities, a paragraph on the friendliness of the
citizens of Ottawa might be compared and contrasted in the following paragraph with the friendliness
of the citizens of Beijing. The culture of the two cities, the shopping, the restaurants, the economy, the
natural beauty—these might be other points for comparison and contrast.

The second is the similarities and differences method. The first part of the body of your essay
describes how X and Y are similar; the second half describes how they are different. Suppose, for
example, you were comparing the Ferrari with the Lamborghini. The Ferrari and the Lamborghini are
both highest end luxury sports cars; their aesthetic appeal is similar; they both use 7-speed semi-
automatic transmissions; their performance ratings—horsepower, top speed, zero-to-sixty speed— are
close. These are all points of similarity you might include in the first part of a compare/contrast essay.
The Ferrari engine is closer to the front of the car than the Lamborghini engine, which is in the middle
of the body of the car; Ferrari is rear-wheel drive, Lamborghini is four-wheel drive; Ferrari offers more
model choices; Ferrari has won more prestigious racing awards. These are some points you might
develop into paragraphs for the differences part of this compare/contrast essay.

The compare/contrast essay is usually expository in that it presents readers with information and
broadens their knowledge, but it might have an argumentative edge. If, for example, you don’t want a
new strip mall built on the outskirts of your small town, your compare/contrast essay might end up
favouring the main street shopping experience.

Read carefully the following example of a compare/contrast essay on alternate sources of energy.

Example: The Wind and the Sun as Sources of Green Energy

Fossil fuels, oil, and natural gas have provided the power we need to drive our cars, heat our houses,
and operate our businesses for more than the last hundred years. Unfortunately, in about another
hundred years, the world’s reserves of fossil fuels will be depleted (Puiu). The demise of the fossil fuel
industry will not be mourned by all because carbon emissions are a source of pollution and a major
factor in climate change. But the end of fossil fuels does mean there will be a crucial need for alternate
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sources of energy, and now is the time to find them. Wind and solar power are among the promising
new sources of the energy our great-grandchildren will require in the next century.

The wind and the sun provide renewable energy, at least as long as the wind blows and the sun
shines. They are also free, though harvesting their energy is not. Their energy is stored in a similar
manner. The sun’s heat can be absorbed by specially designed panels, which convert the sun’s heat and
light into electrical energy, which is stored within a battery. High-tech windmills power a turbine,
which converts wind into electrical energy and stores it within a battery. The two sources differ,
however, in more ways than they are similar.

Wind energy is more cost-effective than solar energy is. The panels that gather the sun’s energy are
more expensive to install—so expensive, in fact, that it may take many years before consumers start to
save the money they would have spent on oil or natural gas (Anderson). Wind is a more reliable source
of energy because it can blow all day and all night. The sun cannot shine all day and all night, and even
during the day, it can be blocked by clouds. Solar panels require less maintenance than wind turbines,
but not so much less to make them more cost-effective.

Solar panels do have the advantage when it comes to location. They can be installed on the roof of a
house, in an urban neighbourhood. Wind turbines are too noisy to erect in an urban neighbourhood.
They usually sprout on wind farms remote from urban settings, and even in oceans, where the wind can
be fierce. The cost of transporting wind energy to the consumers and businesses that need it can be
high. Too many wind farms are a blight on the landscape. And they can be lethal to inattentive birds,
which all too frequently unwittingly fly into their deadly blades.

Some environmentally conscious homeowners are installing both solar panels and wind turbines to
provide uninterrupted energy to heat and light their houses and run their entertainment units and
appliances. This approach solves or at least diminishes the problem of intermittent energy loss, which
occurs when the sun is not shining or the wind is not blowing. It is not an ideal solution. Upfront
installation costs are high. The wind turbine needs to be as high as possible to catch the wind, but it will
still generate noise that might disturb the neighbours. Ironically, the system can produce too much
energy, which can overwhelm and harm the batteries, or it might produce too little energy on calm
nights.

Those skeptical of the promise of green energy love the joke “Is the wind blowing? I want to watch
TV tonight.” There is still some truth in this jest. But green energy engineers continue to work hard to
lower costs and improve performance, and they are confident that, properly harnessed, energy from the
wind and the sun can significantly diminish our reliance on disappearing fossil fuels and improve the
air we breathe.

Works Cited

Anderson, Mark. “Similarities and Differences of Solar and Wind Energy (https://www.hunker.com/13
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Activities

The Wind and the Sun as Sources of Green Energy

Study Questions

Respond to these questions in writing, in small group discussion, or both.
1.  List the two main reasons why we will need new sources of energy, other than that provided by
fossil fuels, in the future.

2. Which of the two templates explained above for structuring a compare/contrast essay does the
writer use for this essay?

3.  Which green energy source—wind or sun—shows greater promise, according to this essay?

Writing Assignment

Write a compare/contrast essay of approximately 750 words on one of these topics: two popular video
games; two television sitcoms; the defensive (or offensive) strategies of two sports teams; two brands of
jeans, or other clothing item; two fast-food burgers. You can also select your own topic or one your teacher
provides.
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13.

The Argument Essay

The argumentative or persuasive essay attempts to convince readers that the writer’s position, views,
and opinions on a controversial topic are valid, logical, and supported by research. The writer might
simply present his or her evidence in support of the thesis (an argument essay) or more assertively urge
readers to adopt his or her position, as well (a persuasive essay).

The template for an argument essay is less straightforward than it might at first appear. It is basic
insofar as the writer presents his or her thesis in the opening paragraph, and then presents a series of
body paragraphs that are well-developed with examples and details and supported by sources to back
up, support, and augment the thesis.

But a sound argument includes one more feature: it acknowledges the opposing point of view and
refutes or rebuts it. This is an important strategy in developing a sound argument because it indicates
that the writer knows the topic well and is treating the other side fairly. Moreover, the argument
weakens if the reader realizes there is a counter-argument the writer has not addressed.

If, for example, you were arguing that students who attend public schools should wear uniforms, you
might cite evidence of higher academic achievement, decrease in the amount of bullying, and greater
sense of community in schools whose students wear uniforms. But you would want to acknowledge the
opposing points—uniforms stifle individual expression and identity; they are too expensive for some
families to afford; they lack comfort and style—and explain why the opposing points are dubious or
illogical.

An essay’s conclusion typically reaffirms its thesis and establishes a sense of closure; the former is
especially important in an argument essay.

Read carefully this essay about residential schools.

Example: Why Our Kids Need to Learn About Residential Schools by Bonnie
Schiedel

How would you feel, if this happened in your kid’s class? Last
fall, a grade 6 social studies class outside of Edmonton was
learning about residential schools. A student put up her hand
and said, “I don’t have anything against Indigenous people, but
my grandpa told me we had to put the Indians in residential
schools because they were killing each other and we had to
civilize them.”

Her words hung in the air for a moment. And then her
teacher responded, “Well, I don’t have anything against your grandpa, but people who are your
grandpa’s age and your parents’ age and even my age didn’t have the opportunity to learn the truth. So,
we have a responsibility, because we’re learning the truth now.”

Published May 18, 2018
by Today’s Parent
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Anglican Church Of Canada.

For generations, the full history of Canada’s residential schools, which existed for more than a century
and housed 150,000 First Nations, Métis and Inuit kids with the flat-out mission of assimilation into
white society, was suppressed and ignored. If you’re non-Indigenous, you may have had some hazy
idea of “Indian schools,” but the kind of nightmarish abuse, bullying, deprivation and death that went
on? It was rarely acknowledged and never discussed. I can remember first hearing about the schools
only about 10 years ago in one of those free-ranging discussions that go on at noisy book club
meetings, and thinking, “I have a history degree...how is it even possible I’ve never heard of
residential schools?”

Today, however, Canadians—kids, adults, everybody—have that opportunity to learn that really
difficult truth. And we have a responsibility to acknowledge the truth and fight untruths, just like that
teacher told her class.

Two years ago, the Truth and Reconciliation Commission (TRC) issued 94 calls to action to
address the legacy of residential schools and move toward reconciliation. I still can’t quite figure out
what reconciliation could or should look like in everyday life; it’s one of those slippery words that can
mean a thousand different things to a thousand different people. Maybe, then, we should pay attention
to the truth part first. As Pamala Agawa, a curriculum coordinator for First Nation, Métis and Inuit
education (FNMI) at York Region District School Board in Ontario, told me, we need to figure out the
truth for ourselves: “What biases do we carry; what learning do we need to do to better understand the
true history of the country?”

Chances are, your own kids are learning about residential schools in class this year. In the TRC’s
calls to action, points 62 and 63 specifically call on schools to deliver age-appropriate curriculum about
residential schools, as well as Indigenous culture and treaty education, to students in kindergarten to
grade 12. It’s not a quick and easy item on a to-do list. How do we talk about Canada’s cultural
genocide with our kids? How do we tell them about what our country did to families? Our world still
has racist grandpas and internet trolls and prejudices that have built up over decades. We owe it to our
kids to learn more and do better.
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Truth and Reconciliation Commission of Canada.

Growing up with the truth

As parents, we worry about our kids learning scary information. Sexual and physical abuse went on at
some residential schools—what age should kids learn about that? We may ask, is my kid going to feel
guilty now? Or, how could our church have been involved in that? I know I stuttered out a garbled
explanation when my seven-year-old asked why kids had to go away to school when it made them and
their families so sad. Still, I’'m glad she asked me, even if I didn’t have a polished answer. Talking
honestly about hard things in a way kids can understand helps open a door to the empathy that’s part of
being a decent human being.

For some Indigenous parents, there may be added worry about classroom lessons. Will their child
feel singled out? Will they be anxious they’ll be taken away, too? For others, the lessons are welcome.
Julie Mallon of Port Dover, Ont., who is Anishinaabe and the daughter of a residential school survivor,
says she didn’t have any concerns. “I absolutely think it’s important for kids to learn it in school. It’s
been a hidden part of our history,” she says. “For this to be taught is just another layer of becoming
more emotionally aware and learning how to deal with their feelings.” While Mallon’s mom rarely
talked about her experiences when Mallon was a kid, she didn’t want it to be a taboo subject with her
own kids.

Charlene Bearhead, the former education lead for the National Centre for Truth and Reconciliation,
has thought about those parent-kid conversations a lot. “Our children are going to grow up with this
truth, whether we’re ready or not,” she says. “The best thing we can do as parents is find the courage,
and know that it’s not going to be easy and it’s not going to be things that we want to hear. But it’s
things that we need to hear, and we can learn with our children.”

Our kids are going to be paying attention to how we talk about this, too. “There’s nothing in the calls
to action that calls on parents, and yet parents are among the most important people in a child’s life.
They are their children’s first teachers,” she says. “When a child goes home from school and talks to a
parent, their response is really going to have a major influence on how that child moves forward with
what they’ve learned.”
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Teaching the teachers

That can feel daunting as parents, but we’re all in this learning curve together—teachers, board trustees
and superintendents are learning this along with the kids. “Educators have to relearn what they think
they know about Canada,” says Melissa Wilson, coordinator of Indigenous education at the Peel
District School Board in Ontario. “For instance, we talk about what it means to be Canadian: We’re
multicultural, everyone is welcome to this country, we believe in spreading human rights around the
world. It’s not that that story is incorrect; the problem is that story is very incomplete. It doesn’t speak
to the story of how Indigenous peoples have been treated in Canada.” At the Peel board, Wilson and
her colleagues offer teachers two years of Indigenous education training. They learn from Indigenous
educators, elders and knowledge keepers, tour a former residential school and meet with school
survivors. Teachers then pass on what they’ve learned to teachers and students in their own schools.
There’s no national standard for curriculum, and quality and content vary a great deal. It’s vital that
Indigenous educators take a lead role in both developing curriculum and visiting schools. One
Indigenous educator who’s deeply involved in creating curriculum is Rachel Mishenene, who is
Ojibway from Eabametoong First Nation, and works as an executive at the Elementary Teachers’
Federation of Ontario. She’s excited about the possibilities of expanding FNMI curriculum. “I want to
make sure we highlight the positive and innovative contributions Indigenous peoples have made or
continue to make in arts, music, sports, science, anthropology, media, and as storytellers,” she says.
“Residential schools made their mark, and teaching that history is important. We also need to share
stories of strength, resilience and excellence.” Parents can play a key role here, too—Bearhead
encourages parents to talk to teachers and principals about the curriculum and what else can be added.

Helping kids get it

Talking about resilience is really powerful—and it’s something that kids can identify with. Janet Porter,
a reconciliation education consultant in the Nova Scotia department of education, which works with the
education group Mi’kmaw Kina’matnewey, says Mi’kmaw community members were very clear they
wanted any representation of residential schools to be combined with the idea of resilience. In one of
the school programs, for example, kids make their own dolls after learning how Magit Poulette, now an
elder, secretly created a doll with rags and sticks after her baby doll was taken from her when she
arrived at Shubenacadie Residential School as a four-year-old.

It’s essential, too, to deal with the tough stuff in age-appropriate ways. “If a child’s primary reaction
to a book or video or illustration is one of upset or fear, then those emotions may become a barrier to
learning,” explains Porter. To that end, in the younger grades, teachers introduce the topic through
books and stories, and then ask kids about something special to them and how they’d feel if it was
taken from them, using phrases that kids can understand, like “not right” and “not fair.” (In older
grades, students talk more in depth about the devastating ripple effect that the abuse and loss of culture
has on Indigenous communities.)

By making stories about residential schools relatable, kids can understand in their hearts, as well as
their brains. “It’s overwhelming when you hear that 150,000 kids were taken from their families, so it
was really important to us to connect the students with one child,” says Gail Stromquist, assistant
director of Aboriginal education at the British Columbia Teachers’ Federation. Along with her sister,
Janet Stromquist, who’s also a teacher, Gail created the e-book and teaching module Gladys We Never
Knew, about the life of their aunt Gladys Chapman, who fell ill with tuberculosis while at residential
school and died in 1931 at the age of 12. Jean Moir, a grade 4/5 teacher in Langley, BC, who helped
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develop the lessons and piloted the project with her class two years ago, says that learning about a child
who lived fairly close by made Gladys real to her students. “They cared what happened to her and
absolutely ‘got” how horribly she and so many others were treated.”

On a cool fall day, her grade 4/5 class got on a school bus and went on a field trip to Spuzzum, B.C.
to visit the territory of the Nlaka’pamux Nation, where Gladys grew up and was buried. Danny
Ferguson went with his son Joe on the field trip and saw how the kids reacted after they decorated the
mossy headstone with handmade hearts and flowers. “It’s not just about the information; there’s
definitely a teaching to the heart there,” he says. “Even today, Joe really connects with Gladys’ story.
He still talks about it and gets a bit emotional. Gladys is basically a hero to those kids.

Another personal story that resonates with kids is about Phyllis Webstad—and it sparked the national
movement of Orange Shirt Day, held annually on September 30. In 1973, six-year-old Phyllis was
excited about going away to school and she picked out a new orange shirt. When she arrived at school,
all her clothes, including her orange shirt, were taken from her. “The colour orange has always
reminded me of that and how my feelings didn’t matter, how no one cared and how I felt like I was
worth nothing,” explains Webstad. Orange Shirt Day’s message is that every child matters.

My daughter Jane, who’s in grade 2, is fully on board with theme days of any sort and picked out
orange hair elastics to go with her shirt when the note about Orange Shirt Day at her school here in
Thunder Bay, Ont., came home in her backpack this past fall. I don’t remember her telling us about her
day at dinner—I’m pretty sure she was in a hurry to go trampolining at the neighbours. But more than
two months later, we were at her school for an event and I spotted the mini-essays she and her
classmates had written on Orange Shirt Day, still taped up in the foyer. As we walked over to the
display, she matter-of-factly told me all about it. “We learned about those really mean schools they used
to have, mom,” she said. “It was real, you know, not just in a book. And there was this girl who had an
orange shirt she really liked and they took it away and she never got it back, so that’s why we wear
orange shirts, to remember those kids who had to go away to school.”

When Bearhead told me about that grade 6 student repeating her grandpa’s comment, I flinched,
thinking my daughter could hear something that casually cruel in her classroom, too. The legacy of
residential schools—those strained and broken threads of relationships and culture and identity—is like
a widening tear in a piece of fabric. If we have any hope of patching it, we’ve got to listen, really listen,
to Indigenous stories and experiences, and then talk to our kids. “The biggest measure of success for
me is about how families are talking about reconciliation at the dinner table, when no one else is
listening,” says Bearhead. “When we see that shift happening there, that’s when I believe we’ll be on
the road to reconciliation as a country.”

Activities

Why Our Kids Need to Learn About Residential Schools

Study Questions

Respond to these questions in writing, in small group discussion, or both.
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1.  The thesis for this essay is in the essay’s title. What are the key arguments the author makes in
support of her thesis?

2. What is the counter-argument that the author refutes in this essay, and how does the author
rebut these counter-arguments? Are there counter-arguments the writer fails to address?

P

Is this essay well-researched? What are the main sources of the author’s research?

i

How do the photographs support (or undermine) the author’s thesis?

5.  What rhetorical modes, other than argument, are present in this essay?

Written Assignment

Select a social or political issue you feel strongly about—climate change, an endangered species, lowering
the voting age, vegetarian diet, social media, concussions in sports, violence in video games, Canada and the
monarchy, cloning, online dating, lyrics in modern music—and write an argument essay of approximately
750 words on that topic. You can also select a topic your teacher assigns.

Text Attributions

* “Why Our Kids Need to Learn About Residential Schools” (https://www.todaysparent.com/ki
ds/school-age/why-our-kids-need-to-learn-about-residential-schools/) by Bonnie Schiedel (htt
ps://www.todaysparent.com/author/bonnie-schiedel/). All Rights Reserved. Permission to use
this article has been granted for non-commercial purposes in this open textbook by Today’s
Parent magazine (https://www.todaysparent.com/).

Media Attributions

* Roberto Caruso, Beadwork: Catherine Blackburn; The General Synod Archives, Anglican
Church Of Canada (https://www.todaysparent.com/kids/school-age/why-our-kids-need-to-lea
rn-about-residential-schools/) is licensed under a All Rights Reserved (https://choosealicens
e.com/no-license/) license

 Truth and Reconciliation Commission of Canada (https://www.todaysparent.com/family/boo
ks/books-to-teach-kids-about-residential-schools/) is licensed under a All Rights Reserved (ht
tps://choosealicense.com/no-license/) license
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14.

Further Reading

It is easy to access online many other examples of all of the rhetorical modes of written expression. It
is well worth the effort. We learn by imitating the behaviour or the work of others who are especially
adept at the skill we are trying to acquire. Virtually all accomplished writers confirm that they read
widely and that the close reading of a written text is instructive and helps them learn how to master
their craft.

Online editions of major national newspapers include well-written articles and editorials in all of the
rhetorical modes included in this chapter. Current issues are not always free, but back issues often are.
Check out the The Globe and Mail (https://www.theglobeandmail.com/opinion/) and The National Post
(https://nationalpost.com/category/opinion).

Some magazine articles can also provide student writers with models worth studying and emulating.
Maclean’s magazine has a team of writers who cover all manner of topics. Kyle Edwards is
Anishinaabe and he writes informative articles on Indigenous issues. John Geddes writes about federal
politics. Anne Kingston covers contemporary culture. Shannon Proudfoot writes about public policy
and is especially adept at explaining in layman’s terms the content of serious academic studies. To
access, go to the Maclean’s (https://www.macleans.ca/) website and click on the “Authors” tab.

The Walrus (https://thewalrus.ca/) is a great source for fine narrative essays and for articles on arts
and culture.

Articles in academic journals can also provide good models for student writers, though the content of
academic journals tends to be very specialized and their prose style tends to be more formal than the
more moderate style your teachers will expect. Many academic journals are indexed in search engines
and digital libraries. Google Scholar (https://scholar.google.ca/) is one such search engine. Your school
library might subscribe to popular digital libraries such as Academic Search Premier or JSTOR (http
s://'www.jstor.org/). It is worth browsing through some of the titles on these sources to see if they
contain articles that might be of interest to you and help you develop your writing skills.
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Poetry

The Elements of Poetry

Poetry is the genre of literature which uses language in its most unique, creative, and innovative ways
to clarify and intensify human experience. Language has its own rhythms. It has words that rhyme.
Words can be blended together to produce sensory images. Poets exploit the aesthetic properties of
language to intensify the human experience they are presenting.

Theme

This insight into human experience the poet offers is called the theme of the poem. Recurring themes
in poetry comment upon, explain, clarify, intensify, and offer insights into:

+ aspects of love,

» work and leisure,

+ family ties,

* the pursuit of happiness,

* social justice,

+ the horror of war,

* the promise of faith,

+ the nature of death and the quest for eternal life.

In this Chapter, we will read and study a variety of poems which deal with these and other themes
which inspire poets.

Form and Genre

There are three major forms or genres of poetry:

* regular verse,
 blank verse,
* free verse.

There are a variety of other minor forms of poetry, usually forms of regular verse. They include the:
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* sonnet,
* ballad,
* ode,
 dramatic monologue,
+ villanelle,

+ elegy,
* haiku.

In this Chapter, we will learn about the conventions of the various forms of poetry, through a close
reading of iconic examples of each genre.

Figurative Language

Poetry is also distinguished by its use of figurative language. Figurative language is the blending of
words in ways to create a special effect, which intensifies and heightens the aesthetic appeal and the
theme of the poem. There are a variety of forms of figurative language. The forms of figurative
language we will define, learn about, and consider examples of, in this Chapter, include:

 simile,

* metaphor,

- alliteration,

* assonance,

* irony,

* imagery,

* hyperbole,

* symbolism,

* onomatopoeia,

* Imetonymy,

* oxymoron,

* personification.

Context

Many poems, and works of literature, in general, are based upon the author’s personal experience or on
historical circumstances within which the author lived. Knowledge of historical and biographical
context can help enrich our enjoyment, appreciation, and understanding of a poem. In this Chapter we
will read and study some poems, whose meanings are enhanced by our knowledge of the author’s life
and times.
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In the first section—the Introduction—of this Chapter, we will examine closely poems by a diverse
group of authors, in order to further our knowledge of:
« common themes in poetry;
* the major and minor forms of poetry;
* the use of the forms of figurative language;
* the role of biographical and historical context in enjoying and understanding poetry.
This introductory first section is followed by an Anthology of Poetry by a diverse group of authors.

Each poem is followed by Questions for Study and Discussion, activities, and links designed to
facilitate understanding, enjoyment, and appreciation.
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15.

“I Wandered Lonely as a Cloud” by William Wordsworth (Regular
Verse)

Biography

William Wordsworth was born on April 7, 1770, at Cockermouth in Cumbria in northeast England,
near the Lake District, whose natural beauty would inspire many of Wordsworth’s poems. His mother
died when he was just 8 and his father, a lawyer, died when Wordsworth was 13. The five Wordsworth
children were scattered and spent their childhood with different relatives.

Wordsworth attended Cambridge University from 1787 to 1791. He studied French, and after he
graduated, he went to France to gain fluency in the language. In Blois, he met Annette Vallon, whom he
hoped to marry. They had a daughter, Caroline. Short of money, Wordsworth returned to England,
planning to return to France as soon as he was able. But in the wake of the French Revolution, which
Wordsworth ardently supported, and the subsequent leadership of Napoleon, England and France were
at war. Wordsworth could not return and would not for many years.

In 1795, Wordsworth received a legacy from a close relative, and he and his sister Dorothy went to
live in Dorset. Two years later they moved again, this time to Somerset, to live near Wordsworth’s dear
friend and collaborator Samuel Taylor Coleridge. Together, they produced a collection of poems,
Lyrical Ballads, published in 1798. It would prove to be a milestone in the history of English poetry,
one of the books that ushered in the Romantic movement (from 1800 to 1850, approximately).
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Coleridge’s “The Rime of the Ancient Mariner” and Wordsworth’s “Tintern Abbey” are among the
most famous poems in this collection.

With sufficient independent means, Wordsworth settled in to the life of a poet, gaining fame and
recognition for his work over the years, culminating in 1842, when he was named England’s poet
laureate. “Ode: Intimations of Immortality” and the autobiographical The Prelude are among his more
famous long poems. He also wrote scores of much-loved short lyric poems and sonnets.

Wordsworth’s personal life was filled with joy and sorrow. In 1802, he married his childhood friend
Mary Hutchinson and they settled into Dove Cottage in Grasmere in the Lake District and raised a
happy family, which included the beloved aunt Dorothy. Unfortunately, over the years, he feuded with
Coleridge, three of his children died, one of his brothers, a ship’s captain, was drowned at sea, and
Dorothy suffered a mental breakdown. He was no longer the idealistic, radical young poet who
supported the cries for social justice that sparked the French Revolution. His political views evolved,
becoming increasingly conservative. He died on April 23, 1850.
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| Wandered Lonely as a Cloud

I wandered lonely as a cloud

That floats on high o’er vales and hills,

When all at once I saw a crowd,

A host, of golden daffodils;

Beside the lake, beneath the trees,

Fluttering and dancing in the breeze.
Continuous as the stars that shine

And twinkle on the milky way,

They stretched in never-ending line

Along the margin of a bay:

Ten thousand saw I at a glance,

Tossing their heads in sprightly dance.
The waves beside them danced; but they

Out-did the sparkling waves in glee:

A poet could not but be gay,

In such a jocund company:

I gazed—and gazed—but little thought

What wealth the show to me had brought:
For oft, when on my couch I lie

In vacant or in pensive mood,

They flash upon that inward eye

Which is the bliss of solitude;

And then my heart with pleasure fills,

And dances with the daffodils.

Published 1807
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Analysis

Theme

What is the theme of this poem? The poet describes his appreciation—indeed, his awe—of nature’s
beauty. Out on a walk one day, he sees a field of golden daffodils, seeming to stretch in a “never-ending
line.” Here is a widely shared human experience, a common theme among poets. We have all been
overwhelmed by nature’s beauty at some point in our lives. But note that Wordsworth takes the theme
one step further. Experiences as significant as the one described in the poem have staying power. Days,
month, years later, perhaps one day when we are simply resting on the couch, that image will flash
across our minds—today, we might look at the picture we took with our cellphones—and we will
experience again the serenity that natures beauty provides.

Form

Now note the form of the poem. It consists of twenty-four lines, divided into four sections—that is,
stanzas or verses—each six lines in length. Read the poem out loud, in a way that exaggerates its
rhythm. You will note that each line has four stressed sounds or beats, preceded by a less stressed
sound. To diagram this pattern, we assign a curved or a smile line to the less stressed beat and a slash to
the stressed beat.

~ )~ [~ [~/
I wandered lonely as a cloud
~ /o~ ~ / ~
That floats on high o’er vales and hills,
~ /[~ | o~ [~
When all at once I saw a crowd,
~ o~~~
A host, of golden daffodils.

The stressed-unstressed unit is called an iamb. Because there are four iambs in each line, we designate
the rhythm pattern of “I Wandered Lonely” as iambic tetrameter. There are four rhythm patterns in
English poetry: iambic, trochaic, anapestic, and dactylic. A line of poetry will typically contain four
(tetrameter) or five (pentameter) units, also called “beats” or “feet.” Examples of a variety of rhythm
patterns are presented in this chapter.

Discerning poetry readers might notice that Wordsworth alters the iambic tetrameter rhythm in the
last line of the first stanza, which would have to be scanned:
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A Y A |
Fluttering and dancing in the breeze,

and, again, in the last line of the second stanza, which would be scanned:

j =~ = j =~ [ = /
Tossing their heads in sprightly dance.

Poets will sometimes alter their rhythm pattern to achieve a certain effect. The change in rhythm to
describe the daffodils “fluttering” and “tossing their heads” accentuates the movement of the flowers,
which so captured the poet’s attention.

Now note the words at the end of each line of each verse. The first and the third lines rhyme; the
second and fourth lines rhyme; the final two lines rhyme. There is a pattern, a scheme to the rhyme. We
illustrate this pattern by assigning small letters to words that rhyme. So the rhyme pattern or rhyme
scheme of each stanza of “I Wandered Lonely” is ababcdcdee.

Because there is a consistent rhythm pattern and consistent rhyme scheme to “I Wandered Lonely,”
we say this is a regular verse poem. There are two other genres or forms of poetry: blank verse and free
verse. We will see examples of each in this chapter. There are also several minor forms of poetry,
usually types of regular verse. The most common are the sonnet, elegy, ode, villanelle, epic, and
dramatic monologue. We will see examples of each in this chapter.

Note that each stanza of “I Wandered Lonely” forms a single sentence. Remember that the sentence
and not the line is the unit of meaning in a poem. When you are reading a poem, pay attention to the
punctuation, and discern the meaning of the complete sentence in poetry, not each individual line.

Figurative Language

Wordsworth opens the poem by comparing the poet, wandering alone through the woods to a cloud
floating high above him. He later writes that the flowers were “continuous as the stars that shine.”
These comparisons are a form of figurative language called a simile. A simile is cousin to a metaphor,
which is also a comparison used to describe more vividly an object in the poem. The difference is that a
simile signals the comparison with the words “like” or “as,” while a metaphor asserts the comparison
directly. Note “I felt like a fish out of water when I went skating for the first time” versus “I was a fish
out of water when I went skating for the first time.”

Wordsworth writes that the daffodils “stretched in never-ending line.” In reality, of course, the line
ended, but the poet wants to stress that he was so overwhelmed by the multitude of the beautiful
flowers that it seemed as if they never ended. He is using here a form of figurative language called
hyperbole. Hyperbole is the use of exaggeration, not to deceive, but to achieve a poetic effect.

Wordsworth writes that the daffodils danced and tossed their heads. But they can’t dance, and they
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don’t have heads. Here the poet uses personification, which ascribes human characteristics to an object
that is not human in order to achieve a poetic effect.

Embedded in the types of figurative language explained above and in other lines throughout the
poem, Wordsworth appeals to our sense sight, helping us visualize his experience. We see the poet out
on his country walk and, later, recalling his walk while resting on his couch. The daffodils dance and
play, stars “twinkle on the milky way,” the waves along the margin of the bay sparkle. This is imagery,
words in succession that arouse readers’ senses—the senses of sight and sound, especially, though
sometimes also the senses of taste and touch.

There are other forms of figurative language besides the five referenced here (simile, metaphor,
hyperbole, personification, and imagery). We will see examples of the others in our discussion of other
poems.

Context

“I Wandered Lonely as a Cloud” is based upon a true story which occurred on April 15, 1802.
Wordsworth and his sister Dorothy were taking a walk near Glencoyne Bay in England’s beautiful Lake
District, where they lived. Dorothy kept a journal that describes the experience in language and detail
similar to that Wordsworth uses in the poem. The Grasmere Journal was meant to be private, but it is
of great value to English literary history, and it was published in 1897, about forty years after Dorothy’s
death.

Related Activities and Questions for Study and Discussion

Activities

1.  Listen to “I Wandered Lonely as a Cloud” with musical accompaniment (https://www.youtub
e.com/watch?v=35uX07DpT2U) (https://www.youtube.com/watch?v=35uX07DpT2U)

2. Have you had an experience similar to the one Wordsworth describes, an experience when you
were so overwhelmed with some aspect of nature’s beauty that you take pleasure from it still?
Describe that experience in one or two paragraphs—or in a poem of your own, if that is an option
your teacher will accept.

Text Attributions

* “I Wandered Lonely as a Cloud” by William Wordsworth is free of known copyright
restrictions in Canada.

Media Attributions

+ William Wordsworth (https://commons.wikimedia.org/wiki/File:William_Wordsworth_-_Proj
ect_Gutenberg_eText_12933.jpg) is licensed under a Public Domain (https://creativecommon
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s.org/publicdomain/mark/1.0/) license
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16.

“Birches” by Robert Frost (Blank Verse)

Biography

Robert Frost was born on March 26, 1874, in San Francisco. His father, a teacher and a journalist, died
in 1885, and his mother, also a teacher, moved the family to Lawrence, Massachusetts, where the
extended Frost family had settled generations ago. Frost graduated from Lawrence High School in
1892 and attended Dartmouth College briefly before returning to Lawrence to teach at his mother’s
school and to answer his calling to become a poet. He married his high school sweetheart, Elinor
White, in December of 1895.

Frost returned to university, this time to Harvard, where he was a student from 1897 to 1899. He left
to work the farm his grandfather purchased for him in Derry, New Hampshire. From 1906 to 1911, he
also taught high school and college English, mainly in Plymouth, New Hampshire. Throughout all of
these years, he was writing poetry, but he was not having much success getting his work published.

In 1912, he took his family to England, hoping he would find more success there as a poet. His
instincts proved to be exceptional. His first collection of poetry, A Boy’s Will, was published in England
in 1913; his second, North of Boston, in 1914. Including such iconic Frost poems as “Mending Wall”
and “After Apple-Picking” and his famous narrative “The Death of the Hired Man,” North of Boston
established firmly Frost’s reputation.

The Frosts returned to America in 1915, to Franconia, New Hampshire, where the growing family
bought another farm. His reputation was now established, and over the years, he would become a
public figure, America’s best-known and most popular poet. He supplemented his income, in the
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manner typical of successful modern poets, by teaching and serving as poet-in-residence at a number of
universities, including the University of Michigan and Amherst and Middlebury Colleges.

Frost’s professional success is unmatched by any other American poet. He won four Pulitzer Prizes
for outstanding poetry: for New Hampshire, in 1924; Collected Poems, in 1931; A Further Range, in
1937; and A Witness Tree, in 1943. The world’s great universities—Harvard, Princeton, Oxford,
Cambridge, Dartmouth—gave him honorary degrees. In 1960, he was awarded the Congressional Gold
Medal for his contribution to American culture.

This professional success was tempered by tragedy in his personal life. His wife died of cancer in
1938. Four of his six children died before he did, his son Carol as a result of suicide. The contemplative
and sorrowful voice of much of his poetry is the result, in part, of these events.

Frost was invited to read a poem at the inauguration of President Kennedy, on January 20, 1961. He
was 87. He had written a poem especially for this occasion, but the glare from the sun on his paper
obscured his vision. Instead, he recited from memory “The Gift Outright,” his iconic poem about
America’s progress from a colony of Great Britain to an independent nation.

Frost died from complications of prostate surgery on January 29, 1963.

Birches

Read “Birches” by Robert Frost (https://www.poetryfoundation.org/poem
s/44260/birches) online.

Published 1915
Analysis

Theme

The poem is set in the wake of an ice storm that has bent the branches of the birch trees in the woods
near the poet’s farm. The poet notices the bent branches, knows they are the victims of the ice storms,
but wishes they were bowed down because a young boy has been swinging on them. The poem
suggests that, through the exercise of our imagination, we can turn an unpleasant experience into a
pleasant one. He knows he is deceiving himself. He can’t escape the “Truth,” capitalized, in line 20.
But he is grateful for the temporary escape from the harsh realities of life his play provides.

There is a religious dimension to the theme of the poem. In line 13, the poet imagines “the inner
dome of heaven had fallen,” as the ice crystals fall from the branches. In line 56, he climbs the birches
“Toward [italicized] heaven.” But Earth is better, “the right place for love” (line 52). Ultimately, the
theme of the poem is that it is great to imagine, but it is better to be grounded. It is restorative to escape
from harsh reality, but ultimately, we must confront reality.

Form

“Birches” is written in blank verse. Blank verse is a genre of poetry consisting of a regular rhythm
pattern—iambic pentameter—but no recurring rhyme scheme.
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& f = § ~ [ & [ =
When I see birches bend to left and right
[ o~ ] & [ ® [ &
Across the lines of straighter darker trees,
o f o e / & g =
I like to think some boy’s been swinging them.

It is a common and widely used verse form, revered because it is the form Shakespeare chose for his
thirty-seven plays, though he does break the form on occasion in the interest of certain dramatic effects.
It was also the form John Milton chose to use for the great epic poem in the English language, Paradise
Lost.

Blank verse poems are usually quite long; at 59 lines, “Birches” is about average. They are often
narrative poems in that they tell a story. Blank verse is the poetry genre that most closely resembles
human speech, and so it lends itself to the narrative form. Blank verse poems often have a serious,
philosophical tone or voice.

Figurative Language

“Birches” is an example of an extended metaphor, in that tree climbing is associated with a temporary,
restorative escape from harsh reality throughout the poem.

In lines 10 and 11, Frost uses a series of words that begin with “s” and “sh”: “Soon the sun’s warmth
makes them shed crystal shells / Shattering and avalanching on the snow-crust—.” This repetition of a
consonant sound to achieve a particular effect is called alliteration. The repetition, especially of the
“sh” sound, mimics the sound of the ice crumbling from the branches and falling to the ground. The
effect is aided by the repetition of the vowel sound “e” in “shed” and “shells” and the “a” sound in
“shattering” and “avalanching.” This repetition of vowel sounds, a cousin to alliteration, is called
assonance.

In line 19, Frost uses a simile, comparing the bowed branches to girls who dry their hair in the sun.
The relationship between the human and the natural worlds is central to the theme of this poem, and
this simile helps to augment this theme.

In line 21, Frost personifies Truth, breaking into his fantasy about the branches of the birch trees
bowed down because boys have been swinging on them. Truth will triumph over fantasy by the end of
the poem, and the personification highlight’s Truth’s strength.

The simile in line 44 draws an interesting comparison between life and “a pathless wood.” This is
actually an example of an extended simile, since the comparison does not end until line 47. Those
cobwebs that burn and tickle the face and those twigs that slash across the eyes are symbols that
represent all of the physical and emotional challenges life sends our way.

Context

“Birches” was written while Frost was living in England, in 1913—14. It was first published in the
August 1915 edition of Atlantic Monthly, and it was included in his collection of poetry, Mountain
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Interval, published in 1916. Frost biographies note that the action in the poem is based upon Frost’s
own adventures, climbing birch trees when he was a boy.

Related Activities and Questions for Study and Discussion

Activities

1. In this poem, Frost suggests that it is good to use our imagination to escape from harsh
realities, but only if we are prepared to face reality after the vacation our imagination can provide.
In his poetry, Frost often recommends communing with nature as a way of coping with stress.
Can you relate to his recommendation? Explain your answer.

2. Hear Frost read “Birches” (https://www.youtube.com/watch?v=aBw-0aOWddY).

Media Attributions

* Robert Frost (https://commons.wikimedia.org/wiki/File:Robert_Frost NYWTS_2.jpg) ©
Walter Albertin (https://commons.wikimedia.org/wiki/Category:Photographs_by_Walter_Alb
ertin) is licensed under a Public Domain (https://creativecommons.org/publicdomain/mark/
1.0/) license
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17.

“The Negro Speaks of Rivers” by Langston Hughes (Free Verse)

Biography

James Mercer Langston Hughes was born February 1, 1901, in Joplin, Missouri. For many years, he
lived an unsettled life. His father deserted the family while Langston was still an infant. Langston was
sent to Lawrence, Kansas, to be raised by his grandmother. When he reached adolescence, he rejoined
his mother and her new husband, now living in Lincoln, Illinois, but soon to relocate to Cleveland,
where Langston attended high school. He spent time with his father, now a lawyer in Mexico, who
agreed to help finance Langston’s education at Columbia University.

He dropped out of Columbia in 1922, feeling alienated as one of the few black students there. He
travelled and worked a variety of odd jobs. He was a busboy at a Washington hotel, where he
encountered the poet Vachel Lindsay. He shared some of his work with Lindsay, who, impressed,
helped him publish his first book of poems, The Weary Blues, which he had been writing since he was a
high school student.

Hughes returned to university, attending the historically black Lincoln University and graduating in
1929. He travelled some more, notably to the Soviet Union, because he was optimistic about the social
justice—the racial equality, especially—that communism promised. He returned to the US, settling
now in the Harlem borough of New York City, the centre for a renaissance in African-American
culture. For the rest of his life, he was a productive man of letters, the author of poetry collections,
short stories, novels, plays, and children’s books.

Hughes is generally regarded as the finest writer of the Harlem Renaissance. After the First World
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War, the American economy boomed, and thousands of African-Americans migrated north to find work
in the rapidly expanding manufacturing sector. Many settled in the Harlem neighbourhood of New
York. Economic prosperity helps breed artistic expression, and scores of talented black poets began to
publish highly acclaimed collections. The Harlem Renaissance helped spawn the civil rights movement
of the 1950s.

Hughes died on May 22, 1967, after an unsuccessful operation to treat prostate cancer.

The Negro Speaks of Rivers

Read “The Negro Speaks of Rivers” by Langston Hughes (https://www.p
oetryfoundation.org/poems/44428/the-negro-speaks-of-rivers) online.

Published 1921
Analysis

Theme

“The Negro Speaks of Rivers” is a black pride poem. In just thirteen free verse lines, the author reviews
milestones in the history of his race. Hughes presents a catalogue of the rivers the “Negro”
speaker—who is a kind of Everyman for the black race—has known. The great rivers of West Asia and
Africa—the Euphrates, the Congo, and the Nile—are naturally featured, but so, too, near the end of the
poem is the Mississippi, which he heard “singing,” “when Abe Lincoln went down to New Orleans.”
Hughes’s purpose is to extol the contributions of his race to world history.

Form

“The Negro Speaks of Rivers” is a free verse poem, one that will have rhythm and may have rhyme but
not a recurring rhythm pattern or rhyme scheme. Note the varying lengths of the lines on the page,
usually a marker for a free verse poem.

The genius of the free verse form of the poem lies in the way it mimics the movement of a river. A
river flows in free verse. A three-word line winds into an eighteen-word line. An eight-word line forms
its own stanza, the waters moving slowly, then a five-line stanza picks up the pace, with a series of
subject-verb, imagery-rich lines—*“I bathed,” I built,” “I looked,” “I heard”—as the river of the poem
seems to straighten out. The ending reaffirms the spiritual affinity of the black race with the natural
world, as the narrator repeats his earlier declaration that his soul “has grown deep like the rivers.”

Figurative Language

Hughes’s use of metaphor reaffirms the connection between the human and natural worlds, symbolized
by the rivers and essential to the poem’s theme. The metaphor in the poem’s first line compares rivers
to the “flow of human blood in human veins.” The simile that first appears in the fourth line and is
repeated in the last line reaffirms this connection, especially as it connects with black history: “My soul
has grown deep like the rivers.”

Hughes also uses imagery effectively, especially in the ninth and tenth lines. He is describing Abe
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Lincoln sailing down the Mississippi River to its delta in New Orleans, and he writes of the river, “I’ve
seen its muddy / bosom turn all golden in the sunset.”

Context

Hughes revealed that he wrote this poem in 1920, when he was crossing the Mississippi River on a
train, on his way to Mexico to visit his father. He included it in his volume of poetry The Weary Blues,
published in 1926. It is among Hughes’s most popular and anthologized poems.

Related Activities and Questions for Study and Discussion

Activities

1.  Read Glynn Wilson’s essay “The Ultimate Metaphor: Life Is Like a River” (http://blog.locustfo
rk.net/2012/11/the-ultimate-metaphor-life-is-like-a-river/) online. Compare her essay with
Hughes’s poem.

2. Read some of the poems by other leading Harlem Renaissance authors, including Countee
Cullen and Jean Toomer.

3. Hear Hughes read some of his poetry (https://www.youtube.com/watch?v=uM7HSOwJw20).

Media Attributions

» Langston Hughes (https://commons.wikimedia.org/wiki/File:Langston_Hughes_cph.3a4384
9.jpg) © Jack Delano (https://www.loc.gov/pictures/collection/fsa/related/?q=Delan0%2C%?2
0Jack&fi=names&co=fsa&c=20&st=thumbnails) is licensed under a Public Domain (http
s://creativecommons.org/publicdomain/mark/1.0/) license



“How Do | Love Thee?” by Elizabeth Barrett Browning (Sonnet) 70

18.

“How Do | Love Thee?” by Elizabeth Barrett Browning (Sonnet)

Biography

Elizabeth Barrett Browning was born March 6, 1806. Her father was wealthy, the owner of sugar
plantations and other businesses in Jamaica. Throughout most of her childhood and young adulthood,
Elizabeth lived with her family—she was the oldest of twelve children—on a magnificent estate near
Ledbury, Herefordshire, in the southwest central part of England. She craved knowledge, reading
voraciously and, with her brothers, attending lessons with well-qualified tutors. Before she was a
teenager, Elizabeth was writing poetry. When she was a young teenager, she began to suffer intense
headaches and spinal discomfort from a cause never really diagnosed. She spent most of her time
indoors, reading and writing.

In the early 1830s, her father suffered a financial setback, in part because of new laws ending
slavery. The family retained enough means to settle in a fine home on Wimpole Street in London.
Elizabeth continued to write, and the high quality of her poetry brought her critical recognition and
some financial success. By the time she was in her late 30s, Elizabeth was among the best-known and
most highly respected poets in the country.

Her work drew the attention of another poet, Robert Browning, who eventually wrangled an
invitation to visit. In May of 1845, they met and fell in love. Elizabeth began to write a series of
sonnets, among the most famous in English literary history, celebrating her love for Robert. To be
together, they had to to elope. Elizabeth’s father, devoted insofar as he encouraged and supported her
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education and literary talent, was eccentrically opposed to Elizabeth’s marriage, indeed, to marriage of
any of his children.

The couple moved to Florence, Italy, where they settled into the happy life of two writers who still
had enough independent means to live well enough to have the freedom to devote themselves to their
work. When William Wordsworth died in 1850, Elizabeth came close to becoming British Poet
Laureate, barely losing out to Alfred Tennyson. In Italy, her health improved, though she still used
laudanum, a derivative of heroin, to control her pain and elevate her mood. At age 43, she gave birth to
a son, Robert, whom they always called Pen. Throughout her life, she was an advocate for social
justice, opposing slavery and child labour in “The Cry of the Children”; championing women’s rights,
in her verse novel Aurora Leigh; and supporting Italy in its campaign for independence from Austria.
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How Do | Love Thee?

How do I love thee? Let me count the ways.

I love thee to the depth and breadth and height
My soul can reach, when feeling out of sight
For the ends of being and ideal grace.

I love thee to the level of every day’s

Most quiet need, by sun and candle-light.

I love thee freely, as men strive for right;

I love thee purely, as they turn from praise.

I love thee with the passion put to use

In my old griefs, and with my childhood’s faith.
I love thee with a love I seemed to lose

With my lost saints. I love thee with the breath,
Smiles, tears, of all my life; and, if God choose,
I shall but love thee better after death.

Published 1850
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Analysis

Theme

The theme of Barrett Browning’s poem is that true love is an all-consuming passion. The quality of true
love the poet especially stresses is its spiritual nature. True love is an article of faith. References to
“soul,” “grace,” “praise,” “faith,” “saints,” and “God” help create this impression. The last line
confirms the power of true love, asserting as it does that it is eternal, surviving even death.

Form

“How Do I Love Thee” is a sonnet. A sonnet is a form of regular verse, so it will have a regular rhythm
pattern and rhyme scheme. The rhythm pattern, as it is for most sonnets, is iambic pentameter, five
beats of an unstressed then stressed sound in each line:

~ ) o~~~ / ~
I love thee to the depth and breadth and height
~ o~ ~ )~ ]~
My soul can reach, when feeling out of sight

Barrett Browning alters the rhythm pattern with extra stressed sounds—for emphasis—in the first and
thirteenth lines. Read those lines out loud, and you will hear the extra stressed sounds.

The rhyme scheme is abbaabba cdcdcd. Note that some of the rhymes are not absolute: ways/grace,
for example, and faith/breath. These are called half-rhymes and they are included in the assessment of
the rhyme scheme.

Note that the rhyme scheme divides the poem into two parts. The abbaabba part is called the octave
(octave for eight) and the cdcdcd section is called the sestet (sestet for six). This is a distinctive sonnet
pattern, called the Petrarchan sonnet, named after the Italian poet Francesco Petrarch, who first used the
form in the fourteenth century. It is a common pattern in English poetry. The other common pattern is
the Shakespearean sonnet, examples of which we will read later in the chapter.

Figurative Language

Barrett Browning uses hyperbole throughout the poem to underscore the intensity of her love. She uses
clever similes to the same effect, asserting that she loves as intensely as the free man determined to
champion all that is right (line 7); as purely as the pious man at prayer (line 8). Almost half of the lines
in the sonnet begin with the sentence “I love thee,” which reads like a mantra that reinforces the
spiritual connection she feels.
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Context

Elizabeth Barrett met Robert Browning in May of 1845, and they married in September of 1846.
During their courtship, Elizabeth wrote a series of forty-five sonnets expressing her love for her fiancé.
When she showed them to Robert, he recognized their brilliance and encouraged her to publish them in
her next volume of poems, which came out in 1850. They did realize such an intensely emotional and
personal expression of love might make the Victorian English uneasy, and so the poems were published
under the title Sonnets from the Portuguese, to make it seem as if they were translations. “How Do I
Love Thee?” is Sonnet 43. The deception was soon uncovered, and Barrett Browning’s sonnet
sequence came to be revered, second only to Shakespeare’s, in English literary history.

Related Activities and Questions for Study and Discussion

Activities

1.  “How Do I Love Thee?” has become such an iconic poem, it has overshadowed the others in
Sonnets from the Portuguese, though there are other sonnets in the collection that are equally
moving and powerful. Browse through the other sonnets, easily accessible online. Select one.
Paraphrase it and assess and comment on its theme and use of figurative language.

2. See a documentary on the relationship between Elizabeth Barrett and Robert Browning (http
s://'www.youtube.com/watch?v=CJ01yThyrME).

Text Attributions

* “How Do I Love Thee?” by Elizabeth Barrett Browning is free of known copyright
restrictions in Canada.

Media Attributions

 Elizabeth Barrett Browning (https://commons.wikimedia.org/wiki/File:ElizabethBarrettBrow
ning.jpg) © Thomas Buchanan Read is licensed under a Public Domain (https://creativecom
mons.org/publicdomain/mark/1.0/) license
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19.

“The Cremation of Sam McGee” by Robert Service (Ballad)

Biography

Robert Service was born January 16, 1874, in Preston, Lancashire, England. His father was a banker.
For some years in his childhood, he lived with relatives in his father’s small hometown in Scotland
before rejoining his parents, who had relocated to Glasgow. He followed in his father’s footsteps,
finding work after his schooling with what would become the Royal Bank of Scotland.

Service was a wanderer who rarely settled for long in one place. In 1895, he made his way to British
Columbia, worked as a store clerk in Cowichan Bay, and wrote poems, published in the Victoria
newspaper the Daily Colonist. He took some courses at what is now the University of Victoria,
apparently to impress a woman with whom he had fallen in love, but he did not distinguish himself. By
1903, he was working at a bank in Victoria. Head office sent him off to the new small town of
Whitehorse, established in the frenzy of the Klondike Gold Rush and now in need of a bank.

Here, Service wrote his two now iconic comical ballads, “The Cremation of Sam McGee” and “The
Shooting of Dan McGrew.” Soon he had enough poems to fill a book, Songs of a Sourdough, which
was a huge success and made Service a wealthy man. Another book, Ballads of a Cheechako (1909),
was published soon after and was another bestseller. A novel, The Trail of *98, and another book of
poems, Rhymes of a Rolling Stone, were published over the next few years. Service decided to move
on, and he left the Yukon.

In 1913, after working for a year as a correspondent for the Toronto Star, which sent him off to cover
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the Balkan Wars, Service settled in France. He married a Parisian girl, Germaine, and they had a
daughter, Iris. He continued to write poetry and novels, some of which were made into silent movies.

Service worked as a stretcher bearer and ambulance driver in the First World War. After the war, he
returned to Paris, wintered in Nice, and continued to write, mostly suspense thrillers. He hobnobbed
with some of the great writers of his generation: H.G. Wells, Somerset Maugham, Colette, and James
Joyce. Ballads of a Bohemian was published in 1921.

He was in his 60s when the Second World War broke out and he moved his family to the safety of
California, though he did his part for the war effort, reciting his poetry—he was always a fine dramatic
reader—to soldiers in U.S. Army camps. He also appeared—as himself—in a movie, The Spoilers
(1942), with Marlene Dietrich and John Wayne.

After the war, Service returned to Paris, though he continued to travel, wintering in Monte Carlo and
Monaco, where he lived on and off from 1947 until his death in 1958.
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The Cremation of Sam McGee

There are strange things done in the midnight sun
By the men who moil' (#_ftn1) for gold;

The Arctic trails have their secret tales

That would make your blood run cold;

The Northern Lights have seen queer sights,

But the queerest they ever did see

Was that night on the marge2 of Lake Lebarge3

Published 1907

I cremated Sam McGee.

Now Sam McGee was from Tennessee, where the cotton blooms and blows.

Why he left his home in the South to roam ’round the Pole, God only knows.
He was always cold, but the land of gold seemed to hold him like a spell;
Though he’d often say in his homely way that “he’d sooner live in hell.”

On a Christmas Day we were mushing our way over the Dawson trail.”
Talk of your cold! through the parka’s fold it stabbed like a driven nail.

If our eyes we’d close, then the lashes froze till sometimes we couldn’t see;
It wasn’t much fun, but the only one to whimper was Sam McGee.

And that very night, as we lay packed tight in our robes beneath the snow,
And the dogs were fed, and the stars o’erhead were dancing heel and toe,
He turned to me, and “Cap,” says he, “I’ll cash in this trip, I guess;

And if I do, I’'m asking that you won’t refuse my last request.”

Well, he seemed so low that I couldn’t say no; then he says with a sort of moan:
“It’s the cursed cold, and it’s got right hold till I’'m chilled clean through to the bone.
Yet ’tain’t being dead—it’s my awful dread of the icy grave that pains;

So I want you to swear that, foul or fair, you’ll cremate my last remains.”
A pal’s last need is a thing to heed, so I swore I would not fail;
And we started on at the streak of dawn; but God! he looked ghastly pale.
He crouched on the sleigh, and he raved all day of his home in Tennessee;
And before nightfall a corpse was all that was left of Sam McGee.
There wasn’t a breath in that land of death, and I hurried, horror-driven,
With a corpse half hid that I couldn’t get rid, because of a promise given;
It was lashed to the sleigh, and it seemed to say: “You may tax your brawn and brains,
But you promised true, and it’s up to you to cremate those last remains.”

Now a promise made is a debt unpaid, and the trail has its own stern code.

In the days to come, though my lips were dumb, in my heart how I cursed that load.
In the long, long night, by the lone firelight, while the huskies, round in a ring,
Howled out their woes to the homeless snows— O God! how I loathed the thing.

And every day that quiet clay seemed to heavy and heavier grow;

And on I went, though the dogs were spent and the grub was getting low;

1. Work hard.

2. The margin; the shore.

3. Actually Lake Laberge, which Service changes to “Lebarge” to rhyme with “marge.” Lake Laberge is a widening of the Yukon River,
north of Whitehorse.

4. Supply route between Dawson City and Whitehorse.
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The trail was bad, and I felt half mad, but I swore I would not give in;
And I’d often sing to the hateful thing, and it hearkened with a grin.

Till I came to the marge of Lake Lebarge, and a derelict there lay;
It was jammed in the ice, but I saw in a trice it was called the “Alice May.”
And I looked at it, and I thought a bit, and I looked at my frozen chum;
Then “Here,” said I, with a sudden cry, “is my cre-ma-tor-eum.”

Some planks I tore from the cabin floor, and I lit the boiler fire;
Some coal I found that was lying around, and I heaped the fuel higher;
The flames just soared, and the furnace roared—such a blaze you seldom see;
And I burrowed a hole in the glowing coal, and I stuffed in Sam McGee.

Then I made a hike, for I didn’t like to hear him sizzle so;
And the heavens scowled, and the huskies howled, and the wind began to blow.
It was icy cold, but the hot sweat rolled down my cheeks, and I don’t know why;
And the greasy smoke in an inky cloak went streaking down the sky.

I do not know how long in the snow I wrestled with grisly fear;
But the stars came out and they danced about ere again I ventured near;
I was sick with dread, but I bravely said: “I’ll just take a peep inside.

I guess he’s cooked, and it’s time I looked”; ... then the door I opened wide.
And there sat Sam, looking cool and calm, in the heart of the furnace roar;
And he wore a smile you could see a mile, and he said: “Please close that door.

It’s fine in here, but I greatly fear you’ll let in the cold and storm—

Since I left Plumtree, down in Tennessee, it’s the first time I’ve been warm.”
There are strange things done in the midnight sun

By the men who moil for gold;

The Arctic trails have their secret tales

That would make your blood run cold;

The Northern Lights have seen queer sights,

But the queerest they ever did see

Was that night on the marge of Lake Lebarge

I cremated Sam McGee.
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Analysis

Theme

“The Cremation of Sam McGee” is a narrative poem, set during the Klondike Gold Rush of
1896-1899. Until the last verse, it tells a grisly, almost Gothic story of two friends mushing their way
along the Dawson Trail, moiling for gold. The main—and title—character is sick and, convinced he is
dying, asks his friend to cremate him. A native of Tennessee, Sam simply cannot survive in such a
harsh and forbidding climate.

He dies, and his friend is determined to honour his last request. An old boat, the Alice May, is
shipwrecked on the shore of Lake Lebarge, and here the narrator will build a fire and cremate his
friend. He leaves, unable to watch his friend incinerate; he returns an hour or so later.

And here the plot of the poem twists: Gothic is replaced by comedy. The fire has thawed Sam out,
and he is alive and happy, warm for the first time since he has been in the Yukon.

“The Cremation of Sam McGee” is a popular ballad, meant to entertain and amuse readers, but a
theme about the meaning of friendship and respecting and honouring the wishes—however
gruesome—of a friend does emerge from the plot.

Form

“The Cremation of Sam McGee” is a ballad. A ballad is a narrative poem, usually written in quatrains
(four-line stanzas) that alternate between iambic/anapestic pentameter and iambic/anapestic trimeter
lines and use an abcb rhyme scheme. This rhythm, metre, and rhyme creates the sing-song voice which
makes ballads so much fun to read out loud.

Here is the opening verse of Samuel Taylor Coleridge’s “The Rime of the Ancient Mariner,” perhaps
the best-known ballad in English literature. Read it out loud and note how the rhythm and the rhyme
quicken the pace of the lines:

©f [
It is an ancient Mariner,
SO A A B |
And he stoppeth one of three.
‘By thy long grey beard and glittering eye,
Now wherefore stopp’st thou me?

Service begins his poem with a refrain—also common in ballads—repeated at the end of the poem and
written in the typical tetrameter and trimeter, iambic and anapestic, ballad metre:
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P / & j ® ~ [ =~
There are strange things done in the midnight sun
CHEC I A A |
By the men who moil for gold;

The Arctic trails have their secret tales
That would make your blood run cold;

His narrative begins thereafter, in lines of seven beats each—heptameter—in iambic and anapestic.
Service doubles the length of the typical ballad line, while maintaining the 4/3 pattern of the more
traditional ballad stanza.

~ )~ o~ ~ /o~ ]~ ~ [~ ~
Now Sam McGee was from Tennessee, where the cotton blooms and blows.
Why he left his home in the South to roam ‘round the Pole, God only knows.
He was always cold, but the land of gold seemed to hold him like a spell;
Though he’d often say in his homely way that “he’d sooner live in hell.”

Note also the use of internal rhyme—that is, words that rhyme within a single line: McGee/Tennessee;
home/roam; cold/gold; say/way. Internal rhyme is often a feature of the ballad stanza.

Ballads also often contain an element of the supernatural. The fire reanimates Sam, dead by the time
he is cremated for several days. The refrain hints at supernatural events to come in the poem.

Figurative Language

In the first stanza, the simile “the land of gold seemed to hold him like a spell” illustrates the allure of
wealth that brought a hundred thousand prospectors to the Yukon in the late 1890s. The simile in the
second stanza, which has the cold stabbing into Sam “like a driven nail,” creates an effective image of
the bitterest cold and foreshadows Sam’s “death.”

In the third stanza, stars are personified, “dancing heel and toe,” illustrating the natural beauty of the
Yukon, despite its bitter cold.

The assonance in stanza seven—*“In the long, long night, by the lone firelight”—highlights the
narrator’s sense of loneliness, as he looks for a place to cremate his friend. The haunting image in the
next line, as the huskies “Howled out their woes to the homeless snows,” has a similar effect. The
personification and imagery of the eleventh stanza—“And the heavens scowled, and the huskies
howled, and the wind began to blow”—further enhances the poem’s ominous tone. The last line of the
same stanza—"“And the greasy smoke in an inky cloak went streaking down the sky”—is a similarly
effective metaphor and image.

The hyperbole of the final stanza, wherein the resurrected Sam wears “a smile you could see a mile,”
perfectly alters the tone of the poem from ominous to hilarious.



81 Poetry

Context

“The Cremation of Sam McGee” is based in part on an experience of one of Service’s close friends, Dr.
Leonard Sugden, who had to cremate the body of a miner whom he found on an abandoned steamer,
the Olive May—Service makes it the Alice May—because the ground was too frozen to allow for a
burial.

William Samuel McGee was a client of Service’s when he worked at the Bank of Commerce in
Whitehorse. Service asked and received permission to use McGee’s name.

The poem was published in Service’s 1907 collection, Songs of a Sourdough. A sourdough is a
resident of the Yukon.

Activities

The Cremation of Sam McGee

Your school library might have a copy of the book-length edition of “The Cremation of Sam McGee,”
illustrated by Ted Harrison, an artist who painted beautifully coloured, whimsical landscapes of the Yukon.
There are several readings of the poem on YouTube, including one by Service himself and an excellent one
by Johnny Cash, also illustrated with Ted Harrison paintings. Consult these sources and consider how they
add to your understanding and enjoyment of this iconic Canadian poem.

Text Attributions

* “The Cremation of Sam McGee” by Robert Service is free of known copyright restrictions in
Canada.

Media Attributions

» Robert Service, c. 1905 (https://commons.wikimedia.org/wiki/File:Robert_W._Service.jpg) is
licensed under a Public Domain (https://creativecommons.org/publicdomain/mark/1.0/)
license
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20.
“Ode to a Nightingale” by John Keats (Ode)

Biography

John Keats was born in London on October 31, 1795. His father helped manage businesses, an inn and
a livery stable, owned by his father-in-law, John Jennings. His childhood was traumatized by the death
of his father in a riding accident in April of 1804 and his mother’s hasty remarriage to William
Rawlings, who replaced Keats’s father as the family property manager but not, apparently, as a
responsible father figure. Conflicts over the dispersal of John Jennings’s considerable estate after his
death broke the family apart and would plague Keats with financial problems all of his life, though his
share of the estate, entangled in court proceedings, would have been considerable. Keats and his sister
and two brothers went off to live with their grandmother.

Eventually, the family did reconcile, and Keats did well at John Clarke’s school in Enfield, where,
despite his small size, he was an excellent athlete and a prizewinning student, popular with the other
boys at the school. Tragedy struck again when Keats’s mother died in March 1810. Her mother
appointed a family friend, Richard Abbey, executor of her estate.

Keats chose—or had chosen for him—medicine as his career. In the summer of 1810, he began work
as apprentice to the family doctor, Thomas Hammond, and he was accepted into medical school at
Guy’s Hospital in October of 1815. He did well, and in July of 1816, he earned the degree, which
would qualify him to practice as a pharmacist, physician, and surgeon.

Keats continued his friendship with Charles Clarke, whose father was headmaster of the school they
attended together. Clarke encouraged Keats’s budding interest in writing poetry, and he introduced
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Keats to the radical editor Leigh Hunt, with whom Clarke had shared some of Keats’s work. Hunt was
impressed, especially with the early sonnet “On First Looking into Chapman’s Homer,” written in
October of 1816, after Clarke had loaned Keats George Chapman’s translation of Homer’s great epic
poems, The Iliad and The Odyssey. Keats was a member now of the Hunt circle—he met poet Percy
Shelley in December. Soon they were seen, justifiably so, as the rising starts of English poetry.

Abbey was, understandably, furious that Keats was giving up medicine to be a poet, especially given
that the considerable expense of attending medical school would exacerbate Keats’s financial problems.
Keats’s first book, simply titled Poems, appeared in March of 1817, but it was hardly a commercial
success. He spent the next six months working on his long poem, Endymion, about the moon goddess
Cynthia, who falls in love with the mortal shepherd Endymion and eventually assumes mortal shape
herself so that they can be together. It was published in 1818 to indifferent reviews and poor sales. Still,
Keats’s reputation was growing, and he was enjoying an active social life, travelling throughout the
English countryside (on walking tours, mainly) and partying with a large group of London’s artists and
poets, Shelley and Wordsworth among the most prominent.

In December of 1818, Keats’s brother Tom died of tuberculosis. His other brother, George, had
immigrated to America, and Keats, always the responsible oldest brother, cared for Tom during his last
days. The sorrow of Tom’s death coincided with some cruel reviews of Keats’s work, his continuing
financial issues, and his own failing health, but his voluminous correspondence to his friends reveals
the extent to which he was determined to keep his spirits up. A new relationship with his neighbour
Frances Brawne helped him during this trying time.

Despite—perhaps because of—symptoms, which Dr. Keats recognized as the onset of tuberculosis,
he worked with determined intensity, completing his great poems, including “The Eve of St. Agnes,”
“Ode to a Nightingale,” “Ode on a Grecian Urn,” “La Belle Dame sans Merci,” and “To Autumn,” by
the end of 1819. He became unofficially engaged to Fanny, to the consternation of her mother, who was
doubtful of Keats’s prospects, and Keats’s friends, who did not warm to her. His final book (recognized
now as a milestone of English poetry), Lamia, Isabella, The Eve of St. Agnes and Other Poems, was
published in July 1820.

As his health continued to deteriorate, Keats sailed off to Italy with his close friend, the artist Joseph
Severn, hoping the mild Italian climate would revive him. He saw Fanny for the last time in September
of 1820. He lingered in Rome for some months before tuberculosis claimed him, as it had his brother
and mother, in February of 1821.
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Ode to a Nightingale

My heart aches, and a drowsy numbness pains
My sense, as though of hemlock' I had drunk,
Or emptied some dull opiate to the drains

One minute past, and Lethe’-wards had sunk:
“Tis not through envy of thy happy lot,

But being too happy in thine happiness,—
That thou, light-winged Dryad3 of the trees

In some melodious plot

Of beechen green, and shadows numberless,
Singest of summer in full-throated ease.

O, for a draught of vintage! that hath been
Cool’d a long age in the deep-delved earth,
Tasting of Flora and the country green,

Dance, and Proven(;al4 song, and sunburnt mirth!
O for a beaker full of the warm South,

Full of the true, the blushful Hippocrene,5

With beaded bubbles winking at the brim,

And purple-stained mouth;

That I might drink, and leave the world unseen,
And with thee fade away into the forest dim:

Fade far away, dissolve, and quite forget
What thou among the leaves hast never known,
The weariness, the fever, and the fret
Here, where men sit and hear each other groan;
Where palsy shakes a few, sad, last gray hairs,
Where youth grows pale, and spectre-thin, and dies;’
Where but to think is to be full of sorrow
And leaden-eyed despairs,

Where Beauty cannot keep her lustrous eyes,

Or new Love pine at them beyond to-morrow.
Away! away! for I will fly to thee,

Not charioted by Bacchus’ and his pards,

But on the viewless wings of Poesy,

Published 1819

1. A highly poisonous plant.

2. In Greek mythology, the river of forgetfulness in the underworld.

3. In Greek mythology, a spirit that resides in trees.

4. Provence is a region in southeastern France, known for its natural beauty.

5. In Greek mythology, a spring on Mount Helicon. Drink from the stream and you will be inspired to write poetry.

6. Keats’s younger brother Tom died of tuberculosis at just nineteen years of age. Keats, trained as a physician, cared for him. Keats himself,
like his mother and brother before him, would also die of tuberculosis at the young age of twenty-five. He knew he had the illness when
he wrote this poem in 1819.

7. The Roman god of wine, agriculture, fertility, and general partying. His chariot was pulled by leopards, the “pards” referenced later in the
same line.
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Though the dull brain perplexes and retards:
Already with thee! tender is the night,
And haply the Queen-Moon is on her throne,
Cluster’d around by all her starry Faysg;
But here there is no light,
Save what from heaven is with the breezes blown
Through verdurous’ glooms and winding mossy ways.
I cannot see what flowers are at my feet,
Nor what soft incense hangs upon the boughs,
But, in embalmed darkness, guess each sweet
Wherewith the seasonable month endows
The grass, the thicket, and the fruit-tree wild,;
White hawthorn, and the pastoral eglantine;
Fast fading violets cover’d up in leaves;
And mid-May’s eldest child,
The coming musk-rose, full of dewy wine,
The murmurous haunt of flies on summer eves.
Darkling10 I listen; and, for many a time
I have been half in love with easeful Death,
Call’d him soft names in many a mused rhyme,
To take into the air my quiet breath;
Now more than ever seems it rich to die,
To cease upon the midnight with no pain,
While thou art pouring forth thy soul abroad
In such an ecstasy!
Still wouldst thou sing, and I have ears in vain—
To thy high requiem become a sod.
Thou wast not born for death, immortal Bird!
No hungry generations tread thee down;
The voice I hear this passing night was heard
In ancient days by emperor and clown:
Perhaps the self-same song that found a path
Through the sad heart of Ruth,11 when, sick for home,
She stood in tears amid the alien corn;
The same that oft-times hath
Charm’d magic casements, opening on the foam
Of perilous seas, in faery lands forlorn.
Forlorn! the very word is like a bell
To toll me back from thee to my sole self!
Adieu! the fancy cannot cheat so well
As she is fam’d to do, deceiving elf.
Adieu! adieu! thy plaintive anthem fades

8. Fairies and/or elves.
9. Lushly green vegetation.
10. In the dark.
11. In the Bible, Ruth moves with her mother-in-law to Jerusalem after the death of her husband, though she is not herself Jewish. She misses
her home in Moab, but sacrifices her own happiness to be with and protect her mother-in-law.
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Past the near meadows, over the still stream,
Up the hill-side; and now ’tis buried deep

In the next valley-glades:

Was it a vision, or a waking dream?

Fled is that music:—Do I wake or sleep?
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Analysis

Theme

As the poem opens, the speaker expresses heartache and despair. He contrasts this with the summer
song of the nightingale, whose happiness he envies. He wishes he had a magic potion that would
transport him to the nightingale’s world, where he could forget about the trials and tribulations of his
own life.

By virtue of his poetic imagination, the speaker does imagine he enters the nightingale’s magical
world of tender nights, starry skies, and fragrant flowers. He is struck by the immortality of the
nightingale’s song in contrast to his own mortality and dark thoughts. He hears the birdsong on this day
and imagines Ruth of the Bible hearing it and remembering fondly her homeland.

He is jolted back to reality as the nightingale’s song fades away. He is left disoriented by the
sensuous experience which has both pleased and confused him.

The theme of the poem is that nature’s beauty, represented by the nightingale’s song, can take us
away from the harsh realities of life, but eventually, we will need to face and cope with them.

Form

The poem is, as its title proclaims, an ode. An ode is a medium-length to long poem, ranging from
about 36 to about 210 lines in length, formal in tone, and usually on a serious topic that has a
philosophical slant to it. Odes tend to be in iambic pentameter and have regular rhyme schemes, but the
ode form is determined by the author rather than prescribed.

“Ode to a Nightingale” is in iambic pentameter, with each of its eight ten-line stanzas using an
ababcdecde rhyme scheme.

Figurative Language

The nightingale’s song is a synecdoche, the use of a part to represent the whole. The famous aphorism
“the pen is mightier than the sword” is built upon synecdoche, the pen representing the written word
and the sword representing warfare. The nightingale’s song is a synecdoche for the beauty and the
permanence of nature, in that Keats heard it and celebrated it in 1819; Ruth of the Bible heard it two
thousand years ago; and we continue to hear it and marvel at it today.

Keats is a master of imagery, and sensuous images that help us see the poem’s beautiful settings and
hear its beautiful music appear in every stanza. The latter half of stanza 4 and all of stanza 5, wherein
Keats describes the imaginary world to which the nightingale’s song transported him, are especially
effective. As we read the poem aloud, we can feel the tender night, see the bright moon, smell and hear,
almost taste, the lush gardens, even though they are lit only by the moon. Alliteration and assonance
support and feed the imagery.

Context

In the spring of 1819, Keats was sharing a house with his friend Charles Brown. The house was
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Wentworth Place, in Hampstead, a suburb of London. The house is now Keats House, a museum
dedicated to John Keats. According to Brown, Keats was captivated by the song of a nightingale, which
had nested in a plum tree—still there—in the garden. One morning, he sat under the plum tree for two
or three hours and wrote the poem.

Related Activities and Questions for Study and Discussion

Activities

1.  Hear a nightingale sing [ YouTube] (https://youtu.be/XdlIbNrki50?si=HgFeluV37Kp8A1NK).

2. Hear Benedict Cumberbatch read “Ode to a Nightingale” (https://www.youtube.com/watc
h?v=TdphtMWjies).

3. Do you get more out of the poem after you hear the bird sing and professional actor read?
Explain your answer.

4.  Watch the trailer for Bright Star, a film about Keats’s relationship with Fanny (https://www.you
tube.com/watch?v=X0nx5Iu6KQo).

Text Attributions
* “Ode to a Nightingale” by John Keats is free of known copyright restrictions in Canada.
Media Attributions
+ John Keats (https://www.npg.org.uk/collections/search/portrait/mw03555/John-Keats?searc
h=ap&npgno=194&eDate=&IDate=) © William Hilton, after Joseph Severn. National

Portrait Gallery, London is licensed under a CC BY-NC-ND (Attribution NonCommercial
NoDerivatives) (https://creativecommons.org/licenses/by-nc-nd/4.0/) license
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21.

“My Last Duchess” by Robert Browning (Dramatic Monologue)

Biography

Robert Browning was born on May 7, 1812, in Camberwell, England. His mother was an accomplished
pianist and a devout evangelical Christian. His father worked as a bank clerk and was also an artist,
scholar, antiquarian, and collector of books and pictures. His rare book collection of more than 6,000
volumes included works in Greek, Hebrew, Latin, French, Italian, and Spanish. Much of Browning’s
education came from his well-read father. It is believed that he was already proficient at reading and
writing by the age of five. A bright and anxious student, Browning learned Latin, Greek, and French by
the time he was fourteen. From fourteen to sixteen, he was educated at home, attended to by various
tutors in music, drawing, dancing, and horsemanship.

At the age of twelve, he wrote a volume of Byronic verse entitled Incondita, which his parents
attempted, unsuccessfully, to have published. In 1825, a cousin gave Browning a collection of Shelley’s
poetry; Browning was so taken with the book that he asked for the rest of Shelley’s works for his
thirteenth birthday, and declared himself a vegetarian and an atheist in emulation of the poet. Despite
this early passion, he apparently wrote no poems between the ages of thirteen and twenty. In 1828,
Browning enrolled at the University of London, but he soon left, anxious to read and learn at his own
pace. The random nature of his education later surfaced in his writing, leading to criticism of his
poems’ obscurities.

In 1833, Browning anonymously published his first major published work, Pauline, and in 1840, he
published Sordello, which was widely regarded as a failure. He also tried his hand at drama, but his
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plays, including Strafford, which ran for five nights in 1837, and the Bells and Pomegranates series,
were for the most part unsuccessful. Nevertheless, the techniques he developed through his dramatic
monologues—especially his use of diction, rhythm, and symbol—are regarded as his most important
contribution to poetry, influencing such major poets of the twentieth century as Ezra Pound, T.S. Eliot,
and Robert Frost.

After reading Elizabeth Barrett’s Poems (1844) and corresponding with her for a few months,
Browning met her in 1845. They were married in 1846, against the wishes of Barrett’s father. The
couple moved to Pisa and then Florence, where they continued to write. They had a son, Robert “Pen”
Browning, in 1849, the same year Browning’s Collected Poems was published. Elizabeth inspired
Robert’s collection of poems Men and Women (1855), which he dedicated to her. Now regarded as one
of Browning’s best works, the book was received with little notice at the time; its author was then
primarily known as Elizabeth Barrett’s husband.

Elizabeth Barrett Browning died in 1861, and Robert and Pen Browning moved to London soon
after. Browning went on to publish Dramatis Personae (1864), and The Ring and the Book (1868). The
latter, based on a seventeenth century Italian murder trial, received wide critical acclaim, finally
earning Browning renown and respect in the twilight of his career. The Browning Society was founded
in 1881, and he was awarded honorary degrees by Oxford University in 1882 and the University of
Edinburgh in 1884. Robert Browning died on the same day that his final volume of verse, Asolando,
was published, in 1889.
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My Last Duchess

FERRARA'
That’s my last Duchess’ painted on the wall,
Looking as if she were alive. I’ call
That piece a wonder, now; Fra Pandolf ’s" hands
Worked busily a day, and there she stands.
sWill’t please you sit and look at her? I said
“Fra Pandolf” by design, for never read
Strangers like you that pictured countenance,
The depth and passion of its earnest glance,
But to myself they turned (since none puts by
10The curtain I have drawn for you, but I)
And seemed as they would ask me, if they durst,
How such a glance came there; so, not the first
Are you to turn and ask thus. Sir, ’twas not
Her husband’s presence only, called that spot
150f joy into the Duchess’ cheek; perhaps
Fra Pandolf chanced to say, “Her mantle’ laps
Over my lady’s wrist too much,” or “Paint
Must never hope to reproduce the faint
Half-flush that dies along her throat.”® Such stuff
20Was courtesy, she thought, and cause enough
For calling up that spot of joy. She had
A heart—how shall I say?— too soon made glad,
Too easily impressed; she liked whate’er
She looked on, and her looks went everywhere.
25Sir, twas all one! My favour at her breast,
The dropping of the daylight in the West,
The bough of cherries some officious fool
Broke in the orchard for her, the white mule
She rode with round the terrace—all and each
30Would draw from her alike the approving speech,
Or blush, at least. She thanked men—good! but thanked
Somehow—I know not how—as if she ranked

Published 1842

1. Browning identifies the speaker, who delivers the lines which form the poem. He is Alfonso II, the Duke of Ferrara, a Province in
northeast Italy.

2.In 1558, Ferrara married 14-year-old Lucrezia de Medici, daughter of the Grand Duke of another Italian province, Tuscany. She died in
1561. She may have died from tuberculosis, but Browning suggests in the poem she was murdered—poisoned or strangled—on the
orders of her husband.

3. The Duke is based upon Alfonso II, fifth Duke of Ferrara (1533-97). In 1558, he married 14-year-old Lucrezia de’ Medici, who died in
1561 under suspicious circumstances.

4. Brother or Friar Pandolf, a fictitious painter from a monastic order.

5. Her shawl.

6. Perhaps a hint, a foreshadowing, of the Duchess’s death by strangulation.
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My gift of a nine-hundred-years-old name

With anybody’s gift. Who’d stoop to blame
35This sort of trifling? Even had you skill

In speech—which I have not—to make your will
Quite clear to such a one, and say, “Just this

Or that in you disgusts me; here you miss,

Or there exceed the mark”—and if she let
aoHerself be lessoned so, nor plainly set

Her wits to yours, forsooth,7 and made excuse—
E’en then would be some stooping; and I choose
Never to stoop. Oh, sir, she smiled, no doubt,
Whene’er I passed her; but who passed without
4sMuch the same smile? This grew; I gave commands;
Then all smiles stopped together. There she stands
As if alive. Will’t please you rise? We’ll meet

The company below, then. I repeat,

The Count your master’s known munificence

sols ample warrant that no just pretense

Of mine for dowry will be disallowed;”

Though his fair daughter’s self, as I avowed

At starting, is my object. Nay, we’ll go

Together down, sir. Notice Neptune, though,
s5Taming a sea-horse, thought a rarity,

Which Claus of Innsbruck " cast in bronze for me!

7. Indeed.
8. We learn now that the listener is the ambassador for another Duke or, in this case, a Count, whose daughter Ferrara wishes to marry, as
long as the dowry is sufficient. (In the interest of historical accuracy, it was more likely Tyrol’s niece whom Ferrara wished to marry.)
9. Roman sea god, here depicted as subduing a mythical beast, half horse, half fish.
10. An imaginary sculptor. The reference may be an indirect compliment to Ferdinand of Innsbruck, Count of Tyrol, whose daughter Alfonso
married in 1565.
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Analysis

Theme

The Duke’s speech reveals his character, and from his character emerges the theme of the poem. The
Duke’s late wife displeased him, because he thinks she took joy in the simple pleasures of life at the
expense of the attention and reverence she should have granted exclusively to him and to his “nine-
hundred-years-old name.” His last Duchess chatted with Fra Pandolf, who painted her portrait; she
loved the sunset; she loved the bough of cherries the gardener brought her; she loved riding around the
estate on her white mule. The Duke believes, on the basis of no evidence, that his Duchess flirted with
men. And so he “gave commands / Then all smiles stopped together.” He has her executed. The Duke
reveals himself to be pathologically jealous, a product of his own deep-seated insecurities. And herein
lies the main theme of the poem: the destructive power of jealousy arising from an arrogance that
masks low self-esteem.

Form

“My Last Duchess” is a dramatic monologue. It is a monologue in the sense that it consists of words
spoken by one person. It is dramatic in the sense that another person is present, listening to the
speaker’s words, which are shared with a wider audience, the poem’s readers. A dramatic monologue
is, in a sense, a very short one-act play.

This is a regular verse dramatic monologue, in rhyming couplet iambic pentameter.

Figurative Language

The Duke comes across as a blunt, plain-spoken man, not one to use imagery or metaphor. The striking
image of lines 18-19, noting that a painter would have trouble reproducing “the faint / Half-flush that
dies along [the Duchess’s] throat,” is in the voice of the artist. It does foreshadow the Duchess’s fate.

The bronze sculpture of Neptune taming a sea horse, which the Duke points out to the Count’s
ambassador before they rejoin the other guests, is a symbol of the control the Duke intends to exert
upon his new bride. He has an ulterior motive in pointing out the statue.

Irony, as an element of literature, is a behaviour or an event which is contrary to readers’ or audience
expectations. We say it is “ironic” when the Chief of Police is convicted of a crime. “My Last Duchess”
rings with irony. The Duke condemns his wife’s behaviour but reveals her to be an innocent free spirit.
He believes he is an honourable man, acting appropriately in the interest of preserving the integrity of
his “nine-hundred-years-old name.” Readers soon understand the truth: the Duke is an insecure control
freak and a murderer.

Context

“My Last Duchess” was published in 1842, in Browning’s poetry collection Dramatic Lyrics.
Browning was a student of the history, literature, and culture of Renaissance Italy, which is the poem’s
setting, though he had not yet eloped with Elizabeth and settled with her in Italy.



“My Last Duchess” by Robert Browning (Dramatic Monologue) 94

Related Activities and Questions for Study and Discussion

Activities

1. “My Last Duchess” was published in 1842 and is set in Italy in 1561. Consider how, if at all,
the story it tells and the character of the Duke continue to be relevant today.

2. Watch a dramatic reading of “My Last Duchess” by Robert Pennant Jones (https://www.youtub
e.com/watch?v=8tRRmABj51w).

3.  Watch a dramatic reading of “My Last Duchess” by Ed Peed (https://www.youtube.com/watc
h?v=RbTHQjobJIM).

Text Attributions

* Biography: “Robert Browning” (https://www.poets.org/poetsorg/poet/robert-browning) from
poets.org (https://www.poets.org/) © All Rights Reserved. Biography reprinted with the
permission of the Academy of American Poets, 75 Maiden Lane, Suite 901, New York, NY,
Www.poets.org

* “My Last Duchess” by Robert Browning is free of known copyright restrictions in Canada.

Media Attributions

* Robert Browning by Cameron, 1865 (https://commons.wikimedia.org/wiki/File:Robert_Brow
ning_1865.jpg) © Julia Margaret Cameron is licensed under a Public Domain (https://creativ
ecommons.org/publicdomain/mark/1.0/) license
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22.
“One Art” by Elizabeth Bishop (Villanelle)

Biography

Elizabeth Bishop was born on February 8, 1911, in Worcester, Massachusetts. Her father was a
prosperous building contractor, but he died while Elizabeth was still an infant. He left enough of a
legacy so his daughter, when she came of age, would be free to travel widely and pursue her work as a
poet. Elizabeth’s mother, devastated by her husband’s death, broke down emotionally and had to be
institutionalized.

Elizabeth was sent to live with her mother’s family in Nova Scotia. She was happy there, but her
father’s family was wealthy enough to effect Elizabeth’s return to Massachusetts to live with them. She
was less happy there, and she was sent off again, this time to live with her mother’s sister, who
encouraged her love of reading, her interest in poetry, especially. Her health was never robust; she
would suffer from asthma all her life. But she was always a good student, and in 1934, she graduated
from Vassar.

She travelled widely—France, Spain, Africa, Italy—then settled for a time in Key West, where she
transformed her travel memories into poetry: North & South was published in 1946. Her famous and
much anthologized poem “The Fish” is included in this volume. She would return to Florida often
throughout her life.

Bishop moved to New York, the best city for networking and for making the contacts a poet needed,
where she would live until 1951. The poets Marianne Moore (1887—1972) and Robert Lowell
(1917-1977) befriended her, offered her the emotional support she always needed, and helped her
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promote her work. Her next book, Poems: North & South. A Cold Spring, was published in 1955. It
won the 1956 Pulitzer Prize for poetry.

By then, Bishop was living in Rio de Janeiro. She had left New York in the fall of 1951, planning a
world tour. But in Rio, she caught up with Lota de Macedo Soares, whom she had met in New York.
They fell in love and lived together until 1967. Lota had an apartment in Rio and an estate near
Petropolis, an enclave for wealthy Brazilians. For a time, Elizabeth thrived. Her health improved, and
she controlled the heavy drinking that had plagued her all her adult life. Brazil’s natural beauty inspired
her. She was never a prolific poet, but her third book, Questions of Travel, was published in 1965.

Lota was a landscape architect from a prominent Brazilian family. In 1961, she was commissioned to
oversee the development of the lush gardens and buildings for Rio’s Flamengo Park, a massive project
which consumed much of her time. She also became increasingly involved in Brazil’s frenetic politics.
The intensity of her work strained her relationship with Elizabeth.

In 1965, Bishop took a teaching position at the University of Washington in Seattle. She returned to
Brazil in the summer of 1966, hoping to recover her happy life there. It was not to be. Lota could not
cope with the stress of her work, and she was furious to learn of Elizabeth’s relationship in Seattle with
a young woman, Roxanne Cummings. Lota had to be hospitalized, as did Elizabeth, for mental
exhaustion. In the summer of 1967, Elizabeth returned to New York. Feeling stronger, Lota joined her
that autumn, hoping to revive the relationship. But she was still far from healthy. She took an overdose
of sleeping pills the night she arrived, and died a few days later in September of 1967.

Elizabeth reunited with Roxanne and moved her—and her two-year-old son—to Brazil, hoping to
resume there the semblance of a happy life she had enjoyed there once. But the relationship did not
last; Roxanne and her son returned to Seattle. Elizabeth floundered, but was rescued again by Robert
Lowell, who got her a teaching position at Harvard, where he was a distinguished professor.

Elizabeth rallied and wrote some of the finest poetry she had ever written, published in Geography
IIT in 1977. At Harvard, she met the third love of her life, Alice Methfessel. They were happy enough
together (except for one dramatic temporary breakup) until Elizabeth’s death in October of 1979.

One Art

Read “One Art” by Elizabeth Bishop (https://www.poetryfoundation.org/
poems/47536/one-art) online.

Published 1977
Analysis

Theme

“One Art” asserts that, over time, we can recover from the loss of an object or even the loss of a loved
one. “The art of losing isn’t hard to master,” the poet says; practice by losing small objects, then build
up to the loss of homeland, home, and loved ones.

The key question the poem raises is this: Is the poet sincere or disingenuous? Is she deceiving herself
to mask the pain of heartache? Has she really recovered from the loss of the woman she loved? Her
advice—that we should practice the art of losing to prepare ourselves for a big loss—seems
counterintuitive. We do lose things we treasure and people we love, but it is hard to master loss.

On its surface, the theme of “One Art” is that with patience and practice, we can recover from loss.
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The deeper theme might be the reverse: the loss of love is a disaster for which there is little or no
consolation.

Form

“One Art” is a form of regular verse known as a villanelle. It is a complex and challenging genre. It
consists of nineteen lines, divided into five tercets (three-line stanzas) and a final quatrain. The rhythm
pattern is iambic pentameter. The rhyme scheme is aba aba aba aba aba abaa. The first line of the poem
and the last line of the first tercet are repeated throughout the poem with, at most, slightly altered
wording. The first line of the poem serves as the last line of the second and fourth tercets. The last line
of the first stanza serves as the last line of the third and the fifth stanza. These repeating lines repeat
one last time, forming a rhyming couplet with which the poem ends.

The villanelle is not a form widely used by poets. Its subject is often personal and emotional. The
controlled and rigid structure helps poets restrain the emotion that might otherwise become excessive.

Figurative Language

The first phrase of the poem—“The art of losing”—is an oxymoron, a phrase that embeds a deliberate
contradiction to achieve a literary effect. The speaker is deceiving herself, pretending she does not care
about loss, and so she refers to it as an “art,” pretending to diminish the pain and frustration of loss.

Context

In the fall of 1975, Bishop split up with her girlfriend, Alice Methfessel. They would reunite and
remain together until Bishop’s death in 1979, but the split inspired “One Art.” The “you” of the final
stanza is a reference to Alice.

The loss of the cities, countries, and even continents she alludes to in the poem remind readers of her
extensive travels and long residence in Rio de Janeiro.

Related Activities and Questions for Study and Discussion

Exercises

1. Inthe film, In Her Shoes, the character of Maggie, played by Cameron Diaz, recites “One Art”
to a patient in the hospital where she works. She then offers her interpretation of the poem. Watch
Cameron Diaz recite “One Art” in the film In Her Shoes (https://www.youtube.com/watch?v=YP
2dblWITAO0). What do you think of Maggie’s interpretation of the poem?

2. Compare “One Art” with the song “The Place Where the Lost Things Go” from the film Mary
Poppins Returns (https://www.youtube.com/watch?v=ESsjRY WtSjM).

3. Do you agree that Bishop is being disingenuous when she claims that losing her partner is not a
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disaster? Do you think she successfully exorcises Alice’s presence in her heart by writing a poem
about it? Is this a good way to cope with loss?

Media Attributions

 Elizabeth Bishop, 1934 (https://commons.wikimedia.org/wiki/File:Elizabeth_Bishop,_193
4_yearbook_portrait.jpg) is licensed under a Public Domain (https://creativecommons.org/pu
blicdomain/mark/1.0/) license
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23.

“To an Athlete Dying Young” by A.E. Housman (Elegy)

Biography

Alfred Edward Housman was born March 26, 1859, in a suburb of Bromsgrove, a small Worcestershire
town southwest of Birmingham. His father was a solicitor. Housman’s childhood was basically happy,
though marred by the death of his mother in 1871. His father remarried to his cousin Lucy, with whom
Housman had a close relationship. He was a bright student who won a scholarship to attend Oxford in
October of 1877.

Housman was brilliant but arrogant and overly self-confident about his intellectual abilities. He read
what he preferred to read, at the expense of the readings his professors assigned to him. Another
distraction was his unrequited love for his friend and fellow student, Moses Jackson. Housman failed
his final exams in May of 1881, and he had to return for another semester to earn his undistinguished
degree in Greek and Latin literature.

He was forced to put on hold the academic career for which he was well suited. For the next ten
years, he was a humble clerk in the Patent Office in London, where Moses also worked. He shared a
house with Moses and Moses’s brother, Adalbert. Apparently the roommates quarrelled, possibly
because of the awkwardness of Housman’s feelings. He moved out of the house in 1885; Jackson left
for a teaching position in India, in 1887, and Housman rarely saw him thereafter. Jackson would
eventually settle in Vancouver, where he died in 1923.

In his spare time, Housman edited the work of and wrote academic articles about Greek and Latin
writers. By 1892, he had a growing reputation, and University College London hired him as a professor
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of Latin. In the spare time he now had, he travelled on holidays to the continent—France and Italy were
his favourite destinations—and he dabbled in poetry. His first collection, A Shropshire Lad, was
published in 1896. It would become one of the most popular, bestselling collections of poetry in the
history of English literature.

In 1910, Cambridge lured Housman away from UCL, and he worked at Cambridge as professor of
Latin for the rest of his life. Last Poems (mistitled, as it would turn out) was published in 1922. He died
in 1936, and his brother Laurence included additional poems in the biography he published the year
after Housman’s death. Housman was prouder of his brilliant scholarship and meticulous editing of
Greek and Latin texts than he was of his poetry, about which he was always reluctant to speak, though
he remains a famous man today due mainly to the enduring popularity of the poems in A Shropshire
Lad.



101 Poetry

To an Athlete Dying Young

The time you won your town the race

We chaired you1 through the market-place;

Man and boy stood cheering by,

And home we brought you shoulder-high.
Today, the road all runners come,

Shoulder-high we bring you home,

And set you at your threshold down,

Published 1896

Townsman of a stiller town.

Smart lad, to slip betimes away
From fields where glory does not stay,
And early though the laurel’ grows
It withers quicker than the rose.

Eyes the shady night has shut
Cannot see the record cut,

And silence sounds no worse than cheers
After earth has stopped the ears.

Now you will not swell the rout’
Of lads that wore their honours out,
Runners whom renown outran
And the name died before the man.

So set, before its echoes fade,

The fleet foot on the sill of shade,’
And hold to the low lintel up
The still-defended challenge-cup.5

And round that early-laurelled head
Will flock to gaze the strengthless dead,
And find unwithered on its curls
The garland briefer than a girl’s.G

1. Carried you above us on a chair to commemorate your victory.

2. In ancient Greece, victorious athletes were honoured with a laurel wreath, placed upon their head.

3. The crowd.

4. Here likely a reference to the coffin.

5. A lintel is the cross beam at the top of a door or a window. It is “low” here because it is the top of the coffin, where the dead athlete,
metaphorically, holds up his trophy.

6. The garland, the wreath of flowers, which girls make fade quickly, while the wreath on the head of the athlete does not fade.
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Analysis

Theme

Coping with death is a common theme among virtually all poets, who often speculate on the promise of
eternal life through faith and the immortality of the soul. Housman has a different theme, asserting that
there are advantages to dying young, at the height of your fame, before your glory fades with time.
“Smart lad,” he writes, in praise of the athlete dying young, “to slip betimes away / From fields where
glory does not stay.”

Form

“To an Athlete Dying Young” is an elegy, a poem written to honour and commemorate the passing of
someone to whom the poet was close, often a friend or family member. Elegies are naturally sad,
though the poet will often temper the sorrow by expressing the conviction the loved one lives on in the
memory of friends and family and in the promise of eternal life.

Housman'’s is a regular verse elegy, in iambic tetrameter, with an aabb rhyme scheme.

Figurative Language

The tone of the poem is triumphant in the first stanza, when the young athlete has won the race. The
iambic tetrameter lines move quickly, and the diction—*“cheering by,” “shoulder-high”—is upbeat. But
notice how the tone becomes more sombre as the verses progress. By the third verse, the lines, though
still iambic tetrameter, slow down, and the diction is more and more associated with the death, the
coffin, and the burial.

Plants and flowers—Ilaurel, roses, garlands—are used throughout the poem as symbols of athletic
prowess and the transience of life.

Context

“To an Athlete Dying Young” is one of the poems from Housman’s collection A Shropshire Lad,
published in 1896. Sales were slow at first, but picked up to such an extent that it eventually became a
bestseller, selling hundreds of thousands of copies, and is still in print today.

If there is an actual person whom Housman knew, a young athlete who died young, the person has
not been identified. He is likely a fictitious character.
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Related Activities and Questions for Study and Discussion

Activities

1.  Housman is the protagonist of Tom Stoppard’s 1997 play The Invention of Love. Watch an
excerpt of The Invention of Love (https://www.youtube.com/watch?v=teg8-igkYOA).

2. Listen to some of the poems in A Shropshire Lad set to music (https://www.youtube.com/watc
h?v=b5qZJ3whgvM).

3. In “To an Athlete Dying Young,” Housman suggests that dying young, at the height of your
fame, is less tragic than it might appear to be because your accomplishments are frozen in time,
unable to fade away. Do you agree? Think of those famous people who have died young—James
Dean, Princess Diana, Michael Jackson, Prince.

4.  Housman’s poems have been parodied often. Clever parodies by Max Beerbohm and Humbert
Wolfe are easy to access online.

Text Attributions

* “To an Athlete Dying Young” by A.E. Housman is free of known copyright restrictions in
Canada.
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24,

“Eastern Guard Tower” by Etheridge Knight (Haiku)

Biography

Etheridge Knight was born on April 19, 1931, in Corinth, Mississippi. His father was a farmer and,
later, a construction worker on the Kentucky Dam. Knight’s childhood was unsettled. He was an
excellent student, but opportunities for poor black children in the South were few. He dropped out of
school when he was sixteen. He joined the army and served as a medical technician in the Korean War
until November 1950. He was wounded and suffering from post-traumatic stress disorder, conditions
which led to an addiction to painkillers, morphine especially.

He settled in Indianapolis, where his family was now living. Opportunities were still few, and Knight
sold drugs to support his own addiction. In 1960, he was sentenced to eight years in prison for armed
robbery. In prison, Knight read widely and began to write poetry. By the mid 1960s, he was gaining a
reputation—especially among other African-American poets—as a gifted writer. Poems from Prison
was published in 1968, the same year Knight was released.

Upon his release, Knight married fellow poet Sonia Sanchez. They were, with Dudley Randall,
Amiri Baraka, and Gwendolyn Brooks, prominent in the Black Arts Movement. BAM was a more
radical successor to the Harlem Renaissance (see entry for Langston Hughes). By the 1960s, African-
American writers and artists were impatient with the slow march toward civil rights, and their work
took a more aggressive, radical, assertive position on the need for social change, for the end to racism,
especially.

Knight struggled to control his drug addiction; his marriage to Sanchez did not survive. But his
career flourished. He found work as poet-i- residence at several universities, including the University of
Pittsburgh. He was the recipient of prestigious grants, including a Guggenheim. He continued to
publish poetry collections: Belly Song and Other Poems, in 1973; Born of a Woman, in 1980. His work
was widely acclaimed, and he was nominated for prestigious awards, including a Pulitzer Prize.

Knight got some control over his drug addiction; earned a degree in American poetry; and married
again, though he and his second wife separated in 1977. He died of lung cancer in March of 1991.
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Eastern Guard Tower

Eastern guard tower
glints in sunset; convicts rest
like lizards on rocks.

Published 1968

Analysis

Theme

As is usually the case for a haiku, theme emerges from the contrast embedded in the poem’s imagery.
The guard tower “glints in sunset,” the tower suggesting the beauty and freedom that lies beyond it.
The convicts, resting “like lizards on rocks,” suggests the pain and resentment of incarceration, of the
loss of freedom.

Form

“Eastern Guard Tower” is a haiku. The haiku is a form of free verse that originated in Japan and,
though it is a free verse form, does have its conventions. It is three lines in length. In its strict, classical
form, the three lines add up to seventeen syllables: five in the first line, seven in the second, and five
again in the third. Knight’s haiku follows this pattern.

A haiku typically consists of two contrasting images, its theme emerging from this contrast.

Figurative Language

The image of the guard tower, glinting in the sunset, contrasts with the simile, comparing the convicts
to lizards, resting on rocks. From the contrast emerges the theme of the poem.

Context

Knight was imprisoned, from 1960 to 1968, for armed robbery. In prison, he wrote poems about the
pain and anguish of the life of a convict. He wrote a series of haikus, which reveal the intensity of his
ability to observe life around him and express his vision in the sharp, concise images that haikus
require. “Eastern Guard Tower” is the first in the series. It was published in 1968, in Poems from
Prison.
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Related Activities and Questions for Study and Discussion

Activities

1.  Read other haikus by Etheridge Knight (https://www.poetryfoundation.org/poems/47593/haik
u).

2. Watch and hear Knight speak and read his poetry (https://www.youtube.com/watch?v=IG6XSL
cUcaE&t=325s).

3.  Write a haiku on a topic of your choice or on one assigned or recommended by your teacher.
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25.

An Anthology of Poems for Further Study

Philip Kevin Paul (1971-)

“Such a Tiny Light”

Read “Such a Tiny Light (https://www.timescolonist.com/life/solstice-poems-such-a-tiny-light-by-phili
p-kevin-paul-1.23556788)” and learn about its context.

Activities

1. “’Such a Tiny Light,”” Paul explains, “represents my conversation with and sensitivity to
mortality and loss.” What examples of mortality and loss does he provide in the poem to reinforce
this theme?

2. What is the form or genre of the poem?

3. Identify examples of personification in the poem, and explain how they support the poem’s
theme?

4.  What, literally, is the tiny light to which the poem’s title alludes? What (metaphorically/
symbolically) does the tiny light represent?

Gregory Scofield (1966-)

“The Sewing Circle”

Read “The Sewing Circle” [PDF] (http://naccna-pdf.s3.amazonaws.com/theatrefrancais/wildwestshow/
Le_cercle_de_couture_ FR_EN.pdf).

1.  Who is the narrator of this poem? What seminal event in Canadian history inspired this poem?
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2. What is a sewing circle? How has Scofield altered its traditional purpose to underscore the
theme of his poem?

3.  Why does the poem include so many religious references, and how does the narrator’s faith
influence the poem’s theme?

b

Identify and explain the effect of the simile Scofield uses in stanzas 6-7.

5.  Describe the tone, the voice of the poem. Does the tone suggest the outcome of battle to be
fought?

Marilyn Dumont (1955-)

“Leather and Naugahyde”

Read “Leather and Naugahyde (http://canlitguides.ca/canlit-guides-editorial-team/indigenous-literary-h
istory-1960s-1990/leather-and-naughahyde-by-marilyn-dumont/).”

Activities

1.  What are the qualities of “Leather and Naugahyde” that make it a poem, rather than a single
prose paragraph?

2.  What is Naugahyde and why is it an effective metaphor for the differences in ethnic identities
at the heart of the poem?

3.  What is a “treaty guy”? How and why does his attitude towards the poem’s narrator suddenly
change? What is the nature of the change?

4.  What is the theme of the poem?

Read additional information on indigenous Canadian authors [PDF] (http://www.oupcanada.co
m/documents/secure/higher_ed/companion/canadian_native_literature_4e/Annotated%20Bibliogr
aphy%20-%20Articles,%20Books.pdf).

Rita Dove (1952-)

“Heart to Heart”

Read “Heart to Heart (https://web.archive.org/web/20181020143331/https://www.poetryfoundation.or
g/poems/51662/heart-to-heart).”
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Activities

1.  What is a cliché? List the clichés related to the human heart that Dove references in the poem.
What is her purpose in doing so?

2. How would you describe the tone, the voice of the poem? How does the form of the poem
shape the tone? Is there a change in tone, as the poem comes to an end?

2

Poems about hearts are usually love poems. Is this a love poem? Support your answer.

>

Watch an interview with Rita Dove (https://www.youtube.com/watch?v=CwdMXj2p1TQ).
Does the interview give you any insights into the theme and form of “Heart to Heart”?

Emma Laroque (1949-)

“The Red in Winter”

Read “The Red in Winter (http://canlitguides.ca/canlit-guides-editorial-team/indigenous-literary-histor
y-1960s-1990/the-red-in-winter-by-emma-larocque/)” and learn about its context.

Activities

1.  What is the significance—the double entendre—of the title of the poem?
2. How do personification and symbolism add layers of meaning to this poem?

3.  How does the form of the poem—its brevity, especially—influence its theme?

Yusef Komunyakaa (1947-)

“Facing It”

Read “Facing It (https://www.poetryfoundation.org/poems/47867/facing-it)” and watch and listen to
Komunyakka read “Facing It. (https://www.youtube.com/watch?v=90yxqlVrLP8)”
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Activities

1.  How do we know that the poet, visiting the Vietnam Veteran’s Memorial, is a Vietham vet
himself?
2.  Komunyakaa wants readers to know that civilians who would not have served in Vietnam still

were involved in the war. How does he accomplish this?
3.  Why and how is race important in the context of this poem?
4.  What is the significance of the name “Andrew Johnson” mentioned in the poem?

Note two examples of imagery in the poem and determine how the imagery enhances the
impact the poem has on its readers.

6.  Why does the poet end “Facing It” as he does? Do you think this is an effective ending?
Explain your answer.

Wendy Cope (1945-)

“Bloody Men”

Read “Bloody Men (https://www.goodreads.com/quotes/312103-bloody-men-are-like-bloody-buses-yo
u-wait-for).”

Activities

1.  In her poetry, Wendy Cope often uses humour to express a serious theme. How does “Bloody
Men” illustrate this technique?

2. Is this a feminist or an anti-feminist poem? Explain your answer.
3. What is the form of the poem? Why does Cope use this form?
4.  Comment on the effectiveness of the extended simile/metaphor at the centre of this poem.

What does Cope mean by “flashing their indicators”?

5. See an interview with Cope (https://www.youtube.com/watch?v=SfRa0xQsI5Y). How does the
interview help you understand and appreciate “Bloody Men”?
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Kay Ryan (1945-)

“Blandeur”

Read “Blandeur (https://www.poetryfoundation.org/poems/43501/blandeur).”

Activities

1.  What does Ryan say in this poem about the nature of nature? What is the theme of the poem?
2. Whatis a pun? How is the title of this poem a pun?
3. “Blandeur is not a word found in the dictionary, nor is “unlean.” Has Ryan made a mistake?

Why does she make up her own words?

4.  See an interview with Ryan (https://www.youtube.com/watch?v=_XVGWHpkba0). How does
the interview help you understand and appreciate “Blandeur”?

Billy Collins (1941-)

“Introduction to Poetry”

Read “Introduction to Poetry (https://www.loc.gov/poetry/180/001.html).”

Activities

1.  What is the source of the speaker’s frustration in the poem? How does this frustration help to
establish the poem’s theme?

2. Compare and contrast the two ways of reading poetry presented in “Introduction to Poetry.” In
your opinion, which method is preferable?

What metaphors does Collins use for the art of reading poetry? Do you think they are effective?

4.  Watch and hear Collins read and discuss his poetry (https://www.youtube.com/watch?v=evqo3
HVAmQI). How does his presentation help you understand and appreciate “Introduction to
Poetry”?
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Buffy Sainte-Marie (1941-)

“Now that the Buffalo’s Gone”

Read the lyrics of “Now that the Buffalo’s Gone” (https://www.google.com/search?q=buffy sainte mari
e now that the buffalo's gone lyrics&oq=Buffy Sainte-Marie now that &aqgs=chrome.2.0j69i57j012.143
05j0j8&sourceid=chrome&ie=UTF-8). Hear Buffy Saint-Marie sing (https://www.youtube.com/watc
h?v=BCWIJYTCI{jSg) the song.

Activities

1.  Why does the author reference the Buffalo in this song? For what is the buffalo a symbol and a
metaphor?

2. What is the theme of this poem/song?

3.  What is the basis of the comparison the author makes between the government’s defeat of
Germany and the defeat of Native Americans? How are the “victories” similar and how are they
different? Is the analogy effective?

4. The tribes the author references in the final stanza are the Inuit, Cheyanne, and Navaho? What
is the significance of her choice of these three tribes?

5.  Buffy Sainte-Marie recorded “Now that the Buffalo’s Gone” in 1964. Have conditions for
indigenous people improved? Remained the same? Gotten worse? Explain your answer.

Margaret Atwood (1939-)

“You Fit into Me”

Read “You Fit into Me (https://www.poemhunter.com/poem/you-fit-into-me/).”

Activities

1.  What do we expect the hook and eye reference in the first stanza to be about? What does it
actually refer to, as revealed in the second stanza? How does this juxtaposition inform the theme
of the poem?

2. What do you think is the source of the problems with the relationship alluded to in the poem?
3. What is the form/genre of this poem?
4.  Watch and listen to Margaret Atwood read one of her poems (https://www.youtube.com/watc
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h?v=GRkjhe_QREg).

Sylvia Plath (1932-1963)

“Mirror”

Read “Mirror (https://allpoetry.com/poem/8498499-Mirror-by-Sylvia-Plath).”

Activities

1.  Who narrates this poem? What literary device is Plath using here? How does this narrator
inform the theme of the poem?

2. What is the form or genre of the poem?

3.  How is the poem relevant to contemporary life?

Adrienne Rich (1929-2012)

“Aunt Jennifer’s Tigers”

Read “Aunt Jennifer’s Tigers (http://writing.upenn.edu/~afilreis/88v/rich-jennifer-tiger.html).”

“Diving into the Wreck”

Read “Diving into the Wreck (https://www.poets.org/poetsorg/poem/diving-wreck).” Watch and hear
Rich read “Diving into the Wreck” (https://www.youtube.com/watch?v=c03sWpt62vw).

Activities

1.  “Aunt Jennifer’s Tigers” was published in 1950, before the feminist movement caught fire.
How does the poem foreshadow Rich’s eventual emergence as a leading feminist poet?

2.  How do we know Aunt Jennifer is not in a happy marriage?

3.  How does Aunt Jennifer cope with the sorrow in her life? What is the theme of the poem?
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4.  What is the form of the poem?

5. Compare and contrast “Aunt Jennifer’s Tigers” with William Blake’s “The Tiger.”

6.  How is the aphorism “We destroy in order to recreate” relevant to the context and the theme of
“Diving into the Wreck?”

7.  Identify three examples of symbolism used in “Diving into the Wreck” and reflect upon how

the symbolism augments the theme of the poem.

8.  How and why is the sunken ship that the narrator explores an effective extended metaphor to
enhance the poem’s theme?

9. Can we tell by reading this poem that the poet is a feminist? Explain your answer.

Maya Angelou (1928-2014)

“Still | Rise”

Read “Still I Rise (https://www.poets.org/poetsorg/poem/still-i-rise).” Watch and hear Angelou read
“Still T Rise” (https://www.youtube.com/watch?v=qviM_GnJbOM).

“Phenomenal Women”

Read “Phenomenal Woman (https://www.poetryfoundation.org/poems/48985/phenomenal-woman).”
Watch and hear Angelou read “Phenomenal Woman” (https://www.youtube.com/watch?v=VeFfhH8

3_RE).

Activities

1. “Still I Rise” has a distinctive rhythm pattern. Identify the rhythm and explain why it is
effective. Why does the rhythm pattern change in the last few stanzas?

2.  Based upon the evidence in these poems, what social causes/movements does Angelou
support? Explain your answer.
3. How might we know these poems were written by the same author?

4.  What stereotypes about female beauty does Angelou debunk in “Phenomenal Woman”? What
is the theme of the poem?
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Maxine Kumin (1925-2014)

“Morning Swim”

Read “Morning Swim (https://www.loc.gov/poetry/180/137.html).”

“Woodchucks”

Read “Woodchucks (https://www.poets.org/poetsorg/poem/woodchucks).” Watch and hear Kumin read
“Woodchucks” (https://www.youtube.com/watch?v=DH{Z1Pyywcg).

Activities

1.  Hear the hymn “Abide with Me” (https://www.youtube.com/watch?v=deJDkU6qiGE). Explain
why the narrator of “Morning Swim” is singing this hymn, while she swims. How does the hymn
help develop the theme of the poem?

2. Provide three examples of imagery in “Morning Swim” and explain how imagery supports the
poem’s theme?

3.  Compare and contrast the forms of the two poems by Kumin, noting especially similarities and
differences in theme and form.

4, What does “NIMBY” stand for, and how is the phrase relevant to the theme of “Woodchucks”?

5.  Think of a time when your own values and ideals have been challenged by extraneous
circumstances and relate this conflict to the theme of “Woodchucks.”

Feature Unit: The Poetry of the Harlem Renaissance

The Poetry of the Harlem Renaissance

Introduction

In the early years of the twentieth century, a labour shortage, mainly in the manufacturing sector, combined
with a pervasive racism, which the abolition of slavery had failed to eradicate, lured hundreds of thousands of
African Americans north, to the large cities of New York, Philadelphia, Detroit, and Chicago. Many settled
in the Harlem borough of New York. Prosperity fosters culture, and soon black artists, musicians, poets,
playwrights, and novelists were painting, writing music, editing literary magazines, producing plays, and
publishing their stories and poems.
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Claude McKay’s 1922 poetry collection Harlem Shadows is among the earliest and most successful books,
credited by some literary historians as the book that initiated the Harlem Renaissance. Jean Toomer’s, Cane,
appeared a year later, to critical acclaim from not only black but prominent white authors, notably Sherwood
Anderson. Langston Hughes has emerged as the great poet of the movement, mainly because of his
innovative style, echoing the jazz rhythms and speech patterns of African American musicians and ordinary
citizens, evident in the poems included in his 1926 collection, The Weary Blues. Countee Cullen preferred to
work in traditional regular verse forms, though his poetry collections, Copper Sun, in 1927 and The Ballad of
the Brown Girl, a year later, reveal his commitment to the struggle for equal rights.

As a literary movement, the Harlem Renaissance faded in the 1930’s, as the Great Depression challenged
the same economic prosperity that had helped to launch the Renaissance. But the Harlem Renaissance left a
lasting legacy. It provided the inspiration—and fuel—for the Civil Rights Movement of the 1960’s. It
resurged in the Black Arts Movement of the 1970’s, when poets like Amiri Baraka, Audre Lorde, Nikki
Giovanni, and Sonia Sanchez, using more militant language and angrier tones, protested against the same
social conditions which had angered and frustrated the poets of the Harlem Renaissance.

Claude McKay (1889-1948)

“Harlem Shadows”

I hear the halting footsteps of a lass
In Negro Harlem when the night lets fall
Its veil. I see the shapes of girls who pass
To bend and barter at desire’s call.
Ah, little dark girls who in slippered feet
Go prowling through the night from street to street! Through the long night until the silver break
Of day the little gray feet know no rest;
Through the lone night until the last snow-flake
Has dropped from heaven upon the earth’s white breast,
The dusky, half-clad girls of tired feet
Are trudging, thinly shod, from street to street.
Ah, stern harsh world, that in the wretched way
Of poverty, dishonor and disgrace,
Has pushed the timid little feet of clay,
The sacred brown feet of my fallen race!
Ah, heart of me, the weary, weary feet
In Harlem wandering from street to street.

Activities

1.  What is the significance of the title of the poem?

2.  What is the tone, the voice, of this poem and how does the poet achieve this tone?

3. Assess the poem’s rhythm and rhyme scheme.

4.  Whom does the poet blame for the plight of the “dusky, half-clad girls of tired feet”?
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Jean Toomer (1894-1967)

“Georgia Dusk”

The sky, lazily disdaining to pursue
The setting sun, too indolent to hold
A lengthened tournament for flashing gold,
Passively darkens for night’s barbecue,A feast of moon and men and barking hounds,
An orgy for some genius of the South
With blood-hot eyes and cane-lipped scented mouth,
Surprised in making folk-songs from soul sounds.The sawmill blows its whistle, buzz-saws stop,
And silence breaks the bud of knoll and hill,
Soft settling pollen where plowed lands fulfill
Their early promise of a bumper crop.
Smoke from the pyramidal sawdust pile
Curls up, blue ghosts of trees, tarrying low
Where only chips and stumps are left to show
The solid proof of former domicile.

Meanwhile, the men, with vestiges of pomp,
Race memories of king and caravan,
High-priests, an ostrich, and a juju—man,1
Go singing through the footpaths of the swamp.

Their voices rise . . the pine trees are guitars,
Strumming, pine-needles fall like sheets of rain . .
Their voices rise . . the chorus of the cane
Is caroling a Vesper2 to the stars . .

O singers, resinous and soft your songs
Above the sacred whisper of the pines,
Give virgin lips to cornfield concubines,
Bring dreams of Christ to dusky cane-lipped throngs.

Activities
1 Where and when is this poem set? How might the “dusk” of the title be used symbolically?
2 There is a narrative tinge to the poem. Summarize the story it tells.
3.  What is the poet urging the black sawmill workers to do in the poem’s last stanza?
4 The Harlem Renaissance poets were concerned with African American emancipation, civil

rights, equality. How do these concerns figure in “Georgia Dusk”?

1. The magician/healer of the African village. The ostrich is native to Africa. It cannot fly; hence it might have symbolic overtones in a poem which touches
on African American freedom and oppression.
2. A religious service held in the late afternoon/early evening.
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Langston Hughes (1902-1967)

“Harlem”

Read “Harlem (https://www.poetryfoundation.org/poems/46548/harlem).”
Activities

1.  What is the veiled threat implicit in this poem? What are the sources of the threat? How does
this threat inform the theme of the poem?

2. Identify similes and metaphors Hughes uses in the poem and assess why the are effective?

3.  Hear Hughes read “Harlem” (https://youtu.be/ujbtBEhXtEc?si=YvxUFQQLYIUG8s5Y). How
does hearing the poet read his work help you understand and appreciate it?

Countee Cullen (1903-1946)

“Yet Do | Marvel”

I doubt not God is good, well-meaning, kind
And did He stoop to quibble could tell why
The little buried mole continues blind,

Why flesh that mirrors Him must some day die,
Make plain the reason tortured Tantalus’

Is baited by the fickle fruit, declare

If merely brute caprice dooms Sisyphus4
To struggle up a never-ending stair.
Inscrutable His ways are, and immune

To catechism’ by a mind too strewn

With petty cares to slightly understand
What awful brain compels His awful hand.
Yet do I marvel at this curious thing:

To make a poet black, and bid him sing!

Activities
1.  What is the issue troubling the poet? What four examples does he provide to illustrate the

nature of the problem?

2. Does the “curious thing” referenced near the end of the poem help to exonerate God and the
gods or is it another example of the gods’ indifferent cruelty?

3.  How do we know this poem is a Shakespeare sonnet?

3. In Greek mythology, Tantalus was left stranded in a pool of water, as punishment for his offenses against the gods. Above him were branches filled with
ripe fruits, but they were always just out of reach, whenever he tried to pick them. Below his was sweet water, but it receded whenever he tried to
drink. Our word “tantalize” comes from the Tantalus myth.

4. In Greek mythology, Sisyphus was forced to push a heavy boulder up a hill (in some versions of the myth, climb a never-ending staircase) as punishment
for his offenses against the gods. Whenever he was about to crest the hill, the boulder rolled back down.

5. Explication of a Christian text.
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4.  Watch and hear “Yet Do I Marvel” read (https://www.youtube.com/watch?v=XKAuuMI9gHs).
Does hearing the poem read aloud help you understand it?

John Magee (1922-1941)

“High Flight”

Oh! I have slipped the surly bonds of earth,

And danced the skies on laughter-silvered wings;
Sunward I’ve climbed, and joined the tumbling mirth
Of sun-split clouds, —and done a hundred things
You have not dreamed of —Wheeled and soared and swung
High in the sunlit silence. Hov’ring there

I’ve chased the shouting wind along, and flung

My eager craft through footless halls of air...

Up, up the long, delirious, burning blue

I’ve topped the wind-swept heights with easy grace
Where never lark or even eagle flew —

And, while with silent lifting mind I’ve trod

The high untrespassed sanctity of space,

Put out my hand, and touched the face of God.

Activities

1.

Why does Magee describe the “bonds of earth” as “surly”?

[

Magee tries to use the rhythm of his language to mimic the feel of a small plane (here a spitfire
in which he was training to be a fighter pilot in World War II) in flight. Does he succeed? Support
your answer.

3.  Why does God enter the poem in the last line? How does the reference add to the theme of the
poem?

4.  How do we know this poem is a sonnet?

Dylan Thomas (1914-1953)

“Do Not Go Gentle into that Good Night”

Do not go gentle into that good night,
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Old age should burn and rave at close of day;

Rage, rage against the dying of the light. Though wise men at their end know dark is right,
Because their words had forked no lightning they

Do not go gentle into that good night.Good men, the last wave by, crying how bright
Their frail deeds might have danced in a green bay,

Rage, rage against the dying of the light. Wild men who caught and sang the sun in flight,
And learn, too late, they grieve it on its way,

Do not go gentle into that good night.Grave men, near death, who see with blinding sight
Blind eyes could blaze like meteors and be gay,

Rage, rage against the dying of the light.And you, my father, there on the sad height,
Curse, bless, me now with your fierce tears, I pray.

Do not go gentle into that good night.

Rage, rage against the dying of the light.

Activities

1.  To what do the phrases “that good night” and “the dying of the light,” which echo throughout
the poem, refer?

2. What is the form/genre of this poem? How does the form influence the poem’s content?

3.  Thomas references four types of people who refuse to go gentle into that good night, who rage
against the dying of the light. What are these four types of people? Why have all of them
experienced disappointments in their lives? What is the nature of these disappointments? How do
they or should they express their regrets?

4.  Watch and hear Thomas read “Do Not Go Gentle into that Good Night” (https://www.youtube.c
om/watch?v=1mRec3VbH3w). Does the reading of the poem help you understand and appreciate
it? Explain your answer.

Stevie Smith (1902-1971)

“Not Waving but Drowning”

Read “Not Waving but Drowning (https://www.poetryfoundation.org/poems/46479/not-waving-but-dro
wning).” Watch and hear Smith read and explain the context of “Not Waving but Drowning” (https://w
ww.youtube.com/watch?v=FKHWEWOTrL9s).
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Activities

1.  How does the metaphor implicit in the poem’s title signal the theme of the poem?
2. Why do the drowning man’s friends misread and misinterpret signals he sends them?

3. Assess the truth of the theme of the poem, providing an example if you can.

E.E. Cummings (1894-1962)

“Anyone Lived in a Pretty How Town”

Read “Anyone Lived in a Pretty How Town (https://poets.org/poem/anyone-lived-pretty-how-town).”
Watch and hear Cummings read “Anyone Lived in a Pretty How Town” (http://www.openculture.com/
2013/03/ee_cummings_recites_anyone_lived_in_a_pretty_how_town_1953.html).

“Somewhere | Have Never Travelled”

Read “Somewhere I Have Never Travelled (https://poets.org/poem/somewhere-i-have-never-travelledgl
adly-beyond).” Watch and hear Cummings read “Somewhere I Have Never Travelled” (https://www.yo
utube.com/watch?v=uWcuGoOrEFo).

Activities

1.

What is a ballad? How is “Anyone Lived in a Pretty How Town” like a ballad? How is it not?

B

Why are the names of the characters in “Anyone Lived in a Pretty How Town” so
indeterminate? How do their names help establish the theme of the poem?

Paraphrase stanza six of “Anyone Lived in a Pretty How Town.”

4.  The syntax is some lines of “Anyone Lived in a Pretty How Town” is convoluted to such an
extent they make no literal sense. Identify two or three examples. What is Cummings’ point in so
defying the conventions of language?

5. Compare and contrast the form of “Somewhere I Have Never Travelled” with the form of
“Anyone Lived in a Pretty How Town.”

Sy

6.  To whom is “Somewhere I Have Never Travelled” addressed? Who is the “I”’; who is the “you’
in the poem? How do you know this?

7.  What effect does the “you” in the poem have upon the speaker? How does this relationship
help establish the theme of the poem?
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8.  Paraphrase stanza four of “Somewhere I Have Never Travelled.”

T.S. Eliot (1888-1965)

“The Hollow Men”

Read “The Hollow Men (https://www.d.umn.edu/~tbacig/cst1010/chs/eliot.html).”
“The Journey of the Magi”

Read “The Journey of the Magi (https://www.poetryarchive.org/poem/journey-magi).”

“The Love Song of J. Alfred Prufrock”

Read “The Love Song of J. Alfred Prufrock (https://www.bartleby.com/198/1.html).”

Activities

1. Consider the form of “The Hollow Men”: short, free-verse lines, in five parts, sub-divided into
stanzas of various length and number. Some lines seem to end before the poet’s thought is
completed. How does this form augment the poem’s theme?

2. Is “The Hollow Men” as relevant today as it was when Eliot wrote it? Who are “The Hollow
Men” of contemporary society, and what do they need to lead a more fulfilling life?

3. Compare and contrast the tone (cf. Glossary) of “The Journey of the Magi” with the tone of the
earlier poems by Eliot. Is there a difference in tone? How do you account for the difference or the
lack thereof?

4.  Like “The Love Song of J. Alfred Prufrock,” “The Journey of the Magi” is a free-verse
narrative poem, its speaker one of the Magi or Wise Men. Compare and contrast the characters of
Prufrock and the Wise Man.

5. Is “The Journey of the Magi” a Christian poem only, or is it relevant to people of other faiths?
Explain your answer.

6.  What features of “The Love Song of J. Alfred Prufrock” identify it as a dramatic monologue
(cf. Glossary)?

7. Why does Prufrock find it impossible to ask “the overwhelming question”? What changes
might he make to his life and attitude that would help him ask the woman the question?

8.  Does Prufrock evoke your pity? Your condemnation? Can you identify with him, in any way?
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E. ). Pratt (1882-1964)

“From Stone to Steel”

Read “From Stone to Steel (https://canpoetry.library.utoronto.ca/pratt/poem2.htm).”

Activities

1.  Throughout the poem, Pratt presents many comparisons and contrasts: the stone age, bronze
age, steel age; Java and Geneva; the Neanderthal and the Aryan; paganism and Christianity; the
Euphrates and the Rhine; the temple and the cave. What point is Pratt making? What is the theme
of the poem?

I

Paraphrase the third stanza of the poem.

2

How does the regular verse form of the poem complement its theme?

4.  In what sense do “The yearlings still the altars crave / As satisfaction for a sin”?

Feature Unit: The Poetry of World War |

The Poetry of World War I

Introduction

The “war to end wars,” as H.G. Wells described it in a series of newspaper articles,’ began in 1914. The
main belligerents were the allied forces of France, Britain, and the dominions, including Canada, Australia,
and New Zealand; Russia (until 1917) and, after April 1917, the United States—versus the central powers:
Germany, Austria-Hungary, Bulgaria, and Turkey. Few believed that the war would last very long, but
gradually both sides became mired in a stalemate, and it dragged on until November 1918, with unparalleled
loss of life—nearly nine million combatants and millions of civilians died as a result of the war.

One striking difference between the war poetry of the Victorian Age as seen in Tennyson’s “The Charge of
the Light Brigade” and the poetry of World War I is the shift from a more or less unquestioning acceptance of
war to a growing disillusionment. Although Tennyson makes clear that the military command had blundered
in this instance, he refuses to dwell on the incompetence of the generals and instead emphasizes the bravery
of the British soldier. Similarly, Rupert Brooke, perhaps the public face of the British war effort before his
death prior to seeing action, carries forward a romanticized, chivalric view of war, particularly in his poem,
“The Soldier,” a poem that Dean Inge, one of the most important clergymen in Britain, read as part of his
Easter Sunday sermon at St. Paul’s Cathedral in 1914, and to which Winston Churchill referred in an obituary

6. The articles were later published in book form as The War That Will End War (https://archive.org/details/warthatwillendwaOOwelluoft&gt;)
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published in the Times three days after Brooke’s death. Even Siegfried Sassoon, the poet who, along with
Wilfred Owen, was considered one of the poets most critical of the war, seems to echo Brooke’s
romanticizing attitude in an early poem, “Absolution”:

...War is our scourge; yet war has made us wise,
And, fighting for our freedom, we are free.

Horror of wounds and anger at the foe,
And loss of things desired; all these must pass.
We are the happy legion...

But as the war dragged on, with more and more poets killed and the survivors increasingly disillusioned, a
patriotic poem such as ‘The Soldier’ became a ridiculous anachronism in the face of the realities of trench
warfare, and the even more blatantly patriotic note sounded by John Freeman’s ‘Happy is England Now,’
which claimed that ‘there’s not a nobleness of heart, hand, brain/But shines the purer; happiest is England
now/In those that fight’ seemed obscene” (Norton Anthology of English Literature, 20th Century and After,
9th ed., 2017). And unlike Tennyson’s uncritical response to the effects of blundering generals, Sassoon
implies in a later poem, that the cheery old general, safely distant from the front line, who passes two enlisted
men on their way to the front, is perhaps the real enemy: “Now the soldiers he smiled at are most of ’em
dead/And we’re cursing his Staff for incompetent swine” (“The General”). Interestingly, Sassoon tempered
the sting of the final line in the published version. A draft version reads, “murdered them” rather than “did for
them.”

For a complete account of the rich history of World War I poetry, see the First World War Poetry Digital
Archives (http:/wwl1lit.nsms.ox.ac.uk/ww1lit/).

Wilfred Owen (1893-1918)

“Disabled”

He sat in a wheeled chair, waiting for dark,
And shivered in his ghastly suit of grey,
Legless, sewn short at elbow. Through the park
Voices of boys rang saddening like a hymn,
Voices of play and pleasure after day,
Till gathering sleep had mothered them from him.About this time Town used to swing so gay
When glow-lamps budded in the light blue trees,
And girls glanced lovelier as the air grew dim,
—In the old times, before he threw away his knees.
Now he will never feel again how slim
Girls’ waists are, or how warm their subtle hands.
All of them touch him like some queer disease.

There was an artist silly for his face,
For it was younger than his youth, last year.
Now, he is old; his back will never brace;
He’s lost his colour very far from here,
Poured it down shell-holes till the veins ran dry,
And half his lifetime lapsed in the hot race,
And leap of purple spurted from his thigh.
One time he liked a bloodsmear down his leg,
After the matches carried shoulder-high.
It was after football, when he’d drunk a peg,
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He thought he’d better join. He wonders why . . .
Someone had said he’d look a god in Kkilts.

That’s why; and maybe, too, to please his Meg,
Aye, that was it, to please the giddy jilts,
He asked to join. He didn’t have to beg;
Smiling they wrote his lie; aged nineteen years.
Germans he scarcely thought of; and no fears
Of Fear came yet. He thought of jewelled hilts
For daggers in plaid socks; of smart salutes;
And care of arms; and leave; and pay arrears;
Esprit de corps; and hints for young recruits.
And soon, he was drafted out with drums and cheers.

Some cheered him home, but not as crowds cheer Goal.
Only a solemn man who brought him fruits
Thanked him; and then inquired about his soul.
Now, he will spend a few sick years in Institutes,
And do what things the rules consider wise,
And take whatever pity they may dole.
To-night he noticed how the women’s eyes
Passed from him to the strong men that were whole.
How cold and late it is! Why don’t they come
And put him into bed? Why don’t they come?

“Dulce et Decorum Est”’

Bent double, like old beggars under sacks,
Knock-kneed, coughing like hags, we cursed through sludge,
Till on the haunting flares we turned our backs
And towards our distant rest began to trudge.
Men marched asleep. Many had lost their boots
But limped on, blood-shod. All went lame; all blind;
Drunk with fatigue; deaf even to the hoots
Of tired, outstripped Five-Nines"® that dropped behind.Gas! Gas! Quick, boys!—An ecstasy of fumbling,
Fitting the clumsy helmets just in time;
But someone still was yelling out and stumbling
And flound’ring like a man in fire or lime...
Dim, through the misty panes and thick green light,
As under a green sea, I saw him drowning.
In all my dreams, before my helpless sight,
He plunges at me, guttering, choking, drowning.

If in some smothering dreams you too could pace
Behind the wagon that we flung him in,
And watch the white eyes writhing in his face,
His hanging face, like a devil’s sick of sin; (20)
If you could hear, at every jolt, the blood
Come gargling from the froth-corrupted lungs,
Obscene as cancer, bitter as the cud

7. Owen alludes in the title and in the last two lines to Horace, Odes 3.2.13: “It is sweet and fitting to die for one’s country.”

8. 5.9-caliber shells.
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Of vile, incurable sores on innocent tongues,—

My friend, you would not tell with such high zest (25)
To children ardent for some desperate glory,

The old Lie: Dulce et decorum est

Pro patria mori.

“Futility”

Move him into the sun—
Gently its touch awoke him once,
At home, whispering of fields unsown.
Always it woke him, even in France,
Until this morning and this snow.
If anything might rouse him now
The kind old sun will know.Think how it wakes the seeds—
Woke, once, the clays of a cold star.
Are limbs so dear-achieved, are sides
Full-nerved,—still warm,—too hard to stir?
Was it for this the clay grew tall?
—O what made fatuous sunbeams toil
To break earth’s sleep at all?

“Anthem for Doomed Youth”’

What passing-bells for these who die as cattle'”?
— Only the monstrous anger of the guns.
Only the stuttering rifles’ rapid rattle
Can patter out their hasty orisons.
No mockeries now for them; no prayers nor bells;
Nor any voice of mourning save the choirs,—
The shrill, demented choirs of wailing shells;
And bugles calling for them from sad shires.

What candles may be held to speed them all?
Not in the hands of boys, but in their eyes
Shall shine the holy glimmers of goodbyes.
The pallor of girls’ brows shall be their pall;
Their flowers the tenderness of patient minds,
And each slow dusk a drawing-down of blinds".

9. Siegfried Sassoon helped Owen with the revision of this poem and suggested the word "anthem" for the title.
10. Jon Stallworthy notes in his edition of Owen’s poetry, “WO was probably responding to the anonymous Prefatory Note to Poems of Today: an Anthology

(1916), of which he possessed the December 1916 reprint: 'This book has been compiled in order that boys and girls, ...may also know something of

the newer poetry of their own day. Most of the writers are living...while one of the youngest...has gone singing to lay down his life for his country’s

cause....there is no arbitrary isolation of one theme from another; they mingle and interpenetrate throughout, to the music of Pan’s flute, and of Love’s

viol, and the bugle-call of Endeavour, and the passing-bells of Death.””

11. Stallworthy reminds the reader that “the drawing down of blinds, now an almost-forgotten custom, indicated either that a funeral procession was passing

or that there had been a death in the house. It was customary to keep the coffin in the house until taking it to church; it would be placed in the darkened
parlour, with a pall and flowers on it and lighted candles nearby. Relatives and friends would enter the room to pay their last respects. The sestet of the

poem, in fact, refers to a household in mourning.”
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Owen Activities

1.  Look at the following recruitment poster (https://www.pinterest.ca/pin/47660757304818000
5/?Ip=true). Do you think Owen had it in mind when he wrote the last line of “Disabled”?

2. Read Dr. Stuart Lee’s Background to “Dulce et Decorum Est” (http://ww1lit.nsms.ox.ac.uk/ww
1lit/education/tutorials/manuscript/owen/backgrnd). Which one of the four do you prefer and
why?

3. Notice the subtitle in the first: “To a Certain Poetess” Who might that be? Remember to click
on the Stage 1 and 2 links at To visit Oxford Tutorial page for Dulce et Decorum Est (http://ww1li
t.nsms.ox.ac.uk/wwllit/education/tutorials/manuscript/owen).

4.  What has occurred just before the poem “Futility” begins?

5.  What scene do you visualize at the opening of “Futility”?

6.  Who is speaking in “Futility”? What is his relation to “him”?

7. To whom is he speaking in line 1 of “Futility”?

8.  Why does the speaker in “Futility” want “him” moved into the sun?

9.  What reasons does the speaker in “Futility” give for thinking the sun will help?

10.  What is the connotation of “sun”? “snow”? “clay”?

11.  What does “fatuous” mean?

12.  Rhythm: How should we read the second stanza of “Futility”? What effect do the many
hyphens have on the tempo of our reading?

13. How does the title “Futility” relate to the theme?

14.  What kind of sonnet is “Anthem for Doomed Youth”? What is its rhyme scheme?

Siegfried Sassoon (1886-1967)

“Counter-Attack”

Read Sassoon’s “Counter-Attack. (https://www.poetryfoundation.org/poems/57220/counter-attack)”

Sassoon Activities

1.

2.

What does the image in line 8 of Stanza 2 describe? One critic is reminded of the Goya
painting The Colossus (http://en.wikipedia.org/wiki/The_Colossus_(painting)), which described
another war scene (the Peninsular War). What do you think?

In the published version of the poem (Collected Poems: 1908-1956, Faber), the lines 7—13 are
indented. What would be the effect or purpose of this indentation?
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Wallace Stevens (1879-1955)
“The Emperor of Ice Cream”

Read “The Emperor of Ice Cream (https://www.poetryfoundation.org/poems/45234/the-emperor-of-ice-
cream).”

Activities

1.

What is a wake? What evidence in the poem suggests its setting is a wake?

I

What is the denotation and the connotation of the “wenches” of line 4?

3.  Express line 7 in your own words. How does this line, along with line 15, suggest the theme of
the poem?

4.  What is hedonism? Does “The Emperor of Ice Cream” embrace or reject a hedonistic
philosophy? Explain your answer.

5.  Hear “The Emperor of Ice Cream” read and explicated (https://www.youtube.com/watch?v=A
K8zsKQ2s80). Does the explication enhance your understanding and enjoyment?

E.A. Robinson (1869-1935)

“Richard Cory”

Whenever Richard Cory went down town,

We people on the pavement looked at him:

He was a gentleman from sole to crown,

Clean favored, and imperially slim.And he was always quietly arrayed,

And he was always human when he talked;

But still he fluttered pulses when he said,

“Good-morning,” and he glittered when he walked.And he was rich—yes, richer than a king—
And admirably schooled in every grace:

In fine, we thought that he was everything

To make us wish that we were in his place.So on we worked, and waited for the light,
And went without the meat, and cursed the bread;

And Richard Cory, one calm summer night,

Went home and put a bullet through his head.
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Activities

1.  What does Richard Cory look like? Why is his physical appearance important to the poem’s
meaning?

2. What is the form/genre of this poem, its rhythm pattern and rhyme scheme? How does the form
intensify the shock of the poem’s ending?

2

When is the poem set? How does the setting intensify the shock of the poem’s ending?

>

Is the story embedded in this poem credible? Support your answer.

William Butler Yeats (1865-1939)

. 12
“The Lake Isle of Innisfree”

I will arise and go now, and go to Innisfree,

And a small cabin build there, of clay and wattles" made;

Nine bean-rows will I have there, a hive for the honey-bee,

And live alone in the bee-loud glade.And I shall have some peace there, for peace comes dropping
slow,

Dropping from the veils of the morning to where the cricket sings;

There midnight’s all a glimmer, and noon a purple glow,

And evening full of the linnet’s wings.

I will arise and go now, for always night and day

I hear lake water lapping with low sounds by the shore;
While I stand on the roadway, or on the pavements grey,
I hear it in the deep heart’s core.

“No Second Troy”

Why should I blame her'” that she filled my days
With rniseryls, or that she would of late

12. Innisfree is a small island in the middle of Lough (Lake) Gill, near Sligo, the town in the northwest of Ireland, where Yeats spent many
happy summers, holidaying with his mother’s family. He was living in London in 1888 when he wrote the poem. The poem expresses
the universal desire to “get away from it all,” to retreat from a busy life in the city and find a quiet haven, surrounded by nature’s
beauty. Though one of his most famous poems, he, ironically, grew weary of reciting it at his lectures, so often was it requested.

13. Thin branches woven together.

14. Maud Gonne, the beautiful Irish revolutionary leader, whom Yeats loved for much of his life. She was to him the reincarnation of Helen
of Troy, in the ancient world a major trading port in what is now Turkey. Helen was so beautiful, she was abducted by the Trojan Paris,
and her husband, Menelaus, King of the Greek city of Sparta, attacked Troy to get her back.

15. Yeats proposed to Maud, but she admitted to him she had two children with a married French journalist. Later, she married John
MacBride, a major in the Irish Republican Army, a man Yeats despised. (cf. “Easter, 1916”).
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Have taught to ignorant men most violent ways,

Or hurled the little streets upon the great.

Had they but courage equal to desire?

What could have made her peaceful with a mind
That nobleness made simple as a fire,

With beauty like a tightened bow, a kind

That is not natural in an age like this,

Being high and solitary and most stern?

Why, what could she have done, being what she is?
Was there another Troy for her to burn?

“Easter, 1916”

I have met them at close of day
Coming with vivid faces

From counter or desk among grey
Eighteenth-century houses.

I have passed with a nod of the head
Or polite meaningless words,

Or have lingered awhile and said
Polite meaningless words,

And thought before I had done
Of a mocking tale or a gibe

To please a companion

Around the fire at the club,

Being certain that they and I

But lived where rnotley17 is worn:
All changed, changed utterly:

A terrible beauty is born.That woman’s"® days were spent
In ignorant good-will,

Her nights in argument

Until her voice grew shrill.

What voice more sweet than hers
When, young and beautiful,

She rode to harriers?

This man"’ had kept a school

And rode our winged horsezo;

16. On Easter Monday, April 24, 1916, a paramilitary group of Irish republicans occupied central Dublin and proclaimed Ireland independent
of Great Britain. The British government regained control within the week, and, ultimately charged the republican leaders with treason.
They were tried quickly and executed, compounding rather than solving the problem, in that many moderate republicans were outraged
and radicalized. Yeats was among them. His bewildered new perspective is expressed in the poem’s famous refrain, “A terrible beauty
is born.” He knew many of the revolutionary leaders, including Maud Gonne’s estranged husband whom he despised, as “A drunken
vainglorious lout,” but whom he nevertheless acknowledges in this poem.

17. Colourful, often ragged clothing worn by a court jester.

18. Constance Gore-Booth (1868-1927), the only woman among the revolutionary and the only one spared execution, sentenced instead to a
long prison sentence, later commuted.

19. Padraic Pearse (1879-1916), a teacher and a poet.
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This other his helper and friend”"
Was coming into his force;

He might have won fame in the end,
So sensitive his nature seemed,

So daring and sweet his thought.
This other man I had dreamed

A drunken, vainglorious lout™,

He had done most bitter wrong

To some who are near my heart,

Yet I number him in the song;

He, too, has resigned his part

In the casual comedy;

He, too, has been changed in his turn,
Transformed utterly:

A terrible beauty is born.

Hearts with one purpose alone

Through summer and winter seem

Enchanted to a stone

To trouble the living stream.

The horse that comes from the road.

The rider, the birds that range

From cloud to tumbling cloud,

Minute by minute they change;

A shadow of cloud on the stream

Changes minute by minute;

A horse-hoof slides on the brim,

And a horse plashes within it;

The long-legged moor-hens dive,

And hens to moor-cocks call;

Minute by minute they live:

The stone’s in the midst of all.
Too long a sacrifice

Can make a stone of the heart.

O when may it suffice?

That is Heaven’s part, our part

To murmur name upon name,

As a mother names her child

When sleep at last has come

On limbs that had run wild.

What is it but nightfall?

No, no, not night but death;

Was it needless death after all?

20. Pegasus, the winged horse, upon whom rode the poets’ muse.
21. Thomas MacDonagh (1878-1916), Yeats's fellow poet and dramatist.
22. John MacBride, Irish Republican Army major, whom Yeats despised because he had married and abused Maud before she left him.
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For England may keep faith®
For all that is done and said.
We know their dream; enough
To know they dreamed and are dead,;
And what if excess of love
Bewildered them till they died?
I write it out in a verse —
MacDonagh and MacBride
And Connolly24 and Pearse
Now and in time to be,
Wherever green is worn,

Are changed, changed utterly:
A terrible beauty is born.

“The Second Coming”25

Turning and turning in the widening gylre26

The falcon cannot hear the falconer;

Things fall apart; the centre cannot hold,;

Mere anarchy is loosed upon the world,

The blood-dimmed tide is loosed, and everywhere
The ceremony of innocence is drowned;

The best lack all conviction, while the worst

Are full of passionate intensity.Surely some revelation is at hand,;
Surely the Second Coming is at hand.

The Second Coming! Hardly are those words out
When a vast image out of Spiritus Mundi”’
Troubles my sight: somewhere in sands of the desert
A shape with lion body and the head of a man,28
A gaze blank and pitiless as the sun,

Is moving its slow thighs, while all about it

Reel shadows of the indignant desert birds.

The darkness drops again; but now I know

That twenty centuries of stony sleep29

Were vexed to nightmare by a rocking c1radle,30
And what rough beast, its hour come round at last,
Slouches towards Bethlehem’' to be born?

23. That is, may grant independence to Ireland, as Britain finally did in 1921.

24. James Connolly (1870-1916), prominent trade unionist, one of the rebellion’s paramilitary commanders.

25. The second coming of Jesus Christ—whom Yeats envisions here as an anti-Christ—on Judgment Day.

26. A spiral that continues to widen until it collapses. The gyre is Yeats’s symbol of a civilization spiralling out of control, at the end of its
2,000-year cycle.

27. The spirit of the world. Similar to Carl Jung’s notion of the collective unconscious, it is a storehouse of knowledge shared by all; here,
knowledge of a saviour or demon.

28. The anti-Christ, similar to the Beast of the Apocalypse, described in the “Book of Revelation” in the Christian Bible.

29. The 2,000 years before the birth of Christ.

30. Wherein lay the baby Jesus.
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“A Prayer for My Daughter”32

Once more the storm is howling, and half hid
Under this cradle-hood and coverlid

My child sleeps on. There is no obstacle

But Gregory’s wood” and one bare hill
Whereby the haystack- and roof-levelling wind.
Bred on the Atlantic, can be stayed;

And for an hour I have walked and prayed
Because of the great gloom that is in my mind.I have walked and prayed for this young child an hour
And heard the sea-wind scream upon the tower,
And-under the arches of the bridge, and scream
In the elms above the flooded stream;
Imagining in excited reverie

That the future years had come,

Dancing to a frenzied drum,

Out of the murderous innocence of the sea.

May she be granted beauty and yet not

Beauty to make a stranger’s eye distraught,

Or hers before a looking-glass, for such,

Being made beautiful overmuch,

Consider beauty a sufficient end,

Lose natural kindness and maybe

The heart-revealing intimacy

That chooses right, and never find a friend.
Helen™ being chosen found life flat and dull

And later had much trouble from a fool,

While that great Queen,35 that rose out of the spray,

Being fatherless could have her way

Yet chose a bandy-legged smith” for man.

It’s certain that fine women’ eat

A crazy salad with their meat

Whereby the Horn of plenty38 is undone.
In courtesy I’d have her chiefly learned;

Hearts are not had as a gift but hearts are earned

31. Town in the Middle East, famous as the birthplace of Jesus.

32. Yeats was 54 when his first child, a daughter Ann, was born on February 26, 1919. An artist, she never married and died in 2001. Yeats’s
son, two years younger, was an Irish politician. He died in 2007, survived by three daughters and a son.

33. On Lady Gregory’s property (cf. “The Wild Swans at Coole”), and near the ancient Norman tower, Thoor Ballylee, in Galway, which
Yeats renovated, and where he lived, on and off, from his marriage in 1917 until his death.

34. See “No Second Troy,” note 1.

35. Venus, the goddess of love.

36. Vulcan, lame; i.e., bandy-legged, blacksmith to the gods.

37. Yeats is likely thinking of Maud Gonne, who married a man vastly inferior, in Yeats’s opinion, to him.

38. In Greek myth, the horn of the goat that suckled the chief of the gods, Zeus, filling Zeus with nectar and ambrosia; hence, the horn of
plenty is a symbol of abundance, “plenty.”
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By those that are not entirely beautiful;

Yet many, that have played the fool

For beauty’s very self, has charm made wise.
And many a poor man that has roved,

Loved and thought himself beloved,

From a glad kindness cannot take his eyes.

May she become a flourishing hidden tree
That all her thoughts may like the linnet be,
And have no business but dispensing round
Their magnanimities of sound,

Nor but in merriment begin a chase,
Nor but in merriment a quarrel.

O may she live like some green laurel
Rooted in one dear perpetual place.

My mind, because the minds that I have loved,
The sort of beauty that I have approved,
Prosper but little, has dried up of late,

Yet knows that to be choked with hate
May well be of all evil chances chief.
If there’s no hatred in a mind

Assault and battery of the wind

Can never tear the linnet from the leaf.

An intellectual hatred is the worst,
So let her think opinions are accursed.
Have I not seen the loveliest woman” born
Out of the mouth of plenty’s horn,
Because of her opinionated mind
Barter that horn and every good
By quiet natures understood
For an old bellows full of angry wind?

Considering that, all hatred driven hence,
The soul recovers radical innocence
And learns at last that it is self-delighting,
Self-appeasing, self-affrighting,

And that its own sweet will is Heaven’s will;
She can, though every face should scowl
And every windy quarter howl

Or every bellows burst, be happy still.

And may her bridegroom bring her to a house
Where all’s accustomed, ceremonious;

For arrogance and hatred are the wares
Peddled in the thoroughfares.

How but in custom and in ceremony
Are innocence and beauty born?

39. Maud Gonne again.
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Ceremony’s a name for the rich horn,
And custom for the spreading laurel tree

“Leda and the Swan”40

A sudden blow: the great wings beating still

Above the staggering girl, her thighs caressed

By the dark webs, her nape caught in his bill,

He holds her helpless breast upon his breast. How can those terrified vague fingers push
The feathered glory from her loosening thighs?

And how can body, laid in that white rush,

But feel the strange heart beating where it lies?

A shudder in the loins engenders there
The broken wall, the burning roof and tower
And Agamemnon dead.

Being so caught up,
So mastered by the brute blood of the air,
Did she put on his knowledge with his power
Before the indifferent beak could let her drop?

“Sailing to Byzantium”42

IThat" is no country for old men. The young
In one another’s arms, birds in the trees

— Those dying generations — at their song,
The salmon-falls, the mackerel-crowded seas,
Fish, flesh, or fowl, commend all summer long
Whatever is begotten, born, and dies.

Caught in that sensual music all neglect
Monuments of unageing intellect.

IT
An aged man is but a paltry thing,
A tattered coat upon a stick, unless
Soul clap its hands and sing,44 and louder sing

40. Leda was the queen of the Greek city state, Sparta; the Swan was Zeus, supreme god of Greek mythology. According to the myth that
inspired this sonnet, Zeus came to Leda in the form of a swan and raped her. Nine months later, Leda gave birth to two girls. Helen
would precipitate the Trojan War when she ran off with the Trojan prince, Paris, escaping from her Greek husband Menelaus.
Clytemnestra would marry and murder Agamemnon, the leader of the Greek army and the brother of Menelaus. Leda also gave birth to
two boys: Castor and Pollux.

41. References events of the Trojan War.

42. In A Vision, the book wherein he outlines his personal philosophy, Yeats identified sixth-century Byzantium (present-day Istanbul in
Turkey) as his idea of Utopia. The unity of purpose among citizens from all walks of life to create a city that revealed their reverence
for art, poetry, music, and architecture was, for Yeats, a model all nations, especially Ireland, should follow.

43. Treland.

44. One of Yeats’s favourite poets was William Blake (1757-1827), who claimed he saw the soul of a brother who had just died, rise out of
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For every tatter in its mortal dress,
Nor is there singing school but studying
Monuments of its own magnificence;
And therefore I have sailed the seas and come
To the holy city of Byzantium.

I1I

O sages standing in God’s holy fire
As in the gold mosaic of a wall,
Come from the holy fire, perne in a gyre,45
And be the singing-masters of my soul.
Consume my heart away; sick with desire
And fastened to a dying animal
It knows not what it is; and gather me
Into the artifice of eternity.

v

Once out Of nature I shall never take
My bodily form from any natural thing,
But such a form as Grecian goldsmiths make
Of hammered gold and gold enamelling46
To keep a drowsy Emperor awake;
Or set upon a golden bough to sing
To lords and ladies of Byzantium
Of what is past, or passing, or to come.

“Among School Children”

IT walk through the long schoolroom questioning;
A kind old nun in a white hood replies;

The children learn to cipher and to sing,

To study reading-books and histories,

To cut and sew, be neat in everything

In the best modern way — the children’s eyes

In momentary wonder stare upon

A sixty-year-old smiling public man.”

II

his body and ascend to heaven, clapping its hands for joy as it did so. Here Yeats says old age is “a paltry thing” unless we can renew
our spirit.

45. To “perne” means to spin; the gyre is the ever-widening spiral, Yeats's favourite symbol of the progress of life and civilization. The
“sages” on the Byzantium mosaics approach the poet in this manner to symbolize his spiritual rebirth.

46. In Yeats’s own note to this poem, he references the golden mechanical birds which sat in a tree in the emperor’s palace in Byzantium and
sang. Yeats wants to be reincarnated as one of these birds, to end the cycle of birth and rebirth, once he is “Out of nature.” The singing
echoes his own profession as a poet.

47. Yeats was a politician when he wrote the poem, a senator in the Irish Free State. The inspiration for this poem was an official visit he
made to a school in Waterford in 1926.
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I dream of a Ledaean™ body, bent
Above a sinking fire, a tale that she
Told of a harsh reproof, or trivial event
That changed some childish day to tragedy —
Told, and it seemed that our two natures blent
Into a sphere from youthful sympathy,
Or else, to alter Plato’s” parable,
Into the yolk and white of the one shell.

I1I

And thinking of that fit of grief or rage
I look upon one child or t’other there
And wonder if she stood so at that age —
For even daughters of the swan can share
Something of every paddler’s heritage —
And had that colour upon cheek or hair,
And thereupon my heart is driven wild:
She stands before me as a living child.

v

Her present image floats into the mind —
Did Quattrocento™ finger fashion it
Hollow of cheek as though it drank the wind
And took a mess of shadows for its meat?
And I though never of Ledaean kind
Had pretty plumage once — enough of that,
Better to smile on all that smile, and show
There is a comfortable kind of old scarecrow.

\Y%

What youthful mother, a shape upon her lap
Honey of generation51 had betrayed,
And that must sleep, shriek, struggle to escape
As recollection or the drug decide,
Would think her Son, did she but see that shape
With sixty or more winters on its head,
A compensation for the pang of his birth,
Or the uncertainty of his setting forth?

VI

Plato thought nature but a spurne52 that plays
Upon a ghostly paradigm of things;

48. Maud Gonne, who was to Yeats the reincarnation of Helen of Troy, the “Ledaean body,” in that her mother was Leda. See notes to “Leda
and the Swan.”

49. The reference is to Greek philosopher Plato’s Symposium, the parable being that the primitive human was spherical, like an egg, divided
in the process of evolution. Love is the desire to form the sphere again.

50. Some 15th-century (“Quattrocento™) Italian painters painted women in the anorexic way Maud now appears to Yeats.

51. The neo-Platonic philosopher, Porphyry, believed that an ambrosia, honey-like drug was released at birth, and if the infant tasted it, he or
she would forget about the bliss of prenatal happiness; but if he or she did not taste it, the infant would be condemned to a sad life
because he or she would always search for the unattainable happiness of a previous life.

52. Froth; insubstantial matter, in contrast, in Plato’s view, to a real substantial ideal world, a “paradigm of things.”
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Solider Aristotle™ played the taws
Upon the bottom of a king of kings;54
World-famous golden-thighed Pythagoras55
Fingered upon a fiddle-stick or strings
What a star sang and careless Muses heard:
Old clothes upon old sticks to scare a bird.
VIl
Both nuns and mothers worship images,
But those the candles light are not as those
That animate a mother’s reveries,
But keep a marble or a bronze repose.
And yet they too break hearts — O presences
That passion, piety or affection knows,
And that all heavenly glory symbolise —
O self-born mockers of man’s enterprise;
VIII
Labour is blossoming or dancing where
The body is not bruised to pleasure soul.
Nor beauty born out of its own despair,
Nor blear-eyed wisdom out of midnight oil.
O chestnut-tree, great-rooted blossomer,
Are you the leaf, the blossom or the bole™*?
O body swayed to music, O brightening glance,
How can we know the dancer from the dance?

. 57
“Byzantium”

The unpurged images of day recede;

The Emperor’s drunken soldiery are abed;

Night resonance recedes, night walkers’ song

After great cathedral gong;

A starlit or a moonlit dome™ disdains

All that man is,

All mere complexities,

The fury and the mire of human veins.Before me floats an image, man or shade,
Shade more than man, more image than a shade;

For Hades’ bobbin bound in mummy-cloth

53. Aristotle was “solider” in that he believed the physical world we experience is the real world, not the “spume” Plato believed it was.

54. Alexander the Great (356 — 323 BC), leader of the Greek confederation, student of Aristotle who strapped him, “played the taws,” when
he needed discipline.

55. Greek philosopher, venerated by his followers who thought he had a golden thigh, the sign of a god. He believed that the beauty of music
reflected a universal harmony.

56. Stem or trunk.

57. In “Sailing to Byzantium,” written four years earlier in 1926, Yeats expresses his desire to be reincarnated as a work of art, a golden bird,
living in sixth-century Byzantium (now Istanbul), his ideal city. In this poem, he imagines he has achieved his dream, and he watches
as other souls are purified.

58. Of the sprawling Greek Orthodox basilica, St. Sophia (now a museum).
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May unwind the winding path;59

A mouth that has no moisture and no breath
Breathless mouths may summon;

I hail the superhuman;

I call it death-in-life and life-in-death.

Miracle, bird or golden handiwork,
More miracle than bird or handiwork,
Planted on the star-lit golden bough,
Can like the cocks of Hades crow,60

Or, by the moon embittered, scorn aloud
In glory of changeless metal

Common bird or petal

And all complexities of mire or blood.

At midnight on the Emperor’s pavement flit
Flames that no faggot61 feeds, nor steel has lit,
Nor storm disturbs, flames begotten of flame,
Where blood-begotten spirits come
And all complexities of fury leave,

Dying into a dance,
An agony of trance,
An agony of flame that cannot singe a sleeve.”

Astraddle on the dolphin’s mire and blood,
Spirit after Spirit! The smithies break the flood.
The golden smithies of the Emperor!63
Marbles of the dancing floor
Break bitter furies of complexity,

Those images that yet
Fresh images beget,
That dolphin-torn, that gong-tormentedG4 sea.

“Crazy Jane Talks with the Bishop”65

I met the Bishop on the road

And much said he and I.

‘Those breasts are flat and fallen now,
Those veins must soon be dry;

Live in a heavenly mansion,

59. After death, when the soul is in Hades (the underworld), the bobbin or spool or gyre of life may unwind, in preparation to enter the realm
of pure spirit.

60. To announce a reincarnation.

61. A bundle of sticks tied together, used to fuel fire.

62. Here Yeats describes the ritual process whereby the mortal soul is purified to render it immortal.

63. Overwhelmed by the number of sprits who come on the backs of dolphins, which in Greek mythology carried souls to the Isles of the
Blessed, the goldsmiths call a halt to the purification process, unable to accommodate any more, for now.

64. From the ringing of the gong, the funeral bell.

65. Between 1929 and 1932, Yeats wrote seven poems featuring the wisdom of an old peasant woman who lived in Galway.
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Not in some foul sty.”Fair and foul are near of kin,
And fair needs foul,’ I cried.

‘My friends are gone, but that’s a truth

Nor grave nor bed denied,

Learned in bodily lowliness

And in the heart’s pride.

‘A woman can be proud and stiff
When on love intent;

But Love has pitched his mansion in
The place of excrement;

For nothing can be sole or whole
That has not been rent.’

“The Circus Animals’ Desertion”

IT sought a theme and sought for it in vain,
I sought it daily for six weeks or so.

Maybe at last, being but a broken man,

I must be satisfied with my heart, although
Winter and summer till old age began

My circus animals were all on show,

Those stilted boys, that burnished chariot,
Lion and woman and the Lord knows what.

II
What can I but enumerate old themes?
First that sea-rider Oisin® led by the nose
Through three enchanted islands, allegorical dreams,
Vain gaiety, vain battle, vain repose,
Themes of the embittered heart, or so it seems,
That might adorn old songs or courtly shows;
But what cared I that set him on to ride,
I, starved for the bosom of his faery bride?

And then a counter-truth filled out its play,
“The Countess Cathleen’ was the name I gave it;
She, pity-crazed, had given her soul away,

But masterful Heaven had intervened to save it.
I thought my dear’ must her own soul destroy,
So did fanaticism and hate enslave it,

And this brought forth a dream and soon enough
This dream itself had all my thought and love.

66. Pronounced “Usheen,” Oisin was a hero in Irish mythology, a warrior poet, and the subject of Yeats’s early epic poem, The Wanderings of
Oisin.

67. Maud Gonne, who starred not in Yeats play The Countess Cathleen, but in his 1902 play Cathleen ni Houlihan. She hated the British and
was, indeed, a fanatical and active opponent of their rule in Ireland.
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And when the Fool and Blind Man stole the bread
Cuchulain” fought the ungovernable sea;
Heart-mysteries there, and yet when all is said
It was the dream itself enchanted me:

Character isolated by a deed

To engross the present and dominate memory.
Players and painted stage took all my love,

And not those things that they were emblems of.

111

Those masterful images because complete
Grew in pure mind, but out of what began?

A mound of refuse or the sweepings of a street,
Old kettles, old bottles, and a broken can,

Old iron, old bones, old rags, that raving slut
Who keeps the till. Now that my ladder’s gone,
I must lie down where all the ladders start

In the foul rag-and-bone shop of the heart.

Activities

“The Lake Isle of Innisfree”

1. How would you describe the tone, the voice, and the mood of this poem? Is it melancholy,
enthusiastic, or some point between? How does Yeats achieve this tone? How does it complement
his theme?

2. What is alliteration (cf. Glossary)? Find an example in “Lake Isle” and comment on its effect.

3.  Determine the poem’s rhythm (cf. Glossary) and rhyme scheme (cf. Glossary) and assess their
effect on theme.

“No Second Troy”

1.  How do you interpret the last line of this poem?
2. Why is this poem almost, but not quite, a Shakespearean sonnet (cf. Glossary)?

3. What does this poem reveal about Yeats’s attitude to Maud, who was married to another man,
when Yeats wrote this poem? Does he love her still? Dislike her? Resent her?

“Easter, 1916”

1.  The rhythm of this poem is unusual, basically uneven iambic trimetre (cf. Glossary). Why do
you think Yeats used this rhythm for this poem?

68. A hero in Irish mythology, and a recurring character in several of Yeats’s plays and poems.
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2. Explain the meaning of the poem’s famous refrain, “A terrible beauty is born.” Reveal in your
answer the type of figurative language exemplified in the phrase “a terrible beauty.”

3. “Easter, 1916” presupposes a considerable knowledge of historical and biographical
context. Does the need for this knowledge add to or take away from the poem’s intensity?

“A Prayer for My Daughter”

1.  What are the character traits and the outlook on life Yeats hopes his daughter will possess?
How does Yeats’s relationship with Maud Gonne influence his hopes?

2. Why is there a “great gloom” in Yeats’s mind, as he writes this poem?

3. “A Prayer for My Daughter” is a regular verse poem, mainly iambic pentameter, with an
aabbcddc rhyme scheme. Note that in lines 6 and 7 of each stanza (after the first) Yeats switches
to iambic tetrameter. What effect does this switch have on theme of the poem?

“Leda and the Swan”

1.  What are three features of the form and structure of “Leda and the Swan” that identify it as a
sonnet (cf. Glossary)?

2. What, in the Christian faith, is the Annunciation, and how and why does Yeats connect the
Annunciation to the events he describes in this poem?

3. Express in your own words the meaning of the question with which the sonnet concludes.

“Sailing to Byzantium”

1.  Note the rhyme scheme (cf. Glossary) of this poem. It is regular, but Yeats makes extensive use
of half rhyme (cf. Glossary). What is the effect of this use of half rhyme?

2. Review Yeats’s biography and determine why he expresses disappointment in his native Ireland
at the beginning of this poem.

3.  The desire to transcend death is a common poetic theme. How does Yeats render this theme in
“Sailing to Byzantium”? How does he hope to transcend death?

“Among School Children”

1. In “Among School Children,” Yeats seeks common ground among apparently disparate, things,
people, and ideas: nuns, mothers, and philosophers; Plato, Aristotle, Pythagoras; leaf, blossom,
and bole; music, dancer, and dance. How does this search for a unity of purpose influence the
theme of the poem?

2. An understanding of this poem presupposes so much reader prior knowledge of the poet’s life
and of philosophy and mythology. What are the benefits and the drawbacks this presupposition?

3.  The verse form of the poem is Ottava rima (cf. Glossary). Why might Yeats have chosen this
form for this poem?
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“Byzantium”
1. Is “Byzantium” a regular verse or a free verse poem (cf. Glossary)? Explain your answer.
2. What is it that Yeats, now reincarnated as a golden bird, witnesses from his perch on the golden
bough of the Emperor’s palace? What are his mood and emotions as he witnesses the
transformation?

3.  The desire that Yeats expresses in “Sailing to Byzantium” and its fulfillment in “Byzantium”
has been described by some as visionary and by others as eccentric. How would you describe the
goal, expressed in these poems, Yeats wants to achieve? Explain your answer.

“Crazy Jane Talks with the Bishop”

1.  What is satire (cf. Glossary)? In what sense is “Crazy Jane” a satiric poem?

2.  The poem is framed as a debate between Jane and a bishop. What argument does Jane advance
to win the debate? Do you support hers or the bishop’s argument?

3. The poem is a first-person narrative, written in modified ballad stanzas (cf. Glossary). Why
might Yeats have chosen this form for this poem?

“The Circus Animals’ Desperation”

1.  What fear does Yeats express in this poem? How will he overcome this fear?

2.  How might readers know, without referring to Yeats’s biography, that this is one of his last
poems?

3.  Explain the famous metaphor with which this poem concludes.

Rudyard Kipling (1865-1936)

“Fuzzy Wuzzy”

Soudan Expeditionary force. Early campaignWe’ve fought with many men acrost the seas,
An’ some of ’em was brave an’ some was not.
69
The Paythan = an’ the Zulu an’ Burmese;
70 . ,
But the Fuzzy ~ was the finest o0’ the lot.
71 .

We never got a ha’porth’s’” change of ‘im:
‘E squatted in the scrub an’ ‘ocked our ‘orses,

. .72
‘E cut our sentries up at Suakim °,

69. Pathans, people on the northwest frontier of India.

70. Sudanese followers of the Mahdi, so called because of their frizzled hair (Durand, Ralph. A Handbook to the Poetry of Rudyard Kipling
[London: 1914]).

71. A halfpenny’s worth.

72. A port in northeast Sudan on the Red Sea, it was the headquarters of British and Egyptian troops operating in the eastern Sudan against
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An’ ‘e played the cat an’ banjo with our forces.

So ‘ere’s to you, Fuzzy-Wuzzy, at your ‘ome in the Soudan;
You’re a pore benighted ‘eathen but a first-class fightin’ man;
We gives you your certificate, an’ if you want it signed

We’ll come an’ ‘ave a romp with you whenever you’re inclined.

We took our chanst among the Kyber’ills73,

The Boers’ knocked us silly at a mile,

The Burman give us Irriwady chills”,

An’ a Zulu impi76 dished us up in style:

But all we ever got from such as they

Was pop77 to what the Fuzzy made us swaller’’;

We ‘eld our bloomin’ own, the papers say,

But man for man the Fuzzy knocked us ‘oller.

Then ‘ere’s to you, Fuzzy-Wuzzy, an’ the missis and the kid,;

Our orders was to break you, an’ of course we went an’ did.

We sloshed you with Martinis79, an’ it wasn’t ‘ardly fair;

But for all the odds agin’ you, Fuzzy-Wuz, you broke the squarego.
‘E ‘asn’t got no papers of ‘is own,

‘E ‘asn’t got no medals nor rewards,

So we must certify the skill ‘e’s shown

In usin’ of ‘is long two-‘anded swords:

When ‘e’s ‘oppin’ in an’ out among the bush

With ‘is coffin-‘eaded shield an’ shovel-spear,

An ‘appy day with Fuzzy on the rush

Will last an ‘ealthy Tornmy81 for a year.

So ‘ere’s to you, Fuzzy-Wuzzy, an’ your friends which are no more,

If we ‘adn’t lost some messmates we would ‘elp you to deplore;

But give an’ take’s the gospel, an’ we’ll call the bargain fair,

For if you ‘ave lost more than us, you crumpled up the square!
‘E rushes at the smoke when we let drive,

An’, before we know, ‘e’s ‘ackin’ at our ‘ead;

‘E’s all ‘ot sand an’ ginger when alive,

An’ ‘e’s generally shammin’® when ‘e’s dead.

the dervishes in 1884 (Durand, 22).

. Khyber Mountains between Afghanistan and Pakistan.

. Dutch-speaking settlers in South Africa who fought against the British in the Boer Wars.

. In the Burmese campaign, the British forces came down with malaria near the Irrawady River.

. A regiment of the Zulus, a Bantu ethnic group in South Africa.

. Ginger beer.

. Swallow.

. A rifle in general use in the British Army from 1871-1888.

. In 1884, near Tamai, the Sudanese army broke into the first British brigade square (a formation of soldiers) and “temporarily captured the
naval guns” (Durand, 23).

. Colloquial term for a British soldier.

. Pretending.
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‘E’s a daisy83, ‘e’sa ducky84, ‘e’s a lamb’ !
‘E’s a injia-rubber idiot on the spree%,
‘E’s the on’y thing that doesn’t give a damn
For a Regiment o’ British Infantree!
So ‘ere’s to you, Fuzzy-Wuzzy, at your ‘ome in the Soudan;
You’re a pore benighted ‘eathen, but a first-class fightin’ man;
An’ ‘ere’s to you, Fuzzy-Wuzzy, with your ‘ayrick ‘ead of ‘air—
You big black boundin’ beggar—for you broke a British square!
[The editor is indebted to Representative Poetry, ed. lan Lancashire for many of the notes to this
poem].

Activities

1. Who is the poem’s speaker? Why would Kipling have chosen him to represent British presence
in the Nile region?
2. The term “Fuzzy-Wuzzy” refers to the Sudanese Hadandoa tribesmen of the upper Nile, who

charged into battle with their hair arranged to look as fearsome as possible. What is the effect of
the speaker’s use of this term? Of his reference to his enemy in the singular?

What do we know about the speaker from his use of language?

4.  What attitudes are ascribed to the speaker as he says, “We’ll come an’ ‘have romp with you
whenever you’re inclined”? What other attitudes seemingly appropriate for a British soldier does
he exhibit?

5.  On what grounds does the speaker respect his enemy? Are the Hadandoa expected to
successfully defend their homeland? What are the implications of praising the tribesmen for
breaking “a British square” (a reference to the victory of the Sudanese in the battle of Tamai,
1884)?

6.  How do the poem’s stanza form and rhythms convey or complement its meaning?

7.  Inreading this poem, what attitude toward the issue of imperialist wars is the Victorian reader
expected to take?

Pauline Johnson (1861-1913)

“The Song My Paddle Sings”

West wind, blow from your prairie nest,
Blow from the mountains, blow from the west.
The sail is idle, the sailor too;

83. Good fellow.

84. Nice chap.

85. Darling.

86. A drunken binge.
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O! wind of the west, we wait for you.
Blow, blow!

I have wooed you so,

But never a favour you bestow.

You rock your cradle the hills between,
But scorn to notice my white lateen.”T stow the sail, unship the mast:
I wooed you long but my wooing’s past;
My paddle will lull you into rest.

O! drowsy wind of the drowsy west,
Sleep, sleep,

By your mountain steep,

Or down where the prairie grasses sweep!
Now fold in slumber your laggard wings,
For soft is the song my paddle sings.

August is laughing across the sky,
Laughing while paddle, canoe and I,
Drift, drift,

Where the hills uplift

On either side of the current swift.

The river rolls in its rocky bed;
My paddle is plying its way ahead;
Dip, dip,

While the waters flip
In foam as over their breast we slip.

And oh, the river runs swifter now;
The eddies circle about my bow.

Swirl, swirl!
How the ripples curl
In many a dangerous pool awhirl!

And forward far the rapids roar,
Fretting their margin for evermore.

Dash, dash,
With a mighty crash,

They seethe, and boil, and bound, and splash.
Be strong, O paddle! be brave, canoe!
The reckless waves you must plunge into.

Reel, reel.
On your trembling keel,
But never a fear my craft will feel.

We’ve raced the rapid, we’re far ahead!
The river slips through its silent bed.
Sway, sway,

As the bubbles spray
And fall in tinkling tunes away.

87. A sail in the shape of a triangle.
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And up on the hills against the sky,
A fir tree rocking its lullaby,
Swings, swings,
Its emerald wings,
Swelling the song that my paddle sings.

Activities

1.
2.
3.
4.

Why does the speaker “stow the sail” of her canoe?
What is the effect of the word repetition at the middle of each stanza?
What type of figurative language does Johnson use throughout this poem? What is its effect?

In what sense is “The Song My Paddle Sings” a narrative poem? What elements of suspense
are in the narrative?

5.  Compare and contrast this poem with John Magee’s “High Flight” and with Lampman’s
“Morning on the Lievre.”

6.  Hear a musical version of “The Song My Paddle Sings” (https://www.youtube.com/watch?v=k
8WOEinlxng).

A.E.Housman (1859-1936)

“Loveliest of Trees”

Loveliest of trees, the cherry now

Is hung with bloom along the bough,

And stands about the woodland ride

Wearing white for Eastertide.Now, of my threescore years and tengg,
Twenty will not come again,

And take from seventy springs a score,

It only leaves me fifty more.

And since to look at things in bloom
Fifty springs are little room,

About the woodlands I will go

To see the cherry hung with snow.

“Is My Team Ploughing”

“Is my team ploughing,
That I was used to drive

88. Psalm 90:10 “The days of our years are threescore and ten....” A score is 20, so threescore and ten is 70 years.



And hear the harness jingle
When I was man alive?”

Ay, the horses trample,
The harness jingles now;
No change though you lie under
The land you used to plough.

“Is football playing
Along the river shore,

With lads to chase the leather,
Now I stand up no more?”

Ay, the ball is flying,

The lads play heart and soul;
The goal stands up, the keeper
Stands up to keep the goal.

“Is my girl happy,

That I thought hard to leave,
And has she tired of weeping
As she lies down at eve?”

Ay, she lies down lightly,
She lies not down to weep,
Your girl is well contented.
Be still, my lad, and sleep.

“Is my friend hearty,

Now I am thin and pine,
And has he found to sleep in
A better bed than mine?”
Yes, lad, I lie easy,
I lie as lads would choose;
I cheer a dead man’s sweetheart,
Never ask me whose.

Activities

“Loveliest of Trees”

L

and nature?

How old is the speaker in the poem?

What is the setting of the poem (i.e., time and place)?
What is the speaker’s purpose in the poem?

What is the significance of the word “Eastertide”?

What kind of cycle is suggested by the second stanza, and how is this connected to Eastertide
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6.  What is the theme of the poem?

“Is My Team Ploughing”

1.  According to Thomas Hardy’s widow, this was Hardy’s favourite Housman poem. Compare it
with Hardy’s “Ah, Are You Digging on My Grave?”

2. Of the three kinds of irony — verbal, situational, and dramatic — which type do you find in
this poem? Discuss.

3.  View Ilan Bostridge’s rendition of Ralph Vaughan Williams’s “Is My Team Ploughing” (http
s://www.youtube.com/watch?v=yDvPOLnh1-Q). How does the singer emphasize the colloquy
between the living and the dead?

4.  Dr. Joseph Mersand, in his edition of A Shropshire Lad, points out that Vaughan Williams cut
stanzas 3 and 4, which prompted Housman’s angry observation, “How would he like me to cut
two bars of his music?” (A Shropshire Lad, p. 82). Which version, Housman’s original or that of
Vaughan Williams, do you prefer?

Read “Farewell to Barn and Stack” by A. E. Housman

Thomas Hardy (1840-1928)

“Drummer Hodge”

IThey throw in Drummer Hodge, to rest
Uncoffined — just as found:

His landmark is a kop'e-crest89

That breaks the veldt’ around;

And foreign constellations west

Each night above his mound.

II

Young Hodge the Drummer never knew —
Fresh from his Wessex home —
The meaning of the broad Karoogl,
The Bush, the dusty loam,
And why uprose to nightly view
Strange stars amid the gloam.

M1

Yet portion of that unknown plain
Will Hodge forever be;
His homely Northern breast and brain

89. Afrikaans for "small hill."
90. South African grassland.
91. Semi-desert region of South Africa.
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Grow to some Southern tree,
And strange-eyed constellations reign
His stars eternally.

“The Ruined Maid”

“O ‘Meliag2, my dear, this does everything crown!

Who could have supposed I should meet you in Town?

And whence such fair garments, such prosperi-ty?” —

“O didn’t you know I’d been ruined?” said she.— “You left us in tatters, without shoes or socks,
Tired of digging potatoes, and spudding up docks%;

And now you’ve gay bracelets and bright feathers three!” —

“Yes: that’s how we dress when we’re ruined,” said she.

— “At home in the barton” you said thee’ and thou,’
And thik oon,’ and theds oon,’ and t’other’; but now
Your talking quite fits ‘ee for high compa-ny!” —
“Some polish is gained with one’s ruin,” said she.

— “Your hands were like paws then, your face blue and bleak
But now I’'m bewitched by your delicate cheek,

And your little gloves fit as on any la-dy!” —
“We never do work when we’re ruined,” said she.

— “You used to call home-life a hag-ridden dream,
And you’d sigh, and you’d sockgs; but at present you seem
To know not of megrims96 or melancho-ly!” —

“True. One’s pretty lively when ruined,” said she.

— “I wish I had feathers, a fine sweeping gown,
And a delicate face, and could strut about Town!” —
“My dear — a raw country girl, such as you be,
Cannot quite expect that. You ain’t ruined,” said she.

“The Convergence of the Twain”

(Lines on the loss of the Titanic)I

In a solitude of the sea

Deep from human vanity,

And the Pride of Life that planned her, stilly couches she.
IT
Steel chambers, late the pyres

92. Short and familiar form of Amelia.
93. Weeds.

94. Farmyard.

95. Sigh.

96. Low spirits.
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Of her salamandrine fires,
Cold currents thrid, and turn to rhythmic tidal lyres.
I1I
Over the mirrors meant
To glass the opulent
The sea-worm crawls — grotesque, slimed, dumb, indifferent.
v
Jewels in joy designed
To ravish the sensuous mind
Lie lightless, all their sparkles bleared and black and blind.
\Y%
Dim moon-eyed fishes near
Gaze at the gilded gear
And query: “What does this vaingloriousness down here?” ...
VI
Well: while was fashioning
This creature of cleaving wing,
The Immanent Will that stirs and urges everything
Vil
Prepared a sinister mate
For her — so gaily great —
A Shape of Ice, for the time far and dissociate.
VIII
And as the smart ship grew
In stature, grace, and hue,
In shadowy silent distance grew the Iceberg too.
IX
Alien they seemed to be;
No mortal eye could see
The intimate welding of their later history,
X
Or sign that they were bent
By paths coincident
On being anon twin halves of one august event,
XI
Till the Spinner of the Years
Said “Now!” And each one hears,
And consummation comes, and jars two hemispheres.

“Ah, Are You Digging on My Grave”

“Ah, are you digging on my grave,
My loved one? — planting rue’ ?”
— “No: yesterday he went to wed
One of the brightest wealth has bred.

97. A strong-scented, woody herb. Also, sorrow, regret.
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‘It cannot hurt her now,” he said,
“That I should not be true."”

“Then who is digging on my grave,
My nearest dearest kin?”
— “Ah, no: they sit and think, ‘“What use!
What good will planting flowers produce?
No tendance of her mound can loose
Her spirit from Death’s gin98."’

“But someone digs upon my grave?
My enemy? — prodding sly?”
— “Nay: when she heard you had passed the Gate
That shuts on all flesh soon or late,
She thought you no more worth her hate,
And cares not where you lie.

“Then, who is digging on my grave?
Say — since I have not guessed!”
— “Oitis I, my mistress dear,
Your little dog , who still lives near,
And much I hope my movements here
Have not disturbed your rest?”

“Ah yes! You dig upon my grave...
Why flashed it not to me
That one true heart was left behind!
What feeling do we ever find
To equal among human kind
A dog’s fidelity!”

“Mistress, I dug upon your grave
To bury a bone, in case
I should be hungry near this spot
When passing on my daily trot.
I am sorry, but I quite forgot
It was your resting place.”

. . 99
“Channel Firing”

That night your great guns, unawares,
Shook all our coffins as we lay,
And broke the chancel window-squares,
We thought it was the Judgment-day

And sat upright. While drearisome
Arose the howl of wakened hounds:
The mouse let fall the altar-crumb,
The worms drew back into the mounds,

98. A trap.
99. The title refers to gunnery practice in the English Channel in April 1914. World War I began on August 4, 1914.
100. Part of the church nearest the altar.
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The glebe101 cow drooled. Till God called, “No;
It’s gunnery practice out at sea
Just as before you went below;

The world is as it used to be:

“All nations striving strong to make
Red war yet redder. Mad as hatters
They do no more for Christés sake
Than you who are helpless in such matters.

“That this is not the judgment-hour
For some of them’s a blessed thing,

For if it were they’d have to scour
Hell’s floor for so much threatening....

“Ha, ha. It will be warmer when
I blow the trumpet (if indeed
I ever do; for you are men,

And rest eternal sorely need).”

So down we lay again. “I wonder,
Will the world ever saner be,”

Said one, “than when He sent us under
In our indifferent century!”

And many a skeleton shook his head.

“Instead of preaching forty year,”
My neighbour Parson Thirdly said,
“I wish I had stuck to pipes and beer.”

Again the guns disturbed the hour,
Roaring their readiness to avenge,

As far inland as Stourton Tower .,
And Camelot, and starlit Stonehenge.

“The Man He Killed”

“Had he and I but met
By some old ancient inn,
We should have sat us down to wet
Right many a nipperkin!
“But ranged as infantry,
And staring face to face,
I shot at him as he at me,
And killed him in his place.
“I shot him dead because —
Because he was my foe,

101. A portion of land assigned to a clergyman as part of his benefice.

102. King Alfred’s Tower was built near Stourton in the county of Wiltshire, to celebrate a victory by the Saxon, King Alfred, over the Danes
in AD 878. Camelot was the legendary site of King Arthur’s court, and Stonehenge is the site of the prehistoric stone circle at
Stonehenge on Salisbury Plain.
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Just so: my foe of course he was;
That’s clear enough; although
“He thought he’d ‘list, perhaps,
Off-hand like — just as [ —
Was out of work — had sold his traps —
No other reason why.
“Yes; quaint and curious war is!
You shoot a fellow down
You’d treat if met where any bar is,
Or help to half-a-crown.”

Activities

“Drummer Hodge”

1.  What place and what war make up the setting?

2. Compare the point of stanza 3 to a similar point made in Rupert Brooke’s “The Soldier.”

“The Ruined Maid”

1.  What are some meanings of the word “ruined”?

2. Look up the word “maid.” What does the word mean in the title?

3. Describe the structure: the number of speakers, the use of dashes, who speaks first, who speaks
last.

4.  Describe the two former co-workers.

5.  Can you distinguish between the two women’s speech patterns?

6.  What is the main irony?

“The Convergence of the Twain”

In what year did the Titanic sink?

Define both nouns in the title.

Paraphrase the first stanza, placing the grammatical subject at the beginning of the sentence.
Who is guilty of pride?

How does alliteration emphasize theme?

How is the deity depicted? How is the deity depicted in “Let Me Enjoy”?

What is the “creature of cleaving wing”?

g N e W H» W N =

Clarify the marriage metaphor in the poem.
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“Ah, Are You Digging on My Grave”

1. Clarify the major irony and its type in this poem.

2. Compare this poem with Housman’s “Is My Team Ploughing?”

“Channel Firing”

To what promised biblical event does the poem refer?
Who is the speaker?
How does Hardy use humour to make serious points about war?

How is this a pessimistic poem?

g oS N =

Discuss the thematic significance of the three places mentioned in the last two lines.

“The Man He Killed”

1. Comment on how the speaker’s diction characterizes him.

2. Why did the soldier enlist?

3. Give specific examples of irony in the third stanza and final stanzas. What are the denotations
of “quaint” and “curious”?

4.  How does Hardy’s use of dashes affect the metre and theme?

Archibald Lampman (1861-1899)

. . 103
“Morning on the Lievre”

Far above us where a jay

Screams his matins - to the day,
Capped with gold and arnethyst,105
Like a vapor from the forge

Of a giant somewhere hid,

Out of hearing of the clang

Of his hammer, skirts of mist
Slowly up the woody gorge

Lift and hang.Softly as a cloud we go,
Sky above and sky below,

Down the river; and the dip

103. The Lievre is a tributary, flowing into the Ottawa River, about 97 kilometers north of Ottawa. A camping trip with fellow poet Duncan
Campbell Scott inspired Lampman to write this poem.

104. A morning prayer, especially in the Anglican Church. Lampman’s father was an Anglican minister.

105. A precious stone, violet or purple in colour.
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Of the paddles scarcely breaks,
With the little silvery drip

Of the water as it shakes

From the blades, the crystal deep
Of the silence of the morn,

Of the forest yet asleep;

And the river reaches borne

In a mirror, purple gray,

Sheer away

To the misty line of light,
Where the forest and the stream
In the shadow meet and plight,
Like a dream.

From amid a stretch of reeds,
Where the lazy river sucks

All the water as it bleeds

From a little curling creek,

And the muskrats peer and sneak
In around the sunken wrecks

Of a tree that swept the skies
Long ago,

On a sudden seven ducks

With a splashy rustle rise,
Stretching out their seven necks,
One before, and two behind,
And the others all arow,

And as steady as the wind

With a swivelling whistle go,
Through the purple shadow led,
Till we only hear their whir

In behind a rocky spurme,

Just ahead.

Activities

1.
2.
3.
4.

Compare this poem with two other poems you have studied about the effects of nature’s beauty.
How do we know this is a free verse poem?
Identify a simile in the poem’s first stanza. Is the simile appropriate and effective?

What does the poet mean by “sky below,” in the second stanza?

106. Here meaning a projection from the base of the mountain.
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5. What is the tone, the mood, the voice of this poem?
6. What is the effect of the alliteration in the final stanza?

7. Watch the film the National Film Board of Canada made of “Morning on the Lievre” (https://w
ww.nfb.ca/film/morning_on_the_lievre/). Does the film enhance your appreciation of the poem?
Explain your answer.

Gerard Manley Hopkins (1844-1889)

“God’s Grandeur”

The world is charged with the grandeur of God.

It will flame out, like shining from shook foil;

It gathers to a greatness, like the ooze of oil"”

Crushed. Why do men then now not reck his rod °?
Generations have trod, have trod, have trod;

And all is seared with trade; bleared, smeared with toil;
And wears man’s smudge and shares man’s smell: the soil
Is bare now, nor can foot feel, being shod.And for all this, nature is never spent;
There lives the dearest freshness deep down things;

And though the last lights off the black West went

Oh, morning, at the brown brink eastward, springs —
Because the Holy Ghost'" over the bent

World broods with warm breast and with ah! bright wings.

Activities

1. Compare and contrast this sonnet with Wordsworth’s “The World Is Too Much with Us.”

2. To what extent does the theme of this poem, written in the middle of the 19th century hold true
today?

e

Why, in the context of this poem, will humankind never destroy nature?

4.  How does Hopkin’s language, his style, reinforce humankind’s relationship with the natural
world, as the poet describes it in the poem’s ocatave?

107. Likely olive oil, a sacramental oil in the Catholic faith. Hopkins was a Jesuit priest.
108. Obey God’s commands.
109. The Holy Spirit, the resurrected soul of Jesus.
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Christina Rossetti (1830-1894)

“Goblin Market”

Morning and evening

Maids heard the goblins cry:
“Come buy our orchard fruits,
Come buy, come buy:

Apples and quinces,

Lemons and oranges,

Plump unpecked cherries,

Melons and raspberries,
Bloom-down-cheeked peaches,
Swart-headed mulberries,

Wild free-born cranberries,
Crab-apples, dewberries,
Pine-apples, blackberries,
Apricots, strawberries;—

All ripe together

In summer weather,—

Morns that pass by,

Fair eves that fly;

Come buy, come buy:

Our grapes fresh from the vine,
Pomegranates full and fine,

Dates and sharp bullacesno,

Rare pears and greengages,
Damsons and bilberries,

Taste them and try:

Currants and gooseberries,
Bright-fire-like barberries

Figs to fill your mouth,

Citrons from the South,

Sweet to tongue and sound to eye;
Come buy, come buy.”Evening by evening
Among the brookside rushes,
Laura bowed her head to hear,
Lizzie veiled her blushes:
Crouching close together

In the cooling weather,

With clasping arms and cautioning lips,
With tingling cheeks and finger-tips.
“Lie close,” Laura said,

Pricking up her golden head:

110. Bullaces, greengages, damsons are all varieties of plum. A bilberry resembles a blueberry.
111. Oblong red berries of a barberry shrub.
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“We must not look at goblin men,
We must not buy their fruits:
Who knows upon what soil they fed
Their hungry thirsty roots?”
“Come buy,” call the goblins
Hobbling down the glen.

“0,” cried Lizzie, “Laura, Laura,
You should not peep at goblin men.
Lizzie covered up her eyes,
Covered close lest they should look;

Laura reared her glossy head,

And whispered like the restless brook:
“Look, Lizzie, look, Lizzie,

Down the glen tramp little men.

One hauls a basket,

One bears a plate,

One lugs a golden dish

Of many pounds’ weight.

How fair the vine must grow

Whose grapes are so luscious;

How warm the wind must blow

Through those fruit bushes.”

“No,” said Lizzie, “no, no, no;

Their offers should not charm us,

Their evil gifts would harm us.”

She thrust a dimpled finger

In each ear, shut eyes and ran:

Curious Laura chose to linger

Wondering at each merchant man.

One had a cat’s face,

One whisked a tail,

One tramped at a rat’s pace,

One crawled like a snail,

One like a wombat - prowled obtuse and furry,
One like a ratel'” tumbled hurry-scurry.

She heard a voice like voice of doves
Cooing all together:

They sounded kind and full of loves

In the pleasant weather.

»

Laura stretched her gleaming neck
Like a rush-imbedded swan,

Like a lily from the beck',

Like a moonlit poplar branch,

112. A burrowing marsupial resembling a small bear.
113. A nocturnal animal resembling a badger. Pronounced “ray-tell.”
114. A small brook.
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Like a vessel at the launch
When its last restraint is gone.
Backwards up the mossy glen
Turned and trooped the goblin men,
With their shrill repeated cry,
“Come buy, come buy.”
When they reached where Laura was
They stood stock still upon the moss,
Leering at each other,
Brother with queer brother;
Signalling each other,
Brother with sly brother.
One set his basket down,
One reared his plate;
One began to weave a crown
Of tendrils, leaves, and rough nuts brown
(Men sell not such in any town);
One heaved the golden weight
Of dish and fruit to offer her:
“Come buy, come buy,” was still their cry.
Laura stared but did not stir,
Longed but had no money:
The whisk-tailed merchant bade her taste
In tones as smooth as honey,
The cat-faced purr’d,
The rat-paced spoke a word
Of welcome, and the snail-paced even was heard;
One parrot-voiced and jolly
Cried “Pretty Goblin” still for “Pretty Polly”;—
One whistled like a bird.
But sweet-tooth Laura spoke in haste:
“Good folk, I have no coin;
To take were to purloin:
I have no copper in my purse,
I have no silver either,
And all my gold is on the furze
That shakes in windy weather
Above the rusty heather.”
“You have much gold upon your head,”
They answered altogether:
“Buy from us with a golden curl.”
She clipped a precious golden lock,
She dropped a tear more rare than pearl,
Then sucked their fruit globes fair or red:
Sweeter than honey from the rock

115. cf. Deuteronomy 32:13, “...suck honey out of the rock.”
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Stronger than man-rejoicing wine,
Clearer than water flowed that juice;
She never tasted such before,

How should it cloy with length of use?
She sucked and sucked and sucked the more
Fruits which that unknown orchard bore;
She sucked until her lips were sore;
Then flung the emptied rinds away,
But gathered up one kernel stone,
And knew not was it night or day

As she turned home alone.

Lizzie met her at the gate

Full of wise upbraidings:

“Dear, you should not stay so late,
Twilight is not good for maidens;
Should not loiter in the glen

In the haunts of goblin men.

Do you not remember Jeanie,

How she met them in the moonlight,
Took their gifts both choice and many,
Ate their fruits and wore their flowers
Plucked from bowers

Where summer ripens at all hours?
But ever in the noonlight

She pined and pined away;

Sought them by night and day,

Found them no more, but dwindled and grew gray,
Then fell with the first snow,

While to this day no grass will grow
Where she lies low:

I planted daisies there a year ago

That never blow.

You should not loiter so.”

“Nay, hush,” said Laura:

“Nay, hush, my sister:

I ate and ate my fill,

Yet my mouth waters still;

To-morrow night I will

Buy more,”—and kissed her.

“Have done with sorrow;

I’ll bring you plums to-morrow

Fresh on their mother twigs,

Cherries worth getting;

You cannot think what figs

My teeth have met in,

What melons icy-cold

Piled on a dish of gold
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Too huge for me to hold,
What peaches with a velvet nap,
Pellucid grapes without one seed:
Odorous indeed must be the mead
Whereon they grow, and pure the wave they drink,
With lilies at the brink,
And sugar-sweet their sap.”
Golden head by golden head,
Like two pigeons in one nest
Folded in each other’s wings,
They lay down in their curtained bed:
Like two blossoms on one stem,
Like two flakes of new-fallen snow,
Like two wands of ivory
Tipped with gold for awful kings.
Moon and stars gazed in at them,
Wind sang to them lullaby,
Lumbering owls forbore to fly,
Not a bat flapped to and fro
Round their rest:
Cheek to cheek and breast to breast
Locked together in one nest.
Early in the morning
When the first cock crowed his warning,
Neat like bees, as sweet and busy,
Laura rose with Lizzie:
Fetched in honey, milked the cows,
Aired and set to rights the house,
Kneaded cakes of whitest wheat,
Cakes for dainty mouths to eat,
Next churned butter, whipped up cream,
Fed their poultry, sat and sewed;
Talked as modest maidens should:
Lizzie with an open heart,
Laura in an absent dream,
One content, one sick in part;
One warbling for the mere bright day’s delight,
One longing for the night.
At length slow evening came:
They went with pitchers to the reedy brook;
Lizzie most placid in her look,
Laura most like a leaping flame.
They drew the gurgling water from its deep;
Lizzie plucked purple and rich golden flagsns,
Then turning homeward said: “The sunset flushes

116. Irises.
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Those furthest loftiest crags;
Come, Laura, not another maiden lags,
No wilful squirrel wags,
The beasts and birds are fast asleep.”
But Laura loitered still among the rushes
And said the bank was steep.
And said the hour was early still,
The dew not fallen, the wind not chill:
Listening ever, but not catching
The customary cry,
“Come buy, come buy,”
With its iterated jingle
Of sugar-baited words:
Not for all her watching
Once discerning even one goblin
Racing, whisking, tumbling, hobbling;
Let alone the herds
That used to tramp along the glen,
In groups or single,
Of brisk fruit-merchant men.
Till Lizzie urged: “O Laura, come;
I hear the fruit-call, but I dare not look:
You should not loiter longer at this brook:
Come with me home.
The stars rise, the moon bends her arc,
Each glow-worm winks her spark,
Let us get home before the night grows dark;
For clouds may gather
Though this is summer weather,
Put out the lights and drench us through;
Then if we lost our way what should we do?”
Laura turned cold as stone
To find her sister heard that cry alone,
That goblin cry,
“Come buy our fruits, come buy.”
Must she then buy no more such dainty fruit?
Must she no more such succous pasture find,
Gone deaf and blind?
Her tree of life drooped from the root:
She said not one word in her heart’s sore ache;
But peering thro’ the dimness, naught discerning,
Trudged home, her pitcher dripping all the way;
So crept to bed, and lay
Silent till Lizzie slept;
Then sat up in a passionate yearning,

117. Succulent.



And gnashed her teeth for balked desire, and wept
As if her heart would break.
Day after day, night after night,
Laura kept watch in vain,
In sullen silence of exceeding pain.
She never caught again the goblin cry:
“Come buy, come buy”;—
She never spied the goblin men
Hawking their fruits along the glen:
But when the noon waxed bright
Her hair grew thin and gray;
She dwindled, as the fair full moon doth turn
To swift decay, and burn
Her fire away.

One day remembering her kernel-stone
She set it by a wall that faced the south;
Dewed it with tears, hoped for a root,
Watched for a waxing shoot,

But there came none;

It never saw the sun,

It never felt the trickling moisture run:
While with sunk eyes and faded mouth

She dreamed of melons, as a traveller sees
False waves in desert drouth

With shade of leaf-crowned trees,

And burns the thirstier in the sandful breeze.

She no more swept the house,

Tended the fowls or cows,

Fetched honey, kneaded cakes of wheat,
Brought water from the brook:

But sat down listless in the chimney-nook
And would not eat.

Tender Lizzie could not bear
To watch her sister’s cankerous care,

Yet not to share.

She night and morning

Caught the goblins’ cry:

“Come buy our orchard fruits,
Come buy, come buy.”

Beside the brook, along the glen,
She heard the tramp of goblin men,
The voice and stir

Poor Laura could not hear;
Longed to buy fruit to comfort her,
But feared to pay too dear.

She thought of Jeanie in her grave,
Who should have been a bride;
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But who for joys brides hope to have
Fell sick and died
In her gay prime,
In earliest winter-time,
With the first glazing rime,
With the first snow-fall of crisp winter-time.
Till Laura, dwindling,
Seemed knocking at Death’s door:
Then Lizzie weighed118 no more
Better and worse,
But put a silver penny in her purse,
Kissed Laura, crossed the heath with clumps of furze
At twilight, halted by the brook;
And for the first time in her life
Began to listen and look.
Laughed every goblin
When they spied her peeping:
Came towards her hobbling,
Flying, running, leaping,
Puffing and blowing,
Chuckling, clapping, crowing,
Clucking and gobbling,
Mopping and mowing,
Full of airs and graces,
Pulling wry faces,
Demure grimaces,
Cat-like and rat-like,
Ratel and wombat-like,
Snail-paced in a hurry,
Parrot-voiced and whistler,
Helter-skelter, hurry-skurry,
Chattering like magpies,
Fluttering like pigeons,
Gliding like fishes,—
Hugged her and kissed her;
Squeezed and caressed her;
Stretched up their dishes,
Panniers and plates:
“Look at our apples
Russet and dun,
Bob at our cherries,
Bite at our peaches,
Citrons and dates,
Grapes for the asking,
Pears red with basking

118. Considered.



Out in the sun,
Plums on their twigs;
Pluck them and suck them,
Pomegranates, figs.”
“Good folk,” said Lizzie,
Mindful of Jeanie,
“Give me much and many”;—
Held out her apron,
Tossed them her penny.
“Nay, take a seat with us,
Honor and eat with us,”
They answered grinning;:
“Our feast is but beginning.
Night yet is early,
Warm and dew-pearly,
Wakeful and starry:
Such fruits as these
No man can carry;
Half their bloom would fly,
Half their dew would dry,
Half their flavor would pass by.
Sit down and feast with us,
Be welcome guest with us,
Cheer you and rest with us.”
“Thank you,” said Lizzie; “but one waits
At home alone for me:
So, without further parleying,
If you will not sell me any
Of your fruits though much and many,
Give me back my silver penny
I tossed you for a fee.”
They began to scratch their pates,
No longer wagging, purring,
But visibly demurring,
Grunting and snarling.
One called her proud,
Cross-grained, uncivil;
Their tones waxed loud,
Their looks were evil.
Lashing their tails
They trod and hustled her,
Elbowed and jostled her,
Clawed with their nails,
Barking, mewing, hissing, mocking,
Tore her gown and soiled her stocking,
Twitched her hair out by the roots,
Stamped upon her tender feet,
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Held her hands and squeezed their fruits
Against her mouth to make her eat.
White and golden Lizzie stood,
Like a lily in a flood,—
Like a rock of blue-veined stone
Lashed by tides obstreperously,—
Like a beacon left alone
In a hoary roaring sea,
Sending up a golden fire,—
Like a fruit-crowned orange-tree
White with blossoms honey-sweet
Sore beset by wasp and bee,—
Like a royal virgin town
Topped with gilded dome and spire
Close beleaguered by a fleet
Mad to tug her standard down.
One may lead a horse to water,
Twenty cannot make him drink.
Though the goblins cuffed and caught her,
Coaxed and fought her,
Bullied and besought her,
Scratched her, pinched her black as ink,
Kicked and knocked her,
Mauled and mocked her,
Lizzie uttered not a word;
Would not open lip from lip
Lest they should cram a mouthful in;
But laughed in heart to feel the drip
Of juice that syrupped all her face,
And lodged in dimples of her chin,
And streaked her neck which quaked like curd.
At last the evil people,
Worn out by her resistance,
Flung back her penny, kicked their fruit
Along whichever road they took,
Not leaving root or stone or shoot.
Some writhed into the ground,
Some dived into the brook
With ring and ripple,
Some scudded on the gale without a sound,
Some vanished in the distance.
In a smart, ache, tingle,
Lizzie went her way;
Knew not was it night or day;
Sprang up the bank, tore through the furze,
Threaded copse and dingle,
And heard her penny jingle
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Bouncing in her purse,—

Its bounce was music to her ear.

She ran and ran

As if she feared some goblin man

Dogged her with gibe or curse

Or something worse:

But not one goblin skurried after,

Nor was she pricked by fear;

The kind heart made her windy-paced

That urged her home quite out of breath with haste

And inward laughter.
She cried “Laura,” up the garden,

“Did you miss me?

Come and kiss me.

Never mind my bruises,

Hug me, kiss me, suck my juices

Squeezed from goblin fruits for you,

Goblin pulp and goblin dew.

Eat me, drink me, love me;

Laura, make much of me:

For your sake I have braved the glen

And had to do with goblin merchant men.”
Laura started from her chair,

Flung her arms up in the air,

Clutched her hair:

“Lizzie, Lizzie, have you tasted

For my sake the fruit forbidden?

Must your light like mine be hidden,

Your young life like mine be wasted,

Undone in mine undoing

And ruined in my ruin,

Thirsty, cankered, goblin-ridden?”

She clung about her sister,

Kissed and kissed and kissed her:

Tears once again

Refreshed her shrunken eyes,

Dropping like rain

After long sultry drouth;

Shaking with aguish119 fear, and pain,

She kissed and kissed her with a hungry mouth.
Her lips began to scorch,

That juice was wormwood to her tongue,

She loathed the feast:

Writhing as one possessed she leaped and sung,

Rent all her robe, and wrung

119. Feverish.
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Her hands in lamentable haste,
And beat her breast.
Her locks streamed like the torch
Borne by a racer at full speed,
Or like the mane of horses in their flight,
Or like an eagle when she stems the light
Straight toward the sun,
Or like a caged thing freed,
Or like a flying flag when armies run.
Swift fire spread through her veins, knocked at her heart,
Met the fire smouldering there
And overbore its lesser flame;
She gorged on bitterness without a name:
Ah! fool, to choose such part
Of soul-consuming care!
Sense failed in the mortal strife:
Like the watch-tower of a town
Which an earthquake shatters down,
Like a lightning-stricken mast,
Like a wind-uprooted tree
Spun about,
Like a foam-topped water-spout
Cast down headlong in the sea,
She fell at last;
Pleasure past and anguish past,
Is it death or is it life?
Life out of death.
That night long Lizzie watched by her,
Counted her pulse’s flagging stir,
Felt for her breath,
Held water to her lips, and cooled her face
With tears and fanning leaves:
But when the first birds chirped about their eaves,
And early reapers plodded to the place
Of golden sheaves,
And dew-wet grass
Bowed in the morning winds so brisk to pass,
And new buds with new day
Opened of cup-like lilies on the stream,
Laura awoke as from a dream,
Laughed in the innocent old way,
Hugged Lizzie but not twice or thrice;
Her gleaming locks showed not one thread of gray,
Her breath was sweet as May,
And light danced in her eyes.
Days, weeks, months, years
Afterwards, when both were wives
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With children of their own;

Their mother-hearts beset with fears,
Their lives bound up in tender lives;
Laura would call the little ones

And tell them of her early prime,
Those pleasant days long gone

Of not-returning time:

Would talk about the haunted glen,
The wicked, quaint120 fruit-merchant men,
Their fruits like honey to the throat,
But poison in the blood;

(Men sell not such in any town;)
Would tell them how her sister stood
In deadly peril to do her good,

And win the fiery antidote:

Then joining hands to little hands
Would bid them cling together,

“For there is no friend like a sister,
In calm or stormy weather,

To cheer one on the tedious way,

To fetch one if one goes astray,

To lift one if one totters down,

To strengthen whilst one stands.”

Feature Poet: Emily Dickinson (1830-1886)

Emily Dickinson

Introduction

Emily Dickinson was born December 10, 1830, in Amherst Massachusetts. Her family was prominent in
the community; her father was a lawyer and a politician, who served a term in the U.S. Congress.

Emily attended school in Amherst and enrolled in Mount Holyoake College, where she stayed for less than
a year. The curriculum privileged evangelical Christianity and did not mesh with Emily’s independent spirit
and free-thinking nature.

She returned to Homestead, her spacious family home in Amherst, where she would live for most of the
rest of her life. She settled into a routine which was partly domestic—she loved to bake, and she tended a
most beautiful fragrant garden—and partly intellectual—she was a voracious reader and a prolific poet and
letter writer. She wrote nearly 1,800 poems, over the course of her life.

She had close friendships, though they tended to be affirmed through the frequent long letters she wrote

120. Strange.
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nearly every day. Some were school friends, and some were older men. One was Samuel Bowles, editor of a
local newspaper, one of the few editors to publish any of her poems. Another was Charles Wadsworth, a
Philadelphia preacher whom she met on one of her rare trips away from Amherst. They corresponded
regularly, though few of their letters are extant. Another was Thomas Higginson, editor of the Atlantic
Monthly, who rejected her poems for publications but entered into a correspondence with the aspiring young
poet. A later correspondent was a Massachusetts judge Otis Lord, whose interest in Emily may have been
romantic, after his wife died in December of 1877, though no romance developed.

Neither she nor her younger sister Lavinia married. Too many young men left Amherst to strike it rich in
the Gold Rush or to fight in the Civil War. There were few men available to court upper-middle class
women. And, in such poems as “I Cannot Live with You,” Emily expresses her reluctance to marry and lose
her own independent identity to that of wife and mother.

She was close to her family, celebrating the birth of her brother’s children and devastated by the death of
her nephew Gilbert in 1882. Her most intense friendship was with Austin’s wife, her sister-in-law Susan, in
whom she confided and to whom she sent her poems for constructive criticism. The relationship was close, if
contentious at times, and perhaps, at least in the view of some biographers, intimate. Susan lived with her
family next door to Emily’s house. The two houses are now the Emily Dickinson Museum (https://www.emil
ydickinsonmuseum.org/).

Emily died in 1886, likely from kidney disease. She had asked Lavinia to destroy the letters stacked in her
dresser drawers. Lavinia destroyed the letters—an immeasurable loss to American literary history—but she
saved the poems—an immeasurable gift to world literature. Her brother’s mistress, Mabel L.oomis Todd, the
wife of an Amherst College professor, and another one of Emily’s pen pals, recognized the excellence of
Emily’s work. With the help of Higginson, she arranged for publication of a book of selected poems,
privileging those that were regular in rhythm and rhyme; providing titles, which Emily had not; and even
altering the content of some poems to render them more conventional. That book appeared in 1890.
Thereafter, more and volumes appeared, culminating in R.-W. Franklin’s Variorum edition of The Poems of
Emily Dickinson, published in 1998.

Dickinson wrote nearly two thousand poems. Her themes are conventional—nature, faith, death—but her
treatment of the themes is complex. Nature is beautiful, a tonic that eases a troubled heart and mind; but it is
also has a dark side, in the form of a bird that bites a worm in half and eats it raw, a snake slithering
ominously through the grass. God’s love can comfort us—if God exists. “Faith is a fine invention,” she
writes, though it’s advisable to turn to science for answers to some questions. The soul is immortal: Death is
not the end of existence, in such poems as “Because I Could not Stop for Death.” But in “Safe in Their
Alabaster Chambers,” the dead seem soulless. She did not write often about love, though the passion of
poems such as “Wild Nights, Wild Nights” suggest an unexpected longing for physical intimacy.

She wrote several startling poems about her health, which was fragile. One of her few trips outside
Ambherst was to Boston to see an eye specialist about her vision issues. Her shaky mental health—her
proneness to depression—emerges in such poems as “There’s a Certain Slant of Light” and I Felt a Funeral in
My Brain.”

Dickinson’s style, similarly, reflects her preference for conventional regular verse forms, but her work
explodes beyond the confines of regular verse in compact images dense with meaning, jarring half-rhymes,
and those signature dashes which moderate the pace of her poems.
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Poems

39 [l never lost as much but twice -]]21

I never lost as much but twice,
And that was in the sod.'”
Twice have I stood a beggar
Before the door of God!

Angels—twice descending
Reimbursed my store—
Burglar! Banker—Father! 1
I am poor once more!

112 [Success is counted sweetest]

Success is counted sweetest
By those who ne’er succeed.
To comprehend a nectar
Requires sorest need.

Not one of all the purple Host' ™
Who took the Flag today
Can tell the definition
So clear of victory

As he defeated — dying —
On whose forbidden ear
The distant strains of triumph
Burst agonized and clear!

124 [Safe in their Alabaster Chambers -]

Safe in their Alabaster Chambers —
Untouched by Morning —
and untouched by noon —
Sleep the meek members of the Resurrection,
Rafter of Satin and Roof of Stone —

Grand go the Years,
In the Crescent above them —
Worlds scoop their Arcs %
and Firmaments — row —

121. Dickinson did not number or title her poems. In 1998, Belknap Press published The Poems of Emily Dickinson: Variorum Edition, edited by R.W. Franklin, who numbered the poems in
chronological order, based upon the best available evidence on the order in which Dickinson composed them. He used the number followed by the first line, the line enclosed in
square brackets, to identify the poems. His numbering has become the standard.

122. A loved one has died, and Dickinson is reminded of two others now dead and buried.

123. Perhaps her nieces and/or nephews, children of her brother Austin.

124. God stole from her; then He deposited two more loved ones into the bank of her love; the third name she gives to God—*“Father”—seems to suggest she
is reconciled to inevitable change.

125. The victorious army which defeated—took the flag—of the enemy.

126. The universe evolves and revolves in its orbits.
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Diadems'” — drop —

And Doges128 surrender —
Soundless as Dots,

On a Disk of Snow.

202 [“Faith” is a fine invention]

“Faith” is a fine invention
For Gentlemen who see!
But Microscopes are prudent
In an Emergency!

207 [l taste a liquor never brewed -]

I taste a liquor never brewed —
From Tankards scooped in Pearl —
Not all the Frankfort - Berries
Yield such an Alcohol!

Inebriate of air —am I —
And Debauchee of Dew —
Reeling — thro’ endless summer days —
From inns of molten Blue —

When “Landlords” turn the drunken Bee
Out of the Foxglove’s door —
When Butterflies — renounce their “drams” —
I shall but drink the more!

Till Selraphs130 swing their snowy Hats —
And Saints — to windows run —
To see the little Tippler
Leaning against the — Sun!

236 [Some keep the Sabbath going to Church -]

Some keep the Sabbath going to Church —
I keep it, staying at Home —
With a Bobolink for a Chorister —
And an Orchard, for a Dome —

Some keep the Sabbath in Surplice —
I, just wear my Wings —
And instead of tolling the Bell, for Church,
Our little Sexton"” — sings.

God preaches, a noted Clergyman —
And the sermon is never long,

127. Jewels of monarchs.

128. Chief magistrates; important people.
129. Known for producing fine white wines.
130. Angels.

131. Caretaker of a church and churchyard.
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So instead of getting to Heaven, at last —
I’m going, all along.

269 [Wild Nights -Wild Nights!]

Wild nights — Wild nights!
Were I with thee
Wild nights should be
Our luxury!

Futile — the winds —
To a Heart in port —
Done with the Compass —
Done with the Chart!

Rowing in Eden —
Ah — the Sea!
Might I but moor — tonight —
In thee!

320 [ There’s a certain Slant of light]

There’s a certain Slant of light,
Winter Afternoons —
That oppresses, like the Heft
Of Cathedral Tunes —

Heavenly Hurt, it gives us —
We can find no scar,
But internal difference —
Where the Meanings, are —

None may teach it — Any —
“Tis the seal Despair —
An imperial affliction
Sent us of the Air —

When it comes, the Landscape listens —
Shadows — hold their breath —
When it goes, ’tis like the Distance
On the look of Death —
When is “There’s a Certain Slant of Light” set?

340 [l felt a Funeral, in my Brain]

I felt a Funeral, in my Brain,
And Mourners to and fro
Kept treading — treading — till it seemed
That Sense was breaking through —

And when they all were seated,
A Service, like a Drum —
Kept beating — beating — till I thought
My mind was going numb —

What is the significance of this setting?
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And then I heard them lift a Box
And creak across my Soul
With those same Boots of Lead, again,
Then Space — began to toll,

As all the Heavens were a Bell,
And Being, but an Ear,
And I, and Silence, some strange Race,
Wrecked, solitary, here —

And then a Plank in Reason, broke,
And I dropped down, and down —
And hit a World, at every plunge,
And Finished knowing — then —

355 [It was not Death, for | stood up]

It was not Death, for I stood up,
And all the Dead, lie down —
It was not Night, for all the Bells
Put out their Tongues, for Noon.

It was not Frost, for on my Flesh
I felt Siroccos' - — crawl —
Nor Fire — for just my marble feet
Could keep a Chancel," cool —

And yet, it tasted, like them all,
The Figures I have seen
Set orderly, for Burial
Reminded me, of mine —

As if my life were shaven,
And fitted to a frame,
And could not breathe without a key,
And ’twas like Midnight, some —

When everything that ticked — has stopped —
And space stares — all around —
Or Grisly frosts — first Autumn morns,
Repeal the Beating Ground —

But most, like Chaos — Stopless — cool —
Without a Chance, or spalr134 —
Or even a Report of Land —
To justify-Despair.

359 [A Bird, came down the Walk -]

A Bird, came down the Walk —
He did not know I saw —

132. Hot winds.
133. Part of the church behind the altar.
134. Pole that supports the mast of a ship. The poet is shipwrecked and there is not even a remnant of the ship to save her.
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He bit an Angle Worm in halves
And ate the fellow, raw,

And then, he drank a Dew
From a convenient Grass —
And then hopped sidewise to the Wall
To let a Beetle pass —

He glanced with rapid eyes,
That hurried all abroad —
They looked like frightened Beads, I thought,
He stirred his Velvet Head. —

Like one in danger, Cautious,
I offered him a Crumb,
And he unrolled his feathers,
And rowed him softer Home —

Than Oars divide the Ocean,
Too silver for a seam,
Or Butterflies, off Banks of Noon,
Leap, plashless135 as they swim.

409 [The Soul selects her own Society -]

The Soul selects her own Society —
Then — shuts the Door —
To her divine Majority —
Present no more —

Unmoved — she notes the Chariots — pausing —
At her low Gate —
Unmoved — an Emperor be kneeling

Upon her Mat —

I’ve known her — from an ample nation —
Choose One —
Then — close the Valves of her attention —
Like Stone —

479 [ Because | could not stop for Death -]

Because I could not stop for Death —
He kindly stopped for me —
The Carriage held but just Ourselves —
And Immortality.

We slowly drove — He knew no haste
And I had put away
My labor and my leisure too,
For His Civility —

We passed the School, where Children strove

135. Without splashing.
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At Recess — in the Ring —
We passed the Fields of Gazing Grain —
We passed the Setting Sun —

Or rather — He passed Us —
The Dews drew quivering and Chill —
For only Gossamer, my Gown —
My Tippet136 — only Tulle —

We paused before a House that seemed
A Swelling of the Ground —
The Roof was scarcely visible —
The Cornice — in the Ground —

Since then — ’tis Centuries — and yet
Feels shorter than the Day
I first surmised the Horses’ Heads
Were toward Eternity —

519 [This is my letter to the World]

This is my letter to the world,
That never wrote to me,-
The simple news that Nature told,
With tender majesty

Her message is committed
To hands I cannot see;
For love of her, sweet countrymen,
Judge tenderly of me!

591 [I heard a Fly buzz -when | died -]

I heard a Fly buzz — when I died —
The Stillness in the Room
Was like the Stillness in the Air —
Between the Heaves of Storm —

The Eyes around — had wrung them dry —
And Breaths were gathering firm
For that last Onset — when the King
Be witnessed — in the Room —

I willed my Keepsakes — Signed away
What portion of me be
Assignable — and then it was
There interposed a Fly —

With Blue — uncertain — stumbling Buzz —
Between the light — and me —
And then the Windows failed — and then
I could not see to see —

136. Her shawl, which is made of the fine light fabric tulle.
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598 [The Brain -is wider than the Sky -]

The Brain—is wider than the Sky—
For—put them side by side—
The one the other will contain
With ease—and You—beside—

The Brain is deeper than the sea—
For—hold them—Blue to Blue—
The one the other will absorb—

As Sponges—Buckets—do—

The Brain is just the weight of God—
For—Heft them—Pound for Pound—
And they will differ—if they do—

As Syllable from Sound—

620 [Much Madness is divinest Sense -]

Much Madness is divinest Sense —
To a discerning Eye —
Much Sense — the starkest Madness —
’Tis the Majority
In this, as all, prevail —
Assent — and you are sane —
Demur — you’re straightway dangerous —
And handled with a Chain —

656 [l started Early -Took my Dog -]

I started Early — Took my Dog —
And visited the Sea —
The Mermaids in the Basement
Came out to look at me —

And Frigates137 — in the Upper Floor
Extended Hempen Hands —
Presuming Me to be a Mouse —
Aground — upon the Sands —

But no Man moved Me - till the Tide
Went past my simple Shoe —
And past my Apron — and my Belt
And past my Bodice — too —

And made as He would eat me up —
As wholly as a Dew
Upon a Dandelion’s Sleeve —
And then - I started — too —

And He — He followed — close behind —

137. A small war ship.
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I felt His Silver Heel
Upon my Ankle — Then my Shoes
Would overflow with Pearl —

Until We met the Solid Town —
No One He seemed to know
And bowing — with a Mighty look —
At me — The Sea withdrew —

706 [l cannot live with You -]

I cannot live with You —
It would be Life —
And Life is over there —
Behind the Shelf

The Sexton keeps the Key to —
Putting up
Our Life — His Porcelain —
Like a Cup —

Discarded of the Housewife —
Quaint — or Broke —
A newer Sevres pleases —
Old Ones crack —

I could not die — with You —
For One must wait
To shut the Other’s Gaze down —
You — could not —

And I — Could I stand by
And see You — freeze —
Without my Right of Frost —
Death’s privilege?

Nor could I rise — with You —
Because Your Face
Would put out Jesus’ —
That New Grace

Glow plain — and foreign
On my homesick Eye —
Except that You than He
Shone closer by —

They’d judge Us — How —
For You — served Heaven — You know,
Or sought to —
I could not —

Because You saturated Sight —
And I had no more Eyes
For sordid excellence
As Paradise
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And were You lost, I would be —
Though My Name
Rang loudest
On the Heavenly fame —

And were You — saved —
And I — condemned to be
Where You were not —

That self — were Hell to Me —

So We must meet apart —
You there — I — here —
With just the Door ajar
That Oceans are — and Prayer —
And that White Sustenance —
Despair —

764 [My Life had stood -a Loaded Gun -]

My Life had stood — a Loaded Gun —
In Corners — till a Day
The Owner passed — identified —
And carried Me away —

And now We roam in Sovreign Woods —
And now We hunt the Doe —
And every time I speak for Him
The Mountains straight reply —

And do I smile, such cordial light
Opon the Valley glow —
It is as a Vesuvian' face
Had let it’s pleasure through —

And when at Night — Our good Day done —
I guard My Master’s Head —
’Tis better than the Eider Duck’s
Deep Pillow — to have shared —

To foe of His — I'm deadly foe —
None stir the second time —
On whom I lay a Yellow Eye —
Or an emphatic Thumb —

Though I than He — may longer live
He longer must — than I —
For I have but the power to kill,
Without — the power to die —

1096 [A narrow Fellow in the Grass]

A narrow Fellow in the Grass
Occasionally rides —

138. Vesuvius is a volcanic mountain in Italy.
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You may have met him? Did you not
His notice instant is —

The Grass divides as with a Comb,
A spotted Shaft is seen,
And then it closes at your Feet
And opens further on —

He likes a Boggy Acre —
A Floor too cool for Corn —
But when a Boy and Barefoot
I more than once at Noon

Have passed I thought a Whip Lash
Unbraiding in the Sun
When stooping to secure it
It wrinkled And was gone —

Several of Nature’s People
I know, and they know me
I feel for them a transport
Of Cordiality

But never met this Fellow
Attended or alone
Without a tighter Breathing
And Zero at the Bone.

1263 [Tell all the Truth but tell it slant -]

Tell all the truth but tell it slant —
Success in Circuit lies
Too bright for our infirm Delight
The Truth’s superb surprise

As Lightning to the Children eased
With explanation kind
The Truth must dazzle gradually
Or every man be blind —

1773 [My life closed twice before its close]

My life closed twice before its close—
It yet remains to see
If Immortality unveil
A third event to me

So huge, so hopeless to conceive
As these that twice befell.
Parting is all we know of heaven.
And all we need of hell.
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Activities

1.  What does the poet beg for “Before the door of God” in “I Never Lost as Much but Twice”?
What does the line “Angels—twice descending” mean? To whom does “Banker” refer in the last
stanza?

2.  What argument is the poet making in “Success Is Counted Sweetest”? Do you agree with her?

3. What is the form of “Safe in Their Alabaster Chambers,” and how does the form help establish
the theme of the poem? How are the first and second stanzas connected to each other? Explain the
simile in the last two lines.

4. Does Dickinson place more faith in science or religion? Support your answer.

5.  What effect does the beauty of nature have on the poet in “I Taste a Liquor Never Brewed”?
What are the “inns of molten Blue” referenced in the second stanza? How does the use of
alliteration in the final stanza of enliven the poem?

6.  What does the poet mean by the reference to her “Wings” in “Some Keep the Sabbath Going to
Church”? Why is it better to worship in God in nature than in a church?

7.  How does the rhythm of “Wild Nights, Wild Nights” inform the action in the poem? Explain
the metaphor in the second stanza. To whom does the “thee” in the last line refer?

8. Paraphrase the second stanza of “There’s a Certain Slant of Light.” How is “the certain slant of
light” used metaphorically? Is this an effective metaphor? Support your answer. What is the
soundtrack to “There’s a Certain Slant of Light”? How is the soundtrack appropriate to the tone
and theme of the poem? What is the nature of the “Despair” the poet alludes to in stanza 3? How
do such phrases as “Heavenly Hurt” and “imperial affliction” help define the nature of the
despair? What type of figurative language is “heavenly hurt” an example of? Note the trochaic
meter of “There’s a Certain Slant of Light.” Why is the trochaic meter appropriate for this poem?
Compare and contrast the mood of the poet at the start of the poem with her mood at the end of
the poem.

9.  What is wrong with the speaker in “I Felt a Funeral in My Brain”? What is happening to her?

10. Find two examples of imperfect rhyme in the poem. Does the imperfect rhyme mar or enhance
the poem? Explain your answer. How is a funeral and its rituals an appropriate metaphor for the
poet’s condition in “I Felt a Funeral in My Brain”? What is the significance of the inconclusive
ending to the poem?

11.  How, in the first two stanzas of “It Was not Death” is the poet’s fate worse than death? Is there
any relief for the state the poet is in? Explain your answer. What is the effect of the imperfect
rhyme the poet uses throughout the poem?

12. How does “A Bird Came Down the Walk” defy a conventional view of the beauty and harmony
of the natural world? What do you make of the final stanza? When is the ocean “Too silver for a
seam”? What are the “Banks of Noon”?

13. What is the theme of “The Soul Selects Her Own Society”? Do you agree with the argument
implicit in this poem? Note the rhythm of “The Soul Selects Her Own Society.” Dickinson
usually alternates between a line with four beats and a line with three beats, usually iambic. But in
this poem, she alternates four with two, and, in the last stanza, four iambic beats with just one.
How does this rhythm support the theme of the poem?

14. How is Death personified in “Because I Could not Stop for Death”? Explain the poet’s
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15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

symbolism is stanza 3. What is the “house” of stanza 5? Where is the carriage going, and how
does its destination inform the theme of the poem?

What is the chief source of Dickinson’s inspiration, judging from “This Is My Letter to the
World”?

How is the phrase “tender majesty” an apt description of nature? Dickinson commits, entrusts,
the poem to your hands. What does she ask in return?

Identify the simile in stanza 1 of “I Heard a Fly Buzz,” and comment on its effectiveness.

Who is the “King” the family of the dying person awaits? Dickinson does not use enjambment
regularly but uses it to dramatic effect in Stanza 3. Where is the enjambment and what is its
effect? How is significant, symbolic, that a fly buzzes at the moment of the narrator’s death?

In what sense is the brain wider than the sky and deeper than the sea? What is the significance
of the poet’s claim that “The Brain is just the weight of God? What is the theme of the poem?

Is Dickinson correct, when she says, in “Much Madness is Divinest Sense” that “’Tis the
Majority / In this, as all, prevail”? What example does she give to support her theme? What
example can you provide to confirm her theme?

What elements of a nursery rhyme does “I Started Early—Took My Dog” have in the first two
stanzas? How does the narrative change thereafter? Why does the narrator remain still in stanza 3,
while the tide rises past her waist? How might the rising tide be used metaphorically? Note the
spondee in the first line of stanza 5; why does Dickinson change the rhythm here? How can the
narrator feel “His Silver Heel” (note that she capitalizes each word), if “He” is chasing her from
behind? What is the “Pear]” which covers her shoes? What is the nature of the danger the narrator
faces, and does she escape from it?

What seems to have provoked Dickinson to write “I Cannot Live with You”? What reasons
does she give for her refusal to agree with the request from the “You” in the poem? What does she
offer in place of the request made to her? How do you think the “You” might respond”? What do
the last two lines of the poem mean to you?

Who is the narrator of “My Life Had Stood—a Loaded Gun”? What story does the narrator
tell? Explain the apparent paradox with which the poem concludes.

What is “the narrow fellow in the grass”? What does the poet say here about the nature of
nature? What does “Zero at the Bone” mean?

In what sense is “Tell All the Truth but Tell It Slant” a poem about white lies? In what sense is
it a poem about poetry? In what sense is it a poem about religion? Watch Jack Nicolson, as
Colonel Jessup give his “you can’t handle the truth” speech from A Few Good Men (https://ww
w.youtube.com/watch?v=wtpOtFIEkbs). How might this speech and Dickinson’s poem be
similar?

Robert Browning (1812-1889)

“Porphyria’s Lover”

The rain set early in to-night,
The sullen wind was soon awake,




It tore the elm-tops down for spite,

And did its worst to vex the lake:

I listened with heart fit to break.

When glided in Porphyria; straight

She shut the cold out and the storm,
And kneeled and made the cheerless grate
Blaze up, and all the cottage warm;
Which done, she rose, and from her form
Withdrew the dripping cloak and shawl,
And laid her soiled gloves by, unt